	[image: image6.wmf]
	Division of Academic Affairs

Annual Assessment Report

For Undergraduate & Graduate Degree Programs

AY 2008-2009


	Annual 
	



Annual Report on Assessment of Degree Programs, AY 2008-09

	Name of Program:
	Human Development Program
	College:
	CoAS

	

	Prepared by:
	 Eliza Bigham, Ph.D. (Assessment Coordinator)
	Date:
	May 19, 2009

	
	          Department Chair/Program Coordinator

	Email Address: 
	ebigham@csusm.edu
	Extension:
	8092

	PART A (Required by May 21, 2009 – last day of Spring semester)

	1)
	Please describe the student learning outcomes you focused on for assessment this year, the assessment activities you used to measure student learning in these areas, and the results of your assessments. Please also comment on the significance of your results.  



	
	Student learning outcome focused on for this year’s assessment
Demonstrate within one of the four concentration areas (Counseling Services, Health Services, Children’s Services, Adult & Gerontology Services) an understanding of the interplay of cultural, biological, psychological, and sociological forces. 
Assessment activities used to measure student learning in this area

This year’s project assessed this SLO in the new HD101 course (Introduction to Human Development Across the Lifespan) which introduces the interplay of cultural, biological, psychological, and sociological forces in the four concentration areas of human development by comparing student performance on three integrative essays from exams given during the Spring 2009 semester. 

The HD101 course was introduced as ID170 in Fall 2008 as a lifespan course that introduces the interplay of developmental forces discussed in this SLO. At the end of the first semester, the Assessment Coordinator (Professor Bigham) met with the HD101 instructor (Professor Eso) and the Learning Outcomes Fellow (Professor Thomas) to review the responses elicited by the essay prompts on exams at the beginning, middle, and end of the Fall 2008 semester. Three essay prompts were deemed to have elicited appropriate and sufficient evidence of student knowledge and understanding, in that each prompted the student to discuss a topic from counseling, health, children or gerontology from an interdisciplinary perspective. The following prompts (one writing prompt per exam) were selected for this assessment: 
1. What is corporal punishment?  Discuss the controversy over the use of corporal punishment from a psychological, sociological and anthropological (cross cultural) perspective including the following:  Why do people spank?  What does it teach the children who are being spanked?  What are the arguments for and against corporal punishment?  What are some more effective ways of disciplining children?  How is corporal punishment perceived around the world?

2. Which of the parenting styles, discussed in lecture and outlined in the text, generally leads to the healthiest adjustment for children?  Why do you think this is the case?  Make sure to discuss your answer from at least two perspectives (biological, psychological, sociological and anthropological).
3. Describe how the period of mid-life is experienced by men and women in the US.  What are some of the biological (physical), psychological (cognitive, personality, etc.) and social changes that typically occur during this period?  Make sure to include in your description, a discussion of midlife crisis for both men and women.  Why do you think the ‘midlife crisis’ is a particularly Western experience?

During Spring semester, Professor Eso administered the prompts in the same manner as last semester during the 5th, 11th, and 16th (finals week) weeks of the semester and scored the essay items using a grading rubric. A student assistant helped with collecting data, copying, and entering scores. Professor Bigham analyzed the data to determine the extent to which students’ level of understanding of the interplay of cultural, biological, psychological, and social forces develops in this introductory course and prepared the report. 

Results of the assessment
Overall Scores

Review of the students’ scores for Exams 1, 2, and 3 revealed that the scores ranged from 39 to 96 
points out of 100. The average score increased and variability of scores decreased as students progressed 

through the semester (see Table 1). Review of the students’ essay scores for each of the three essays 
ranged from 9 to 15 out of 15. Again, the average score increased as students progressed through the 
semester (see Table 1).  
Verification of Discrimination

To verify that the three essays elicited evidence of student knowledge and understanding, essay scores 
for each exam were compared for the top, middle, and low scorers for that exam.  More specifically, for 

each exam students were divided into three groups which consisted of students with the highest 27% 

of scores, students with the lowest 27% of scores, and the remaining students with the middle scores. A 

review of the average essay scores for the three exam score groups for each exam reveals that essay 

scores tend to increase as overall exam score increases (see Table 2).  These trends were statistically 

analyzed.

