
First-Year Council

Meeting #31: Friday, February 8, 2013
Minutes
Present:
David Barsky, Joanne Pedersen, Kimber Quinney, Jennie Goldman, Pat Morris, Geoffrey Gilmore, Laurie Schmeltzer, Andres Favela, David McMartin, Dilcie Perez, Allison Carr, Terri Metzger 
1) Welcome and Introductions: David Barsky welcomed the FYC to the first meeting for Spring 2013.
2) Agenda: Approved by general consent.
3) Approval of Minutes from Meeting # 30 [November 16, 2012]: Approved by general consent. 
4) Report back from the Graduation Initiative Steering Committee:
As requested by FYC, David Barsky gave a report to GISC on the August 24th “Third Annual Professional Development Conference for Instructors who Teach First-Year Students”. In particular he highlighted the recommendations outlined in the “Summary Report of the Third Annual Conference for Faculty who Teach First-Year Students” (i.e., Attachment 3 in the minutes for Meeting #29, Oct. 12, 2012). Because the recommendations (i.e. enhancing teaching and learning support for lecturers; integrating lecturers into campus life) are relevant to Academic Affairs, GISC asked David to forward the recommendations to the Academic Affairs Leadership Council. David presented the recommendations to AALC last week. AALC and the College Deans will continue to discuss the recommendations. 
5) First-Year Philosophy Statement Update:

