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Faculty Views of Cal State San Marcos in Comparative Perspective:

Findings from the 2001-02 HERI Faculty Survey


The Higher Education Research Institute (HERI) at UCLA has been mounting a national survey of faculty characteristics and opinions since 1969.  The survey instrument used is wide-ranging, dealing with issues such as workload, teaching practices and research activities, interaction with students and colleagues, job satisfaction, and campus climate.  Since 1989-90, the survey has been undertaken triennially, with 2001-02 marking the fifth administration in the series.  Cal State San Marcos participated in this most recent survey, as did 86 other public, four-year colleges.


After two mailings sent out late in 2001 and early in 2002, 77 full-time CSUSM faculty members, largely tenured and tenure track, had completed the HERI survey, as had 53 part-time adjunct faculty members.  The 47% response rate for the full-time grouping is somewhat greater than the 44% response rate at other public four-year institutions.  Since adjunct faculty members are not generally included in the HERI surveys, the typicality of the 25% response rate at CSUSM cannot be assessed.  Although the available data suggest that the San Marcos subsamples are representative of the larger groups from which they are drawn, the comparison data are too limited to allow any firm conclusions on this score.  (Both data-collection procedures and sample representativeness are discussed in more detail in Appendix A.)


The following pages summarize the responses of the full- and part-time faculty members at Cal State San Marcos who participated in the 2001-02 HERI faculty survey.  The responses of the first, the vast majority of whom have tenured and tenure track positions, are compared with those of similar respondents at other public, four-year, colleges (N=8,598), while the responses of the part-time adjuncts at San Marcos are compared with those of their full-time colleagues.  Because the number of full-time respondents from CSUSM is small, only substantial differences between these respondents and those from other public four-year colleges are noted.  The small size of both San Marcos respondent groups rules out most subgroup comparisons as well.

Overview of Major Findings


The 2001-02 HERI faculty survey yielded a complex array of data that is difficult to summarize briefly.  In order to make the task manageable, the overview presented here highlights survey items that distinguish the full-time San Marcos respondents from respondents at other public four-year institutions and the adjunct San Marcos respondents from their full-time counterparts.  Although such an approach inevitably leads to a degree of distortion, it serves to identify a number of campus strengths, as well as several matters in need of attention.  For those interested in a more comprehensive review of the survey data, the following sections of this report summarize all survey findings, 
Respondent Characteristics


Compared to faculty at other public four-year colleges, the full-time CSUSM respondents to the 2001-02 HERI survey display a number of distinctive characteristics.  They are disproportionately likely to be female, young, politically liberal, and from minority backgrounds (especially Asian and Latino).  Their educational credentials and position characteristics, however, are much like those found elsewhere.  The full-time respondents from San Marcos also differ from their adjunct counterparts in two respects: they are more likely to be politically liberal and union members.  In addition, the full-time respondents tend to have been teaching at CSUSM for a longer period of time than the part-time respondents (5.5 vs. 2.0 years on average).


The adjunct respondents from San Marcos differ from their full-time counterparts on several other characteristics examined in the HERI survey.  Thus, all adjuncts occupy non-tenure line positions and are less likely than the full-timers to have completed a doctorate or have an administrative position.  These differences are largely a function of differences in the nature of the two groups’ teaching appointments, however.  Nonetheless, these distinctive characteristics, as well as the others noted above, help explain some of the differences in the views and beliefs of the adjunct respondents outlined below.  Similarly, the background differences between the CSUSM full-time respondents and their counterparts at other public four-year colleges contribute to the distinct viewpoints of the former on a number of issues.

Weekly Professional Obligations


As one might expect, the adjunct respondents at CSUSM were teaching fewer courses at the time of the 2001-02 HERI survey than their full-time counterparts.  Close to two-thirds of the former reported teaching one to two courses compared to approximately two-fifths of the latter; on average, the full-time respondents were teaching three courses at the time of the survey.  According to a recent CSU workload study, such course loads are typical of other CSU campuses.
  The findings suggest that full-time faculty members at Cal State San Marcos typically spend 6-9 hours in class, while most adjunct faculty members spend 3-6 hours.