A one way ANOVA comparing students’ scores on Essay 1 of the students in the three groups formed 

based on their scores on Exam 1 revealed a significant difference between groups, F(2,74)=5.78, p<.01. 

A one way ANOVA comparing students’ scores on Essay 2 of the students in the three groups formed 

based on their scores on Exam 2 revealed a significant difference between groups, F(2,75)=33.91, p<.01.

A one way ANOVA comparing students’ scores on Essay 3 of the students in the three groups formed 

based on their scores on Exam 3 revealed a significant difference between groups, F(2,76)=23.26, p<.01.

Thus, all three essays were judged to effectively reflect the student’s knowledge level. 
Table 1

 

 

 

 

 

Summary of Scores

 

 

 

 

 

N

M

SD

Minimum

Maximum

Exam

 

 

 

 

 

1

74

75.19

9.14

39

90

2

76

75.50

8.68

56

93

3

76

81.90

7.52

63

96

Essay*

 

1

75

11.93

1.20

10.5

15

2

76

12.09

1.67

9

15

3

76

12.66

1.31

10.5

15

* Average score out of 15.

Table 2
 

 

 

 

Summary of Essay Scores by Exam Score Group

 

Essay Number

Exam Score Group

N

M*

SD

1

Low

23

11.54

1.14

 

Middle

32

11.75

0.92

 

High

20

12.65

1.42

2

Low

23

10.45

0.88

 

Middle

29

12

1.16

 

High

24

13.58

1.53

3

Low

23

11.09

2.47

 

Middle

29

12.23

0.65

 

High

25

14.08

1.11

* Average score out of 15.

Change in Knowledge and Understanding Over the Course of the Semester
To investigate whether the students’ knowledge and understanding increased during the course of the 

semester, a repeated measures ANOVA was used to analyze whether students’ essay scores changed 
over time. Mauchly’s test indicated that the assumption of sphericity had been violated, X2(2)=8.13, 
p=.017, therefore degrees of freedom were corrected using Huynh-Feldt estimates of sphericity ((=.925). 
The results revealed that, although it approached significance, there was no significant effect of time, F(1.85,135.07)=3.00, p=.057 (see Figure 1). 
Course Instructor Comments

Professor Eso was asked to reflect on the assessment process and responded as follows: “All three essay prompts were worded so that students were directed (and expected) to respond using information / evidence from multiple disciplines.  Despite the direct instruction to do so and additional assistance before and after each exam, I found that this was generally a difficult approach for students to grasp.  Many believed that saying “in Japan they do things differently” was sufficient for a cross cultural perspective.  By the end of the semester I could see that the light had turned on for many students and that others were on their way to mastering the idea of a multidisciplinary approach and more importantly critical thinking.”  
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Figure 1. Differences in student’s scores reflecting their level of knowledge and understanding, while not significant, approached significance, revealing a trend of increased knowledge and understanding 
over the course of the semester.
Exploratory Analysis
To better understand the data, performance patterns were examined for how students in the low, middle, and high scores on Exam 1 performed across Essays 1, 2, and 3 (significant effect of time and group but not interaction - see Figure 2); how students in the low, middle, and high scores on Exam 2 performed across Essays 1, 2, and 3 (significant effect of time, group, and interaction - see Figure 3); and how students in the low, middle, and high scores on Exam 3 performed across Essays 1, 2, and 3 (significant effect of time, group, and interaction - see Figure 4). We expected significant effects of group and time as the groups were formed based on the exam scores for each exam and the overall analysis bordered on significance, however, we were interested in examining the interactions to determine if students who score low initially take longer to grasp the interdisciplinary concepts. We found no significant interaction in the analysis of groups based on their Exam 1 scores, however the analyses of groups based on their Exam 2 and 3 scores were both significant. Additionally, students tended to not change their relative class standing across the course of the semester (see Figure 5). Thus, students who enter the course with high or middle levels of understanding tend to increase their understanding at a fairly consistent pace across the semester but students who enter the course with lower levels of understanding tend to be challenged through the middle of the semester.
Summary