David Barsky reminded the FYC that this item was last discussed during Meeting #30 (i.e., Nov. 16th), well before the recent administrative changes in Academic Affairs and Student Affairs. While it is important that the University keep moving forward, In light of these changes, David recommends that FYC postpone taking action on this item until the next AY (i.e., 2013/2014). 
6) Continuation Rates for FY Learning Communities: 
Joanne Pedersen pointed out that First-Year Programs is planning to offer a very full schedule of GEL 101 for Fall 2013 that will include many GEL 101 sections for the general first-year student population as well as growth in our first-year learning communities. With this in mind, IPA has prepared a detailed analysis of the continuation rates for our GEL students that now includes a separate analysis of the continuation rates for the students who took GEL as part of a learning community (see Attachment #1). Pat Morris reviewed how IPA calculates continuation rates. For each incoming Fall first-year class, or sub-group of the first-year class, the 1-year continuation rate is the percentage of students who are enrolled at the university the following Fall, i.e. one year later. Examination of the Fall 2007 through Fall 2011 first-year Entrants reveals that the students who complete a GEL 101 course have consistently greater continuation rates compared to students who do not complete a GEL 101 course. In general, students who completed GEL as part of a learning community had slightly higher continuation rates than students who completed a GEL that was not part of a learning community. David Barsky reminded the FYC that although all of the current first-year learning communities include GEL linked to another lower-division course, any future learning communities are not required to include GEL (i.e. any logical and well thought out linkage between two courses can form a learning community). Looking at continuation rates as a function of remediation status reveals that students who need remediation (English only, Math only, and those needing both English and Math) have greater continuation rates if they complete GEL as part of a learning community. Fully proficient students also have slightly greater continuation rates if they complete GEL as a learning community.
Launched in Fall 2011, the Undeclared Learning Community (ULC) included a cohort of 55 first-time first-year students who are undeclared/undecided about choice of major. The 1-year continuation rate for the Fall 2011 ULC cohort was is 92.7%, compared to 80.6% for all Fall 2011 First-Time Freshmen and 78.3% for all Fall 2011 “undeclared” students.” 
Compared to 1-year continuation rates for all first-time freshmen, those who took GEL 101 and those who did not complete a GEL, the 1-year continuation rates for the Fall 2007 through Fall 2011 San Marcos Experience cohorts are also strong. In particular, the Fall 2011 SME cohort generated a 1-year continuation rate of 95.7%. However, Pat pointed out that IPA is not able to generate continuation for all students who live on campus. Therefore, there is no current way to determine if the higher continuation rates of the SME students are due to being in SME or simply due to the effects of being a residential student. Pat is hopeful that PeopleSoft will soon have the ability to flag residential students.
Compared to 1-year continuation rates for all first-time freshmen, those who took GEL 101 and those who did not complete a GEL, the 1-year continuation rates for the Fall 2007 through Fall 2011 Athlete Learning Community (ALC) cohorts tend to be greater, but are quite variable (erratic), ranging from a low of 62.1% for the Fall 2011 cohort to a high of 100% for the Fall 2009 cohort. Pat noted that the continuation rates for the ALC for the Fall 07, 08 and 09 cohorts follow a pattern that is similar to the continuation rates for all athletes who entered in those years (the continuation rates for “all athletes” who entered in Fall 2010 and Fall 2011 are not available). David pointed out that the variability in continuation rates for the ALC, may in part be due to the fact that the 07, 08 and 09 ACL cohorts were composed of 30 or fewer students. In Fall 2010 and 2011 the ALC cohorts grew to over 60 students. Continuation rates for athletes may also be influenced by the fact that certain remedial mathematics courses do not count for athletic eligibility.  If an athlete needs to take remedial mathematics courses in Fall, then they may also need to take an additional 12 baccalaureate units resulting in a very stressful over all workload. This was particularly problematic for athletes during the years when our remedial mathematics course sequence required students who scored below 30 on the ELM to take two (i.e. 6 units) remedial mathematics courses (the old MATH 10 and MATH 20) in a fast track sequence during the Fall semester.
Compared to 1-year continuation rates for all first-time freshmen, those who took GEL 101, those who did not complete a GEL, and all pre-business majors, the 1-year continuation rates for the Fall 2007 through Fall 2011 First-Year Business Learning Community cohorts are also strong. However, Pat pointed out that after having a steady increase in continuation rates up to 84.2%, the FYBLC continuation rate for the Fall 2011 cohort fell to 77.9%. To help account for this drop in continuation rate for the Fall 2011 FYBLC cohort, it was noted that there was a significant corresponding change in the structure of the FYBLC. Prior to Fall 2011, all of the FYBLC students were in specialized GEL sections capped at 40 and linked to BUS 202 sections also capped at 40. In Fall 2011 the FYBLC GEL sections stayed at a cap of 40, however all three FYBLC GEL sections for that year were funneled into a large BUS 202 section capped at 120 students. IPA has also done an analysis of the DFW rates for the BUS 202 courses, comparing the DFW rates for students in the FYBLC BUS 202 course with those who took BUS 202 outside of the FYBLC. Overall, for both FYBLC and non-FYBLC students, the DFW rates reveal that this course is challenging. It is important to note that the nonFYBLC sections of BUS 202 have a student population that also includes sophomores and juniors, and even a few seniors. Looking just at the FYBLC students for Fall 2011 and Fall 2012, the switch to the larger BUS 202 cap is associated with an increase in DFWs for that course. IPA and FYP plan to discuss this data with CoBA and it will be up to CoBA to determine how to interpret and respond to the FYBLC/BUS 202 data. Plans for the Fall 2013 FYBLC are underway and it is likely that financial constraints will require FYBLC students to continue being placed in a large BUS 202 section. The FYBLC instructional team is highly aware of and continues to discuss this challenge. There was some discussion about whether the BUS 202 course is an appropriate course for the FYBLC. It was noted that, when trying to choose a “pre-business core course” to pair with GEL, BUS 202 is the only course meeting both of the following conditions: (1) it is delivered by CoBA, and 2) it can be taken in the Fall by all incoming first-time pre-business students. 
7) Learning Community Planning for Fall 2013
Joanne Pedersen reviewed the results of a Fall 2012 pre- and post-survey that was given to the Fall 2012 FYBLC students (see Attachment #2). The pre survey was conducted on the first day of the Fall semester and the post survey was conducted near the end of the semester. The pre survey results indicate the Fall 2012 FYBLC cohort (117 students) was open to exploring major and career options within the FYBLC, however, a fair number of these students reported that they were undecided/very undecided about major in business, and a little over 40% reported that they did not have a specific career interest. Although the FYBLC students are given detailed descriptions of the FYBLC and its intent to serve the “pre-business” students, the cohort contained students who, at the beginning of the semester, were very unclear about their academic/career path. Of the 105 students who responded to the post survey, 84% reported that they intended to major in business, with the majority of respondents being able to name (from free recall) a specific CoBA “option” that they were considering. This indicates that the FYBLC served to educate the students about the details of the undergraduate business administration degree and its various academic “options.” Overall, the vast majority rated the FYBLC as a supportive environment for exploring major and career options, and a full 89% of those responding to the post survey rated the FYBLC as “helpful/very helpful.”
Joanne also reviewed a draft report summarizing assessment of the Undeclared Learning Community (see Attachments #3 and #4). In general, students in the Fall 2012 ULC cohort reported a very high level of satisfaction with ULC experience, with many of them ending the semester with much better clarity on their academic plan/choice of major/career path. As with the Fall 2011 ULC cohort, the Fall 2012 ULC students assisted with the planning and delivery of the Major and Minor Fair, an event which is gaining support from faculty in all of the Colleges. Laurie Schmeltzer pointed out that the report did not accurately reflect CSM’s participation in the Major and Minor Fair. Joanne solicited further suggestions for revising the report; Attachment #3 to these minutes contains the revised/corrected version.
David Barsky reported that GISC wishes to continue seeing assessment data for all of our learning communities and is likely to remain supportive for continued growth of first-year learning communities. Although there is even some support for the idea of having all of our first-year students enrolled in a learning community experience, we remain constrained by technological and resource capacity to do that. In the meantime, First-Year Programs is drafting a Fall 2013 schedule that will reflect some continued growth of learning communities. Joanne reviewed Attachment #5, which is a comprehensive record/spreadsheet of the number of sections and number of students (per academic year) for each of our existing learning communities (SME, Athletes, FYBLC, Global, ULC), along with a proposal for Fall 2013 learning communities. Joanne pointed out that the new leadership in Residential Life is supportive of growth in SME as well as pursing an additional residential learning community in the area of Health and Wellness. The draft proposal for Fall 2013 learning communities includes increasing SME to as many as 4 cohorts (i.e. 160 students), adding a new Health and Wellness Experience (HWE) residential learning community (1 cohort of 40), growing the ULC to 4 cohorts (i.e., 120 students), and maintaining the Global Learning Community at 1 cohort (40 students, 20 of whom are international students) and maintaining the Athlete Learning Community at 2 cohorts (i.e., 60 students). In the spirit of GSIC continuing to encourage growth of first-year learning communities, David reported that FYP has also been encouraged to add an additional brand new learning community (topic/theme/courses have not yet been determined). FYP has been in preliminary discussions with Paul Jaisen about a first-year learning community for CHEM/BIOC majors. In discussions with Dean Shapiro, FYP was encouraged to explore the possibility of a first-year learning community for psychology majors that might utilize the breakout sections of PSYC 100. It was acknowledged that there are still very serious constraints to growing learning communities related to our continued inability to improve the registration process for placing students in linked sections. Joanne pointed out that the students in SME and the Athletes learning community are pre-registered (one student at a time, by Joanne) prior to Orientation. All of the other learning communities involve a process whereby students are recruiting at Orientation and are then given “permission numbers” to the locked learning community sections. In both cases, there is an enormous amount of time devoted to “learning community roster clean-up” (i.e. Joanne and academic advisors monitoring rosters to make certain that students remain in the correct sections for any given learning community). Continued work needs to be done so that PeopleSoft can be used to link specific learning community sections such that when student registers for one section in a learning community they are automatically required to register for the remaining learning community sections. Conversely, when a student attempts to drop a specific learning community section, the system would also require them to drop the companion learning community sections. Without this ability, the learning community registration process is constrained by a cumbersome use of permission numbers followed by very timely monitoring of rosters.
Joanne reminded FYC that it is important to maintain open channels of communication between the team of people implementing Early Start and First-Year Programs so that students taking an Area E version of Early Start (ESM 111, ESW 120) do not register for a Fall GEL.
8) Common Read:
Allison Carr reported that the Common Read essay contest winners were just announced on February 6: https://microsites.csusm.edu/silent-spring.  Melanie Chu sends a special thanks to David Barsky, Marilyn Ribble, Lauren Mecucci, and Talitha Matlin for participating on the judging panel.