Similar teaching loads emerge if one examines responses to a detailed question about the number of hours spent each week on an array of activities.  Figures 1 and 2 summarize the range of hours devoted to selected job-related activities by the majority of full- and part-time respondents from CSUSM.  In addition, the midpoint of each range is shown in bold.  Figure 1 indicates that the full-time San Marcos respondents typically spend 5-12 hours each week teaching scheduled classes, 9-18 hours preparing for these classes, and 1-4 hours advising students.  The comparable figures for the part-time respondents are lower in the first two categories: 1-8 hours for teaching, 1-8 hours for preparation, and 1-4 hours for advising.


More detailed analysis suggests that the full-time San Marcos respondents with lighter course loads are generally teaching less because of their heavy committee or administrative duties.  Additional analysis also suggests that the full-time San Marcos respondents spend more time than their adjunct counterparts preparing for their scheduled classes.  For each hour spent in class, the adjunct respondents devote about one hour to preparation, while the full-time respondents devote one-and-a-half to two hours to preparation.  To some degree, this difference is a function of the fact that the latter are more likely than the former to teach two sections of the same course during a single term.


The adjunct respondents from San Marcos are often able to limit their weekly job-related activities to the three teaching-related activities already enumerated (see Figure 2).  Approximately three-quarters have no committee or administrative obligations and close to half spend no time on scholarly research or community service.  Of those spending time on the latter two activities, the time spent each week on each does not generally exceed four hours.  Figure 1 shows quite a different picture for the full-time respondents: each week they spend 5-10 hours on research and scholarly work, 1-8 hours on committee work, 1-8 hours on other administrative duties, and 1-4 hours on community or public service.  Compared to respondents at other public four-year colleges, the full-time San Marcos respondents are more likely to report spending 9 or more hours per week on committee meetings/work.


If one assumes that the mid-points of the ranges shown in Figures 1 and 2 represent the average number of hours full-time faculty at CSUSM spend on the job-related activities shown, the findings suggest that they typically devote 24.5 hours per week to the three teaching activities considered, 11.5 hours per week to university and community service, and 7.5 hours per week to their scholarship and creative work.  Taken together, these activities amount to a weekly commitment of 43.5 hours per week or 8.7 hours per day.  In keeping with the nature of their positions, adjunct faculty at CSUSM, the findings suggest, typically commit 15.5 hours per week to job-related activities, of which 11.5 are integrally tied to their teaching duties.

Distinctive Views and Characteristics of the Full-Time San Marcos Respondents


The data generated by the 2001-02 HERI faculty survey suggest that the full-time faculty at Cal State San Marcos are distinctive in a number of respects.  A number of these distinctive features are closely linked to perceived campus priorities.  The survey findings reveal that the San Marcos respondents are disproportionately likely to identify two objectives as having a high priority on this campus: creating a diverse multi-cultural campus environment and facilitating student involvement in community service.  Additional findings suggest that the perceived emphasis on diversity is likely to have played a role in initially attracting at least some of the respondents to this campus.  In particular, the San Marcos full-time respondents are more likely than respondents at other public four-year colleges to have engaged in research focusing on racial and ethnic minorities and to say that the “opportunity to influence social change” was very important in their decisions to pursue an academic career.  The second is also in keeping with the perceived emphasis on community service, as is the finding that the San Marcos respondents are more likely than their full-time counterparts at other 

public four-year colleges to agree that many courses on this campus involve students in community service.
  Finally, in keeping with another campus priority, the San Marcos respondents are more likely than those elsewhere to require students in their courses to complete term/research papers.