The main purpose of this year’s assessment was to focus on the Human Development Program’s student 
learning objective of: Demonstrate within one of the four concentration areas (Counseling Services, 
Health Services, Children’s Services, Adult & Gerontology Services) an understanding of the interplay 
of cultural, biological, psychological, and social forces. While it was somewhat imbedded in the topics 

used in the prompts, we did not specifically address the four concentration areas (Counseling Services, 

Health Services, Children’s Services, Adult & Gerontology Services) in our assessment. 
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Figure 2. There was no significant interaction of time (Essay) and Score Group for the Exam 1 Score Groups.
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Figure 3. There was a significant interaction of time (Essay) and Score Group for the Exam 2 Score Groups.
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Figure 4. There was a significant interaction of time (Essay) and Score Group for the Exam3 Score Groups.
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Figure 5. Students tended not to change their relative class standing during the course of the semester.
The 08-09 assessment project was designed to take advantage of assessment activities that were already occurring in a Human Development course. Specifically, the decision to use prompts which were already included in HD101 exams was intended to provide a cost/time effective method of acquiring sufficient evidence of students’ progress on the SLO.  Since exams are given approximately at one-third, two-thirds, and the end of the semester, no pre-test was administered.  The change in essay scores over time, while 

not technically significant, did reveal a trend such that students’ scores increased as the semester progressed. If a pre-test had been administered, the trend would likely have reached significance.

The change from the first to second exam being less than the change from the second to third exam may be reflecting, as the instructor pointed out, that it took some students longer than others to grasp the concept of multidisciplinary approach. It also may be reflecting the difficulties that the lowest scoring group had through the middle of the course. The course is lower division and many freshmen are enrolled in this course. This approach is likely to be quite different from their previous learning experiences, whether in high school or discipline based courses. 


	2)
	How did your program utilize any resources provided for assessment this year? Please attach a budget with specifics.
The Human Development Program, being an interdisciplinary program with only one tenure line faculty member and over 340 students, does not have tenure line faculty to conduct the Program’s assessment activities. Professor Bigham has conducted the assessments during the 07-08 and 08-09 cycles with limited support (and no financial compensation). We should underscore that we also were required to conduct a PEP review of the Program which spanned the same two academic years; consequently, the hours Professor Bigham spent working on assessment were significant. One student assistant was hired to help with copying and entering data (see Table 3). 


	
	Table 3. 

Expense Summary for 08-09 HD SLO Assessment
 

 

 

 

Estimate

 

Estimate

Actual

Actual

 

Quantity

Rate

Amount

Quantity

Amount

Student Assistant

 

 

Training, organize materials, and problem solving

1 hours

3 times

3

$13.00 

$39.00 

3

$39.00 

 

Copy exam items for 75 students

2 hours

3 times

6

$13.00 

$78.00 

6

$78.00 

 

Input scores into Excel and transfer to SPSS

2 hours

3 times

6

$12.00 

$72.00 

6

$72.00 

Copying fees

 

 

1 page each from 3 exams for 75 students

75

3 times

225

0.28

$63.00 

0

$0.00 

TOTAL

 

 

 

 

 

$252.00 

 

$189.00 



	3)
	As a result of your assessment findings, what changes at either the course- or program-level are being made and/or proposed in order to improve student learning?  Please articulate how your assessment findings suggest the need for any proposed changes.


	
	1. Potential Changes at the Course Level (Content and Instructional Methods)
The results of our assessment suggest that middle and high scoring students demonstrate increased understanding of the interplay of cultural, biological, psychological, and social forces while taking the introductory Human Development course while low scoring students were challenged by the material.
The progress made by students in this course is noteworthy, particularly considering that this is a lower 

division, general education, introductory course which would not typically have students with well 
developed levels of understanding of, or interest in, human development. It is also the largest class 

offered by the Human Development Program. The material is extremely broad ranging and the concepts 

related to interdisciplinary approaches are new for many students. In order to better understand the 

challenges facing the low scoring students and determine appropriate strategies, additional information 

needs to be gathered. Possible solutions and approaches will be discussed by the Human Development 
Advisory Committee convening Fall 2009.