The Faculty Center and the Library are sponsoring Wes Schultz as the keynote speaker for SuperSTEM Saturday on March 16 (http://ssstem.com and attached flyer). His research is on the psychology of sustainability and going green, which of course ties into Silent Spring. 

As for the "future" of the Common Read, it was mentioned that the Common Read might not continue as a county-wide effort through the Center for Ethics in Science and Technology. If this is confirmed (not yet!) it would open some options for us to pick a more relevant first-year/Common Read text for our campus. Melanie Chu is considered sending a survey to faculty, including and especially first year program folks, to vote or rank possible book choices (e.g. The Brief Wondrous Life of Oscar Wao by Junot Diaz, Zeitoun by David Eggers, This I Believe: The Personal Philosophies of Remarkable Men and Women edited by Jay Allison and Dan Gediman are all titles being used at other colleges).
9) Revisiting the Foundations of Excellence (FoE) Action Steps:
David Barsky noted that the Agenda contained a record of the results of the discussions that took place during the special Dec. 14th FYC work-group session on FoE Action Step review. As there was insufficient time remaining in the meeting, David moved this entire agenda item forward to our next FYC meeting (i.e. March 15th), and asked the FYC to review these notes (reproduced in these minutes as Attachment #6) in preparation for the next FYC meeting (i.e., March 15, 2013).
10) Reporting  FYC Activities to the Graduation Initiative Steering Committee [GISC]

· What is the one thing today that we want GISC to know the most?
David Barsky confirmed that FYC would like GISC to have a review of the Learning Community Assessment data (i.e. Pat’s presentation). If GISC continues to expect us “ramp up” our learning community offerings, then certain conditions must be met. The primary immediate need is for continued work on improving the registration process for learning communities. Rather than discussing “block registration,” the discussion needs to focus on developing a process for “linked registration.”
11) Announcements:

Dilcie Perez requested that the topic of residential (living-learning) learning communities be placed on the March 15th FYC agenda. Joanne Pedersen gave a personal and public thank-you to Angelina Gutierrez for her assistance with arranging a room for all of our Spring FYC meetings (all in SBSB 4117).
Attachment 1.
Learning Community Data
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Attachment 2.

First-Year Business Learning Community Pre- and Post-Survey Data for Fall 2012
(prepared by Joanne Pedersen)

	
	# of students who completed FYBLC
	# of students responding to Pre Survey
	# of students responding to Post Survey

	instructor #1
	40
	40
	32

	instructor #2
	41
	39
	38

	instructor #3
	36
	37
	35

	overall
	117
	116
	105


PRE-Survey

Question #1. I am feeling open to exploring my career/options in the FYBLC?

	
	1
	2
	3
	4
	5
	

	
	strongly disagree
	
	
	
	strongly agree
	total

	instructor #1
	0
	0
	5
	20
	15
	40

	instructor #2
	0
	0
	5
	14
	20
	39

	instructor #3
	0
	0
	5
	13
	19
	37

	overall
	0
	0
	15
	47
	54
	116


Question #2. At this time, how “undecided” are you about majoring in business?
	
	1
	2
	3
	4
	5
	

	
	very undecided
	
	
	
	very decided /sure 
	total

	instructor #1
	0
	9
	5
	14
	12
	40

	instructor #2
	0
	1
	9
	15
	14
	39

	instructor #3
	3
	2
	9
	17
	6
	37

	overall
	3
	12
	23
	46
	32
	116


Question #3. Do you have a specific career interest?