Another distinctive feature of the full-time San Marcos respondents revolves around relationships with the administration.  In particular, respondents on this campus are more likely than their full-time counterparts at other public four-year colleges to report that the following statement is very descriptive of their institution: “the faculty are typically at odds with campus administrators.”  In addition, the San Marcos respondents are less likely than respondents elsewhere to say that they are satisfied or very satisfied with prevailing relationships with the administration.  The San Marcos part-time respondents do not appear to share their full-time counterparts’ perception of the administration─only a third believe that the faculty and administration are typically at odds─in part, perhaps, because the two groups of respondents tend to deal with differing sets of administrators.


The full-time San Marcos respondents’ views of the administration stem at least in part from their views about teaching loads.  The survey findings indicate that, compared to their counterparts at other public four-year colleges, the full-time San Marcos respondents are less likely to express satisfaction about the teaching load at CSUSM and more likely to say that “teaching load” was a source of stress during the two years preceding the HERI survey.  Again, the part-time San Marcos respondents do not share these views; they are more likely than their full-time counterparts to be satisfied with their teaching load and less likely to view the teaching load as a source of stress.


In addition to being dissatisfied with their teaching loads, the full-time San Marcos respondents are less likely than respondents at other public four-year colleges to report satisfaction with three career-related features of their jobs: opportunities for scholarly pursuits, the visibility of their jobs at other institutions, and the availability of campus childcare.  To some degree, the relative dissatisfaction with opportunities for scholarly work stems from the fact that the San Marcos respondents are more likely than those at other public four-year colleges to report at least some interest in research.  This interest may also help explain why the San Marcos respondents are more likely than those elsewhere to report that their future colleagues were a very important factor in their decisions to accept positions at Cal State San Marcos.

Distinctive Views and Characteristics of the Adjunct Respondents from Cal State San Marcos


As has been noted above, a number of the characteristics distinguishing the San Marcos adjunct faculty members from their full-time counterparts emerge rather naturally from the character of their positions.  The same applies to some of the differences in their activities and views.  The adjunct respondents participating in the 2001-02 HERI faculty survey, for example, are less likely than the full-time San Marcos respondents to be satisfied with their job security and more likely to have recently taught at more than one institution during a single term.  Similarly, they are less likely than their full-time counterparts to have experienced committee work and faculty meetings as sources of stress during the recent past, but more likely to be heavily committed to teaching.  Finally, the adjunct respondents are less likely than the full-time respondents to agree that tenure is essential to attracting the best minds to academia.


Full- and part-time positions carry different expectations for scholarly work.  And this difference helps explain a number of the distinctive adjunct responses to several survey items.  Thus, during the two years preceding the HERI survey, the part-time respondents from CSUSM are less likely than the full-time respondents to have used extramural funds for research or to perceive university research and publishing demands as a source of stress.  They are also less likely to have published in any form or to consider two factors very important in their decisions to pursue an academic career: intellectual freedom and the freedom to pursue scholarly interests.  Despite this, the adjunct respondents are less likely than the full-time respondents to think that their research is valued by their departmental colleagues or to be satisfied with their social relationships with other faculty members.  In keeping with the last, the part-time respondents are less likely than their full-time counterparts to mention their future colleagues as a very important factor in their decisions to teach at Cal State San Marcos.  Taken together, these findings suggest that adjunct faculty members at CSUSM may feel that their full-time colleagues do not treat them as equals, at least in part because of their limited scholarly accomplishments.


In a number of other respects, however, the San Marcos adjunct respondents appear to be more satisfied with their working conditions than their full-time counterparts.  This is evident from the fact that the adjunct respondents are more likely than the full-time respondents to be satisfied with their teaching load and less likely to experience their teaching loads as a source of stress during the two years preceding the HERI survey.  In addition, they were less likely to perceive two institutional 

pressures as stressful during the same period: institutional procedures (i.e., “red tape”) and colleagues.  The adjunct respondents are also less likely than their full-time counterparts to think that the campus should hire more faculty of color or that there is a lot of racial conflict at CSUSM.  Finally, the part-time respondents are more likely than the full-time respondents to be satisfied with the quality of the students they encounter at the university.  This last may explain why the adjuncts are more likely to rely on student-developed activities in their courses.