2. Potential Changes at the Program Level
a. Curriculum
This SLO included a reference to understanding within one of the four concentration areas (Counseling 
Services, Health Services, Children’s Services, Adult & Gerontology Services), however, these were 
not directly assessed. The prompts did contain topics related to counseling, child, and adult services 
but did not include health. Even so, the prompts did not elicit sufficient evidence that the students had 

understanding within one of the four areas. It became evident during the assessment plan phase that the 

Human Development Program does not have an opportunity to adequately address the four concentration 

areas until the students are in their upper division courses. 
HD101 is the only lower division course offered by the Human Development Program. The course is 
currently charged with covering human development across the lifespan (egg to death) from multiple disciplinary perspectives (biological, psychological, sociological, anthropological, and cultural). And 
further, the course is to introduce the concept of the integration of psychological, sociological, biological, 
and cultural forces as well as introduce the four concentration areas of Counseling Services, Health 
Services, Children’s Services, Adult & Gerontology Services. While some of the charges can overlap, the content, even if presented at a very introductory level, is too broad for one course. Courses offered by 

allied disciplines do not currently cover this material and not likely to offer such material in the future 

as the interdisciplinary nature and the concentration areas are unique to the Human Development 

Program. The Human Development Advisory Committee convening Fall 2009 will discuss the boundaries of the current HD101 course and the addition of one or two additional lower division courses to be offered 

by the Human Development Program.
b. Faculty

The Human Development Advisory Committee convening Fall 2009 will discuss how to optimize and implement assessment in the future. The discussions will include assessment as a priority in hiring 

additional tenure-track faculty for the Program.  



	PART B
Planning for Assessment in 2009-2010
(Required by May 21, 2009)


	4)
	Please identify one or two student learning outcomes that your program will focus on for assessment next year.  

	
	For next year’s assessment, we will focus on the following student learning outcome:

Understand social service organizations, including their operation, funding, staffing, and 
successful delivery of services.


	5)
	What specific assessment activities will you conduct next year in order to measure program student learning in these areas 

	
	The assessment activities that we will use to measure student learning in this area include:
This SLO is primarily addressed in the HD300 course (Administration in Social Service Settings). Professor Bigham reviewed the course syllabus and met with the instructor (Professor Terrazas) regarding the objectives and content of the course. Students demonstrate their learning this in course through projects, including class presentations and grant proposals. A 25 - item questionnaire will be used to elicit evidence of students’ level of understanding of social service organizations' operation, funding, staffing, and successful delivery of services. The questionnaire will be administered at the beginning and end of the fall 2009 semester (to measure increase in understanding) and again (to the same students) mid-way through the spring 2010 semester (to measure retention of understanding). A student assistant will assist with the administration, scoring, and data entry. Data will be analyzed to determine whether students’ level of understanding increases during the course and the level of retention after the course is completed. 


	6)
	What new or additional resources/support might your program need in order to conduct these assessment activities next year?   (Please provide specific information regarding your needs and related costs)  

	
	As indicated in the budget report above, the Human Development Program, being an interdisciplinary program with only one tenure line faculty member and over 340 students, 
does not have tenure line faculty to conduct the Program’s assessment activities. Professor Bigham has conducted the assessments during the 07-08 and 08-09 cycles with limited support (and no financial compensation). We should underscore that we also were required to conduct
a PEP review of the Program which spanned the same two academic years; consequently, the hours Professor Bigham spent working on assessment were significant. 
We are requesting $1,760 for assessment activities which includes a $1,500 stipend for Professor Bigham for meetings, questionnaire development, coordinating data collection, analyzing the data, writing the assessment report with recommendations, and plan for the next year. The remaining $260 (20 hours @ $13/hour) will be used to hire a student assistant to help with data collection and data entry.
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