	
	Yes
	No
	total

	instructor #1
	24
	16
	40

	instructor #2
	22
	17
	39

	instructor #3
	18
	19
	37

	overall
	64
	52
	116


POST-Survey

Question #1. Are you still planning to major in Business?

	
	yes
	no
	total
	

	instructor #1
	24
	8
	32
	75% reported "yes" still planning to major in Business

	instructor #2
	35
	3
	38
	92% reported "yes" still planning to major in Business

	instructor #3
	30
	5
	35
	86% reported "yes" still planning to major in Business

	overall
	89
	16
	105
	84% reported "yes" still planning to major in Business


Business Options being considered 
	
	instructor #1
	instructor #2
	instructor #3

	Accounting
	2
	5
	4

	Global Supply Chain
	1
	3
	

	Global Business Management
	1
	5
	2

	Finance
	5
	2
	2

	Marketing
	7
	8
	11

	Management/Entrepreneurship
	2
	3
	1

	Management
	6
	3
	10

	Public Relations
	1
	8
	2

	International Business
	1
	
	

	option undecided
	
	1


Other Majors being considered

instructor #1
Undeclared (3), Art, Criminology, Fashion, Landscape Design, Music, Pyschology, Sociology

instructor #2
Animal Science, Communications, Computer Science, Physics

instructor #3
Mass Media (2), Computer Science, Human Development, Spanish, Zoology
Question #2*. If you are still undecided about your major, do you feel like you have the tools to choose one in the near future?
	
	yes
	no
	

	instructor #1
	19
	0
	of those who had not chosen a major; 100% said they had the tools to do so in the near future

	instructor #2
	24
	0
	of those who had not chosen a major; 100% said they had the tools to do so in the near future

	instructor #3
	19
	0
	of those who had not chosen a major; 100% said they had the tools to do so in the near future


Question #3. The FYBLC provided a supportive environment for me to explore the major/career options at CSUSM.
	
	1
	2
	3
	4
	5
	

	
	strongly disagree
	
	
	
	strongly agree
	total

	instructor #1
	0
	1
	5
	9
	17
	32

	instructor #2
	0
	0
	1
	15
	22
	38

	instructor #3
	0
	1
	1
	12
	21
	35

	overall
	0
	2
	7
	36
	60
	105


instructor #1
81% said agree or strongly agree that the FYBLC provided an environment to explore major/career options
instructor #2
97% said agree or strongly agree that the FYBLC provided an environment to explore major/career options
instructor #3
94% said agree or strongly agree that the FYBLC provided an environment to explore major/career options
overall
91% said agree or strongly agree that the FYBLC provided an environment to explore major/career options

Question #4. Overall, how do you rate your experience in the FYBLC?
	
	1
	2
	3
	4
	5
	

	
	Not helpful
	
	
	
	Very helpful
	total

	instructor #1
	0
	0
	5
	12
	15
	32

	instructor #2
	0
	1
	2
	13
	22
	38

	instructor #3
	0
	0
	3
	11
	21
	35

	overall
	0
	1
	10
	36
	58
	105


instructor #1
84% rated the FYBLC as Helpful/Very Helpful
instructor #2
92% rated the FYBLC as Helpful/Very Helpful
instructor #3
91% rated the FYBLC as Helpful/Very Helpful
overall
89% rated the FYBLC as Helpful/Very Helpful

Attachment 3.

UNDECLARED LEARNING COMMUNITY (ULC) ASSESSMENT REPORT

(Compiled by Joanne Pedersen, Associate Director First-Year Programs, Feb. 2013)

(Presented at First-Year Council, Feb. 8th, 2013 & revised Feb. 11th, 2013)

Launched in Fall 2011 the Undeclared Learning Community (ULC) was developed for the express purpose of serving the needs of our first-time first-year students who are undecided about choice of major. It is a Fall only academic experience that block enrolls students into reserved sections of GEL 101 and GEO 102. The student learning outcomes and curriculum for the ULC represent a partnership between First-Year Programs, the Career Center, the GEO program, and Undergraduate Advising Services.

The ULC includes a co-curricular project whereby ULC students participate in the planning and delivery of the Career Center’s “Major and Minor Fair.” Organized by the Career Center, support for the 2012 Major and Minor Fair, held on Oct. 2nd, 2012, was provided by First-Year Programs, Student Academic Support Services and the four Colleges. In an effort to educate more students about academic options (i.e. majors and minors, and other academically related department opportunities), each College provided representatives (faculty, student services professionals, academic advisors) from every department. 

As with the Fall 2011 ULC, the Fall 2012 Undeclared Learning Community was built to have capacity for 60 students (two cohorts of 30 students each). To that end, the Fall 2012 schedule blocked two sections of GEL 101 (capped at 30 students each) linked to two sections of GEO 102 (capped at 30 students).  Recruiting for the ULC was conducted by UAS academic advisors during the Summer 2012 First-Year Student Orientations. This method was successful and resulted in a total of 55 students completing the Fall 2012 ULC.

Instructor and student feedback from the Fall 2012 ULC cohorts indicate that the ULC is a successful model for educating undeclared students about their academic options, facilitating choice of major and encouraging engagement in campus life. The primary co-curricular component (i.e. the Major and Minor Fair) represents a significant cross-campus/cross-division effort to serve the entire undergraduate student population.

Summary of Fall 2012 Undeclared Learning Community Student Pre/Post Survey Results (see Table 1)
The Pre-Survey was administered at the beginning of the semester and the Post-Survey was administered at the end of the semester.  Fifty-two ULC students responded to the Pre-Survey and 43 ULC students completed the Post-Survey. 

PRE-SURVEY RESULTS:

Results of the Pre-Survey indicate students were very open to exploring major/career options. Their thoughts about choice of major ranged from “very undecided” to “I have an idea.” This indicates that our recruiting process for Fall 2012 yielded a group of students who were both undecided about their academic plan and motivated to research the various major/career options. 