Campus Strengths and Areas of Tension


Figure 3 summarizes preceding discussion by listing three sets of characteristics: those that distinguish the full-time CSUSM respondents from faculty at other public four-year colleges, those that distinguish the former from the part-time respondents from CSUSM, and those that distinguish the latter from their full-time counterparts.
  Assuming that the characteristics and opinions shown in the figure are typical of the adjunct faculty members teaching at Cal State San Marcos, it seems fair to conclude that the part-time faculty on this campus are strongly committed to teaching and satisfied with most of their working conditions.  The findings suggest that they would welcome more job security and greater inclusion in the social and intellectual life of their departments.


Judging by the findings summarized in Figure 3, full-time faculty on this campus are strongly committed to several long-standing campus priorities: a diverse multi-cultural campus environment; community service, especially for students; and improvement in students’ writing skills.  A commitment to scholarly research also distinguishes the full-time faculty at San Marcos and they tend to chafe at restrictions on their opportunities for such activities.  More importantly, the full-time faculty appear to differ from both their adjunct counterparts and faculty at other four-years colleges in their perception that faculty are typically at odds with the administration on this campus and the frequency with which they identify the issue of teaching loads as a source of stress for them in the recent past.  In addition, the full-time faculty respondents are distinctive in their low level of satisfaction with their teaching loads and prevailing relationships with the administration.  These findings suggest that both issues require attention in the immediate future, with a widely accepted resolution of the teaching load issue likely to contribute to improved relations with the administration.

Respondent Characteristics

· Slightly over half (55%) of the full-time CSUSM faculty members responding to the HERI survey are women, two-thirds are between 30 and 49 years old, nine in ten are U.S. citizens, and nearly a third belong to a racial or ethnic minority group, usually Latino or Asian (see first three sections of Table 1).  In contrast, only 38% of the respondents at other public four-year colleges are women, 47% are under 50, and 13% stem from minority backgrounds.

· Slightly over half (52%) of the part-time San Marcos adjuncts from CSUSM responding to the HERI faculty survey are women, three-fifths are between 30 and 49 years old, almost all are U.S. citizens, and one-fifth belong to a racial or ethnic minority group, most frequently Latino (see Table 1).

· Seven in ten of the full-time San Marcos respondents describe their political views as liberal (see second-to-last section of Table 1).  Respondents at other public four-year colleges are less likely to describe themselves in these terms; 49% say their political views are liberal compared to 70% at CSUSM.

· Approximately two-fifths of the part-time respondents from CSUSM describe their political views as middle-of-the-road (see second-to-last section of Table 1).  Another two-fifths describe themselves as politically liberal; they are less likely to do so than their full-time counterparts (42% vs. 70%). 

· The last row of Table 1 indicates that full-time CSUSM respondents are more likely than respondents at other public four-year colleges to belong to a faculty union (75% vs. 44%).  The full-time respondents are also more likely than the adjunct respondents to claim union membership (75% vs. 47%).

· Four-fifths of the full-time CSUSM respondents have a PhD, with close to half (46%) earning degrees in social or natural science disciplines (see Table 2).  Their counterparts at other four-year public institutions are somewhat less likely to hold the PhD and somewhat more likely to have no more than a Master’s degree (18% vs. 5% of the San Marcos respondents).  In addition, their degree fields are distributed more evenly across major disciplinary groupings.  As a result, the San Marcos respondents are somewhat underrepresented in the visual and performing arts when compared to faculty in other four-year public colleges, but slightly overrepresented in business.

· Close to three-fifths of the part-time respondents from CSUSM have a Master’s degree, with 46% holding degrees in social science or humanities disciplines and just over a quarter holding degrees in education (see Table 2).  Of the few working on additional degrees, most are pursuing the PhD.