POST-SURVEY RESULTS:

67% of students responding to the Post-Survey reported that they had decided on a major. Among those who had not chosen a major, 100% reported that they “had the tools to do so in the near future.” This indicates that by the end of the Fall 2012 semester the vast majority of ULC students had developed much better clarity on their academic plan. 100% agreed/strongly agreed that the ULC provided an environment to explore major/career options. 98% rated their overall experience with the ULC as Very Helpful/Helpful.

Summary of the 2012 Major and Minor Fair

The 2012 Major and Minor Fair was held on Oct. 2nd for two hours including University Hour. Informational tables representing the various departments and degree programs were set up in the event area outside of Kellogg Library. The event was open to the entire university community.  Faculty from every CHABSS department participated, except Economics (which was covered by the CHABSS Student Support Services Professional). Faculty from every CSM department participated, except for Computer Science & Information Systems (which was covered by the CSM’s Student Services Professional). The Society of Physics Students and the STEM Ambassadors from the STEM Center had tables set up with hands-on experiments and were available to talk to students about what pursuing a degree program in CSM would entail.  CoBA and CoEHHS also sent faculty representatives for their undergraduate degree programs. Advisors from Undergraduate Advising Services and CoBA also participated.

Feedback collected by the Career Center staff indicated that the faculty and advisors who participated in the Fall 2012 Major and Minor Fair valued the opportunity to share department information and talk directly with students about degree options. The ULC students who assisted with the planning and delivery of the Fair were afforded an opportunity to gain more in depth knowledge of major/minor options and develop leadership/service skills. Well over 200 students attended the Fair.  Survey data collected at the Fair indicate that many students (i.e. non-ULC students who attended the Fair) found the Fair to be helpful for learning more about major and minor options and that it should be offered again.
Undeclared Learning Community Continuation Rates (see Figure 1)
Institutional Planning and Analysis obtained the 1-year continuation rate for the Fall 2011 ULC students. Compared to all undeclared students and all first-time freshman, the ULC students had the greatest 1-year continuation rate. Continuation rates for the Fall 2012 ULC cohort will be available in Oct. 2013.

	 
	Undeclared LC
	All Undeclared
	All FTF

	1-Year Continuation Rates for Fall 2011 Undeclared Learning Community Students vs. All Undeclared FTF (Fall 2011)
	92.7
	78.3
	80.6

	 
	N=55
	N=235
	N=1450
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Challenges and Opportunities for the Undeclared Learning Community:

1) This initial assessment of the ULC indicates that there may be benefits to expanding the ULC to at least four cohorts for Fall 2013.

2) There is a real need to strengthen the support of ULC instructors (ULC GEL, and particularly the ULC GEO instructors) so that there is increased time and resources for instructors to collaborate on the development of innovative curriculum.

3) For the last two years the Major and Minor Fair has been supported primarily by IRA funds, with additional funding provided by First-Year Programs and the university Colleges. Due to budget constraints, the Career Center does not have the funds to support the Fair. Planning for a Fall 2013 Major and Minor Fair will depend upon available IRA funds and additional funding outside of the Career Center.

4) The new CHABBS Career Readiness Initiative may offer many collaborative opportunities to develop and improve the ULC curriculum and co-curricular activities.

Attachment 4.

Undeclared Learning Community Pre- and Post-Survey Data for Fall 2012

	
	# of students who completed ULC
	# of students responding to Pre Survey
	# of students responding to Post Survey

	instructor #1
	28
	26
	22

	Instructor #2
	27
	26
	21

	overall
	55
	52
	43


PRE-Survey

Question #1. I am feeling open to exploring my major/career options in the Undeclared Learning Community?

	
	1
	2
	3
	4
	5
	

	
	strongly disagree
	
	
	
	strongly agree
	total

	instructor #1
	0
	0
	2
	10
	14
	26

	Instructor #2
	0
	0
	2
	6
	18
	26

	overall
	0
	0
	4
	16
	32
	52


Question #2. At this time, how “undecided” are you about majoring in business?

	
	1
	2
	3
	4
	5
	

	
	very undecided
	
	
	
	I have an idea…..
	total

	instructor #1
	3
	7
	8
	3
	5
	26

	Instructor #2
	1
	5
	6
	11
	3
	26

	overall
	4
	12
	14
	14
	8
	52


POST-Survey

Question #1. Have you decided on a major to pursue?

	
	yes
	no
	total
	

	instructor #1
	14
	8
	22
	64% reported having chose a major

	Instructor #2
	15
	6
	21
	71% reported having chose a major

	overall
	29
	14
	43
	overall 67% chose a major


If not, do you feel like you have the tools to choose one in the near future? 

	
	yes
	no
	

	instructor #1
	8
	0
	of those who didn't choose a major; 100% said they had the tools to do so in the near future

	Instructor #2
	6
	0
	of those who didn't choose a major; 100% said they had the tools to do so in the near future

	overall
	14
	0
	of those who didn't choose a major; 100% said they had the tools to do so in the near future


Question #2. The Undeclared Learning Community provided a supportive environment for me to explore the major/career options at CSUSM.
	
	1
	2
	3
	4
	5
	

	
	strongly disagree
	
	
	
	strongly agree
	total

	instructor #1
	0
	0
	0
	6
	16
	22

	Instructor #2
	0
	0
	0
	4
	17
	21

	overall
	0
	0
	0
	10
	33
	43


instructor #1
100% said agree or strongly agree that the FYBLC provided an environment to explore major/career options
instructor #2
100% said agree or strongly agree that the FYBLC provided an environment to explore major/career options
overall
100% said agree or strongly agree that the FYBLC provided an environment to explore major/career options

Question #3. Overall, how do you rate your experience in the Undeclared Learning Community?