· On average, the full-time respondents from CSUSM have been working on this campus for 5½ years, with half teaching between three and nine years (see the first section of Table 3).  The part-time respondents, in contrast, are more likely to be relatively new employees; half have been teaching on this campus for two years or less.

· Like their counterparts elsewhere, the majority of the full-time San Marcos respondents are tenured.  In addition, just over a fifth are full professors and close to a third are either associate professors or assistant professors (see sections 2-4 of Table 3). The rank distribution at other public four-year colleges appears to be similar, though the San Marcos respondents are somewhat less likely than those elsewhere to be full professors (22% vs. 34%) and somewhat more likely to be associate professors (36% vs. 27%), a difference that may reflect the relative youth of the San Marcos respondents. Just over one-third of the CSUSM respondents have an administrative title, a somewhat higher percentage than that found elsewhere.

· None of the part-time CSUSM respondents have tenure and very few have administrative positions (see sections 2-4 of Table 3).  Just over three-fifths classify themselves as lecturers, with the remainder saying they are instructors or adjuncts.

· The last section of Table 3 indicates that just over three-fifths of the full-time San Marcos respondents teach in an arts and sciences discipline, with close to one in seven teaching in education or business.  In comparison to respondents elsewhere, the San Marcos respondents are overrepresented in education and business, but underrepresented in the visual and performing arts.  A similar pattern of differences was evident for degree fields (see Table 2).

· Over half of the San Marcos part-time respondents teach in an arts and sciences discipline, with close to one-third teaching in education (see last section of Table 3).

· Several characteristics of the part-time respondents at CSUSM differ from those of their full-time counterparts in expected ways: they are less likely to hold the doctorate (32% vs. 88%), to have tenure (0% vs. 54%), to hold tenure line positions (0% vs. 90%), or to hold an administrative position (13% vs. 35%).  In addition, they are more likely than their full-time counterparts to be working on an advanced degree (33% vs. 5%).

Respondents’ Weekly Activities

· Table 4 shows the number of courses being taught by the full- and part-time respondents from CSUSM at the time that the 2001-02 HERI faculty survey was administered.  It indicates that approximately half of the full-time respondents were teaching three courses and 29% were teaching two.  As discussion below indicates (see Table 5a), the majority of respondents teaching two courses are heavily involved in committee activities.

· The largest number of adjunct respondents (39%), in contrast, were teaching one course at the time of the survey, while another quarter were teaching two courses.  The adjunct respondents are considerably less likely than the full-time respondents to be teaching three courses (12% vs. 49%).  Although both sets of respondents are unlikely to teach four or more courses, the adjuncts appear more likely to do so than their full-time counterparts.

· According to Table 4, the mean course load for the full-time San Marcos respondents at the time of the HERI survey is 2.7 courses, while the equivalent figure for the adjunct respondents is 2.4 courses.  A recent workload study for the system as a whole suggests that such course loads may be relatively typical for the CSU.  The study found that tenured and tenure track faculty teach an average of 3.1 courses per term on semester campuses, while lecturers teach an average of 2.3 courses per term.  The study findings also showed that tenure line faculty members with administrative or research obligations (i.e., “assigned time”) teach an average of 2.7 courses per semester.

· The course loads shown in Table 4 suggest that most adjunct respondents from CSUSM spend 3-6 hours teaching scheduled classes and most full-time respondents spend 6-9 hours in the classroom, a conclusion that discussion below supports.

· Table 5 examines the number of hours per week the HERI respondents spend on selected professional and personal activities.  In keeping with differences in the nature of their teaching appointments, the full- and part-time respondents from Cal State San Marcos display different activity patterns.  In most respects, the activity patterns of the full-time CSUSM respondents are typical of those found among respondents at other public four-year colleges.

· The first section of Table 5 shows that four-fifths of the full-time San Marcos respondents report spending between 5 and 12 hours per week teaching scheduled classes. Half of the respondents also spend a similar amount of time preparing for the classes they teach, while two-fifths report spending more than 12 hours per week on such preparation. Finally, a little over three-fifths of the CSUSM respondents spend between 1 and 4 hours per week advising students.

· Close to two-thirds of the San Marcos adjunct respondents spend between 1 and 8 hours per week teaching their scheduled classes, while 55% spend a similar amount of time preparing for these classes (see first section of Table 5).  In addition, seven-tenths spend 1 to 4 hours per week advising students.

· More detailed analysis suggests that half of the adjunct respondents, but only 32% of the full-time respondents, devote approximately one hour to preparation for every hour they spend in the classroom.  Further, of the full-time respondents spending 5-12 hours in the classroom each week, 47% report spending more than 12 hours preparing for their classes; the equivalent figure for the adjunct respondents is 20%.  Put more simply, the findings in the first two sections of Table 5 suggest that the adjunct respondents typically spend one hour preparing for each hour they spend in class, 

while the full-time respondents tend to spend 1½ to 2 hours preparing for each hour spent in the classroom.

· Three-fifths of the full-time San Marcos respondents report spending at least 5 hours per week on research and scholarly writing, while the few who are working artists spend between 1 and 4 hours per week engaged in their creative activities (see second section of Table 5).  Relatively few San Marcos respondents report spending time on freelance consulting or working with patients.

· Close to half of the San Marcos adjunct respondents typically spend no time on research or creative activities (see second section of Table 5).  Of those spending time on such activities, the largest number spend no more than four hours per week.

· Nearly three-quarters of the full-time San Marcos respondents spend 1 to 8 hours per week on campus-related committee work, while 55% report spending a similar amount of time on other administrative activities (see third section of Table 5).  Finally three-fifths report spending 1 to 4 hours per week  on community service activities.

· The San Marcos full-time respondents tend to spend more time on university-related committee work than respondents at other public four-year colleges, as is evident from the fact that 25% of the former report spending at least 9 hours per week on such activities compared to 7% of the respondents in the comparison group.

· Table 5a shows that there in a close relationship between the full-time San Marcos respondents’ committee work and their course loads.  That is, as the number of courses being taught increases, the number of hours devoted to committee activities decreases and vice versa.  Thus, three-fifths of the respondents teaching three courses devote no more than four hours per week to committee work, compared to one-third of the respondents teaching two courses and 29% of those teaching one course.  Of the few respondents in the last group, close to three-fifths devote at least nine hours each week to committee work, while a similar percentage of those teaching two courses devoting 5-12 hours per week to such activities.  Put differently, full-time respondents devoting 8 or fewer hours to committee work each week were teaching an average of three courses at the time of the survey, while those devoting more time to such activities taught an average of two courses.

· Approximately three-quarters of the adjunct respondents from CSUSM have no committee or administrative responsibilities (see third section of Table 5).  Although half of the adjunct respondents report spending no time on community or public service, most of those engaging in such activities spend 1-4 hours per week on them.

· The last section  of Table 5 shows the amount of time respondents spend each week on household and child-care duties. Virtually all full-time CSUSM respondents report spending one or more hours per week on these activities, with 54% spending nine or more hours on them.

· Approximately half of the adjunct respondents report spending 5-12 hours per week attending to household and child care duties (see last section of Table 5).  They are somewhat more likely than the full-time San Marcos respondents to report spending no time on these duties (18% vs. 3%) and somewhat less likely to devote more than 12 hours per week to such activities (20% vs. 35%).

· For the full-time San Marcos respondents, household responsibilities come on top of a heavy weekly load of teaching, scholarship, and service activities.  If the figures shown in Table 5 are representative of the work loads of all full-time faculty at CSUSM, the majority spend 15-32 hours each week teaching and advising students, 5-10 hours in scholarly and creative work, and 3-20 hours in university and community service.