	
	1
	2
	3
	4
	5
	

	
	Not helpful
	
	
	
	Very helpful
	total

	instructor #1
	0
	0
	1
	5
	16
	22

	Instructor #2
	0
	0
	0
	5
	16
	21

	overall
	0
	0
	1
	10
	32
	43


instructor #1
95% rated the FYBLC as Helpful/Very Helpful
instructor #2
100% rated the FYBLC as Helpful/Very Helpful
overall
98% rated the FYBLC as Helpful/Very Helpful

Note: All but one student responded 4 or 5, with 32 (74%) responding 5.
Attachment 5.
Learning Community Enrollment Records and Projections

	
	
	# of sections of:
	
	
	
	
	
	
	
	# of students (measured in GEL):

	
	
	GEL 101
	GEW 101
	PHIL 110
	PSCI 100
	PE 200
	BUS 202
	HIST 131
	GEO 102
	

	Fall ‘04
	San Marcos Experience
	1
	2
	 
	1
	 
	 
	 
	 
	36

	Fall ‘05
	San Marcos Experience
	2
	4
	2
	
	
	
	
	
	80

	Fall ‘06
	San Marcos Experience
	2
	4
	2
	 
	 
	 
	 
	 
	64

	Fall ‘07
	San Marcos Experience
	3
	5
	3
	
	
	
	
	
	88

	Fall ‘07
	Athletes
	1
	
	
	
	1
	
	
	
	31

	Fall ‘07
	First-Year Business
	1
	 
	 
	 
	 
	1
	 
	 
	31

	Fall ‘08
	San Marcos Experience
	3
	5
	2
	
	
	
	
	
	94

	Fall ‘08
	Athletes
	1
	
	
	
	1
	
	
	
	30

	Fall ‘08
	First-Year Business
	2
	 
	 
	 
	 
	2
	 
	 
	70

	Fall ‘09
	San Marcos Experience
	3
	5
	3
	
	
	
	
	
	87

	Fall ‘09
	Athletics
	1
	
	
	
	1
	
	
	
	25

	Fall ‘09
	First-Year Business
	1
	 
	 
	 
	 
	1
	 
	 
	38

	Fall ‘10
	San Marcos Experience
	3
	5
	3
	
	
	
	
	
	89

	Fall ‘10
	Athletes
	2
	
	
	
	2
	
	
	
	66

	Fall ‘10
	First-Year Business
	1
	
	
	
	
	1
	
	
	38

	Fall ‘10
	Global
	1
	 
	 
	 
	 
	 
	1
	 
	38

	Fall ‘11
	San Marcos Experience
	2
	3
	2
	
	
	
	
	
	47

	Fall ‘11
	Athletes
	2
	
	
	
	2
	
	
	
	64

	Fall ‘11
	First-Year Business
	3
	
	
	
	
	1
	
	
	113

	Fall ‘11
	Global
	1
	
	
	
	
	
	1
	
	39

	Fall ‘11
	Undeclared
	2
	 
	 
	 
	 
	 
	 
	2
	57

	Fall ‘12
	San Marcos Experience
	3
	3
	2
	
	
	
	
	
	113

	Fall ‘12
	Athletes
	2
	
	
	
	2
	
	
	2
	62

	Fall ‘12
	First-Year Business
	3
	
	
	
	
	1
	
	
	117

	Fall ‘12
	Global
	1
	
	
	
	
	
	1
	
	36

	Fall ‘12
	Undeclared
	2
	
	
	
	
	
	
	2
	55

	Fall ‘13
	San Marcos Experience
	4
	8
	4
	 
	 
	 
	 
	 
	160

	Fall ‘13
	Athletes
	2
	
	
	
	
	
	
	1
	60

	Fall ‘13
	First-Year Business
	3
	
	
	
	
	1
	
	
	120

	Fall ‘13
	Global
	1
	
	
	
	
	
	1
	
	40

	Fall ‘13
	Undeclared
	4
	
	
	
	
	
	
	4
	120

	Fall ‘13
	Health/Wellness Experience
	1
	2
	1
	
	
	
	
	
	40


	GEL 101 LC sections
	Fall 2004
	Fall 2005
	Fall 2006
	Fall 2007
	Fall 2008
	Fall 2009
	Fall 2010
	Fall 2011
	Fall 2012
	Fall 2013 (proposed)

	San Marcos Experience
	1
	2
	2
	3
	3
	3
	3
	2
	3
	4

	Athletes
	 
	
	
	1
	1
	1
	2
	2
	2
	2

	First-Year Business
	 
	
	
	1
	2
	1
	1
	3
	3
	3

	Global
	 
	
	
	
	
	
	1
	1
	1
	1

	Undeclared
	 
	
	
	
	
	
	
	2
	2
	4

	Health/Wellness Experience
	 
	
	
	
	
	
	
	
	
	1

	New LC
	 
	 
	 
	 
	 
	 
	 
	 
	 
	1

	
	1
	2
	2
	5
	6
	5
	7
	10
	11
	16
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	GEL 101 LC enrollment
	Fall ‘04
	Fall ‘05
	Fall ‘06
	Fall ‘07
	Fall ‘08
	Fall ‘09
	Fall ‘10
	Fall ‘11 
	Fall ‘12
	(estimated)

Fall 2013

	San Marcos Experience
	36
	80
	64
	88
	94
	87
	89
	47
	113
	160

	Athletes
	 
	
	
	31
	30
	25
	66
	64
	62
	60

	First-Year Business
	 
	
	
	31
	70
	38
	38
	113
	117
	120

	Global
	 
	
	
	
	
	
	38
	39
	36
	40

	Undeclared
	 
	
	
	
	
	
	
	57
	55
	120

	Health/Wellness Experience
	 
	
	
	
	
	
	
	
	
	40

	New LC
	 
	 
	 
	 
	 
	 
	 
	 
	 
	40

	All LC Students
	36
	80
	64
	150
	194
	150
	231
	320
	383
	580

	All Incoming FY Students
	722
	804
	1378
	1358
	1574
	1567
	1278
	1465
	1799
	1800

	% of FY Students in LCs
	5%
	10%
	5%
	11%
	12%
	10%
	18%
	22%
	21%
	32%


[image: image15.png]FY Student Enrollment in Learning Communities

700

600

500 W New LC

400  Health/Wellness

Experience

300 ®Undeclared

200 mGlobal

100 W First-Year Business
0 W Athletes

Fall Fall Fall Fall Fall Fall Fall Fall Fall Fall
2004 2005 2006 2007 2008 2009 2010 2011 2012 2013





Attachment 6.
Revisiting the Foundations of Excellence (FoE) Action Steps;
Review of the findings of the December 14 workgroup (Andres Favela, David Barsky, David McMartin, Dilcie Perez, Geoff Gilmore, Jennie Goldman, Joanne Pedersen, Kheng Waiche, Laurie Schmelzer, Leo Melina, Leslie Nevins, and Minerva Gonzalez)
In what follows, the full statement of the action item is taken directly from Appendix B (Comprehensive Listing of Action Items by Theme) of the Foundations of Excellence Final Report (http://www.csusm.edu/fycouncil/files/FinalReportAppendixB-ActionPlansByTheme.pdf). The “code” is the numbering system used in that Appendix. The results of the FYC deliberation are presented in italics.

Advising First Year Students

A. (Coded Highest 4bi)

Re-design the Orientation Program's advising session and its timing/placement on the day's schedule. Separate advising and registration so that students begin working on schedules earlier in the day, but don't actually register until the end. 

The workgroup felt that some progress has been made. For example, pre-orientation homework (including watching a video) is assigned to students for them to complete before Orientation. Perhaps this action item would become obsolete if we were to pre-register students for courses. Pre-registration has been used for certain special groups of students, but expanding this to the general population would require  that sufficient course availability exist, which means that the colleges/departments would need both more advance notice of how many seats  are needed in various courses, and the resources (funding, faculty and space) to meet this need. One problem is determining what the right set of courses is for a given student; for example, to use the LDRs tool, we’d need to know where students place in a language sequence. Another issue that needs to be taken into account is the fact that we will have many non-traditional commuting students who will have special constraints on the times during which they can take classes. Getting more students to choose to enter learning communities might allow us to devote more attention to the students not opting into the First-Year Learning Communities.

B. (Coded Highest 4bii)

Re-design the Orientation Program's advising session and its timing/placement on the day's schedule. Consider holding more two-day Orientations to give more time for selection of courses that are aligned with a two-year plan. 
The workgroup felt that no progress has been made. There is a two-day Orientation for San Marcos Experience, but this is the only Orientation offered in this expanded format. Campuses that have more of a residential focus tend to offer more of these. There have been some discussions in SLL, but any expansion of Orientation would need to be at some point in the future.
C. (Coded Highest 5a)
Involve and make better use of faculty advisors by creating opportunities for faculty to meet and engage with first-year students, such as lunch with faculty at student orientations, departmental or all faculty meet and greets, and mentoring programs. 

The workgroup felt that some progress has been made. All of the deans last year sent out a welcome letter to new students; some departments send “welcome to the major” letters to students when they declare the major. There are a lot of communications that go from departments to their majors that are enrollment/registration focused. CoBA runs a Fall Meet and Greet that is open to all students. Many departments have end-of-the-year graduation-related events that are open to all of their majors. Students can meet faculty at the Major/Minor Fair.

D. (Coded Highest 5b)

Involve and make better use of faculty advisors by increasing involvement of tenure-line faculty in Orientation sessions. 
The workgroup felt that some progress has been made. One key factor is that Summer Orientations occur when faculty are “off-contract,” so faculty participation is entirely voluntary. Typically there are approximately 10 faculty who participate at FY Orientation to cover general advising issues. We could break up the session on academic expectations by college. There is not a structured way for faculty to meet with students wanting to major in their department, but they are encouraged to meet up with these students at lunch.

Student Life and Co-curricular Programs
E. (Coded Highest 1)

More fully develop co-curricular components for FY students which are aligned with the First-Year Philosophy Statement and which support the 'milestones' that occur throughout the FY. 

The workgroup felt that the action was more than halfway done. While this item is really an umbrella for many of the more specific action steps that follow below, the workgroup noted that the Co-Curricular Model has now been drafted.
F. (Coded Highest 1a)

Continue to encourage first-year students to participate in Student Life and Leadership and ASI events. 
The workgroup felt that the action has been completed, and is in a “maintenance” phase. There is greater intentionality about this. Student Life presentations at Orientation have been aligned to support FY Learning and Development outside the classroom. Also, Leadership Development Opportunity (LEAD) and peer mentoring programs get more students involved in these events.
G. (Coded Highest 1b)
Provide additional opportunities for FY students to interact with diverse communities outside the institution by bringing these groups to campus (e.g. Native American communities, immigrant communities, Special Olympics) 

The workgroup felt that the action has been completed, and is in a “maintenance” phase. There are a number of programs that do this (e.g., service –learning, middle-schoolers coming to campus, speakers brought to campus by student organizations, Arts and Lectures, etc.)
H. (Coded Highest 1c)
Secure additional funding and support for co-curricular activities that focus on diversity. 

The workgroup felt that the action has been completed, and is in a “maintenance” phase. Funding has increased over the years, and last year additional funding was provided to the Faculty-Staff Associations. ASI, CFHUSU and UVA have been supporting Diversity and Social Justice Initiatives. Arts and Lectures programming supports diversity.
I. (Coded Highest 1d)

Encourage and support activities in UVA that promote diversity of ideas and world views. 

The workgroup felt that some progress has been made. Training for RAs (for UVA and the Quad) has a strong diversity and social justice orientation, so that the RAs can incorporate this into their programming.
J. (Coded Highest 1g)
Offer even more programming through the Career Center with first-year students in mind. Examples include more frequent programs in UVA, additional workshops, and career exploration for undeclared students. 

The workgroup developed the following statement, and asked David Barsky to consult with Pam Wells to check its accuracy:

There are now Career Center workshops being offered in the Quad; attendance at these is considered as a factor when students apply for leadership position in UVA and the Quad. The Major/Minors Fair expands the reach of the Career Center. There continues to be a two-week Career Module in GEL (which is now taken by a larger percentage of the incoming FY class than was the case at the time of the FoE self-study) that is taught by Career Center staff.

Pam Wells suggested adding the sentence:

The Career Center is concerned about its ability to maintain its commitment to the GEL modules in the Fall.

And she pointed out that not all of the Fall GEL Career Modules are taught by Career center staff.
First-Year Curriculum
K. (Coded Highest 5)
Ensure that the class schedule planning for all typical first-year courses is coordinated across the different academic departments and that there is sufficient capacity in critical first-year courses. 

The workgroup felt that some progress has been made. The problem of not having enough seats for students needing remediation in the Fall has largely been solved by offering enough sections of GEW (and restricting access to students needing remediation) and the remedial mathematics courses (and having full control over all of these courses, i.e., not needing to negotiate with Palomar for last minute additions). We have capacity in courses for FY students, but run out of capacity in key FY courses for certain majors (esp., majors such as those in CSM that have long prerequisite chains). There is a strong collective/collaborative effort by the colleges and advising to manage the enrollment throughout the summer.
L. (Coded Highest 6)
Ask departments and instructors to include an explicit orientation to the major (the nature of the major and the career options it presents) in introductory major's courses. 

The workgroup felt that the action was more than halfway done. The Career Readiness Initiative is being launched in CHABSS in Spring 2013. In CoBA, such an orientation is the focus of the FYBLC, which is taken by approximately 100 CoBA FTF each year. In CSM, students are served through workshops in the STEM Center, brochures have been developed for prospective students (which may be also adopted by other colleges), and STEM ambassadors will begin offering tours of the labs. HD 101 for Human Development and KINE 202 for Kinesiology in COEHHS are courses where this could happen. (Note that “Nursing” students do not take any courses from SoN in the FY.) For undeclared students, there is the Undeclared Learning Community for “Undeclared students” (and the resurrection of the Major/Minor Fair, which has been very successful).
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1-year Continuation Rates for FTF Needing English Remediation

All FTF	Fall 2007	Fall 2008	Fall 2009	Fall 2010	Fall 2011	71	73.8	76.900000000000006	78.599999999999994	84.4	GEL	Fall 2007	Fall 2008	Fall 2009	Fall 2010	Fall 2011	74.2	75.3	78.900000000000006	78.5	85.2	LC	Fall 2007	Fall 2008	Fall 2009	Fall 2010	Fall 2011	100	85.7	89.5	82.6	100	1-year Continuation Rates for FTF Needing Math Remediation

All FTF	Fall 2007	Fall 2008	Fall 2009	Fall 2010	Fall 2011	70.099999999999994	73	79.099999999999994	72.599999999999994	79.900000000000006	GEL	Fall 2007	Fall 2008	Fall 2009	Fall 2010	Fall 2011	73.599999999999994	74.5	78.2	79.2	83.1	LC	Fall 2007	Fall 2008	Fall 2009	Fall 2010	Fall 2011	75	72.2	100	100	88.9	1-year Continuation Rates for FTF Needing Remediation in Both Math & English

All FTF	Fall 2007	Fall 2008	Fall 2009	Fall 2010	Fall 2011	65.099999999999994	71.599999999999994	72.7	77	73.099999999999994	GEL	Fall 2007	Fall 2008	Fall 2009	Fall 2010	Fall 2011	68	74.8	72.2	81.8	75.3	LC	Fall 2007	Fall 2008	Fall 2009	Fall 2010	Fall 2011	76	61.5	86.4	84.4	90.9	1-year Continuation Rates for FTF Proficient in

 Both Math & English

All FTF	Fall 2007	Fall 2008	Fall 2009	Fall 2010	Fall 2011	73.3	78.5	81.5	84.2	83.1	GEL	Fall 2007	Fall 2008	Fall 2009	Fall 2010	Fall 2011	74.900000000000006	80.3	83.2	83.5	83.1	LC	Fall 2007	Fall 2008	Fall 2009	Fall 2010	Fall 2011	63.6	81.8	87.1	87.5	100	