· Assuming the figures shown in Table 5 are typical of the work loads of all part-time adjunct faculty members at CSUSM, the majority spend 3-20 hours each week teaching and advising students, 0-4 hours in scholarly and creative work, and no time on committee and administrative duties.  The equivalent figures for the full-time respondents are considerably higher in all three categories, at least in part because of differences in the nature of the teaching appointments held by the two groups of respondents.

Full-Time Faculty Respondents’ Views of and Experience in Higher Education

and Their Academic Positions: CSUSM in Comparative Perspective

Respondents’ Views of Higher Education and Their Current Institution

· More than nine in ten of the San Marcos respondents who teach full time  agree that a racially and ethnically diverse student body enhances the educational experience of all students, while only one in five agrees that promoting this diversity leads to admitting too many under-prepared students (see Table 6).  In addition, 74% of the San Marcos respondents agree that colleges should encourage their students to be involved in community service and more than half agree that community service should be given weight in college admission decisions.  These views are fairly typical of those found at the other four-year public colleges participating in the 2001-02 HERI survey.

· Nearly four-fifths of the CSUSM respondents agree that tenure is essential to attract the best minds to academia, while only one in four agrees that it is  an outmoded concept (see Table 6).  In addition, slightly over half of the respondents agree that external pressures often prevent researchers from being completely objective in the conduct of their work. 

· Much like their counterparts elsewhere, more than seven-tenths of the San Marcos respondents agree that colleges should be involved in solving social problems.  In keeping with this view, just over seven-tenths disagree with the statement: the chief benefit of a college education is that it increases one’s earning power.

· Most of the San Marcos respondents (88%) report being involved in efforts to reform the CSUSM curriculum during the two years preceding the HERI survey and well over half report working on reforming the overall campus mission, the general education program, and faculty roles and rewards (see Table 7).  Respondents at other four-year colleges report similar levels of involvement, though the San Marcos respondents are somewhat more likely to be involved in governance issues (72% vs. 55%).

· More than three-quarters of the San Marcos respondents believe that CSUSM places a high priority on creating a diverse, multi-cultural campus environment and 68% believe recruiting more minority students is a campus priority (see Table 8).  Commitment to the first appears to be more pronounced at CSUSM than at the comparison institutions, with 77% and 56% of the respondents in each group seeing a diverse multi-cultural environment as a priority.  Nonetheless, as noted above, the vast majority of respondents at all participating institutions agree that a racially and ethnically diverse student body enhances students’ educational experiences (see Table 6).

· Another high campus priority identified by three-quarters of the San Marcos respondents is promoting the intellectual development of students.  In addition, close to half see establishing institutional prestige as a high campus priority, while close to three-fifths state that facilitating student involvement in community service is a high priority.  The last compliments the respondents’ view that colleges should encourage students to undertake community service activities (see Table 6).

· The remaining issues listed in Table 8, several of which focus on students’ personal development (i.e. leadership ability, examining personal values, and religious development), are not seen as campus priorities by more than two-fifths of the San Marcos respondents.  The San Marcos emphasis on community service is less evident at the comparison institutions (57% vs. 33%); the San Marcos respondents are also somewhat more likely than others to state the campus emphasizes teaching students how to bring about change in American society (40% vs. 25%), but somewhat less likely to see enhancement of the campus’s national image as a priority (39% vs. 56%).

· Approximately two-thirds of the San Marcos respondents believe that faculty at CSUSM are typically at odds with the campus administration, while half say that campus faculty respect each other (see Table 9).  These views, especially the first, differ from those found at other public four-year colleges, where only 22% report tensions with the administration and 34% report faculty respect.   The San Marcos views of faculty rewards are more typical: just over one-fifth of the respondents characterize CSUSM as a campus that rewards faculty for being good teachers (see Table 9). 

· As the second part of Table 9 indicates, nearly half of the San Marcos respondents view CSUSM as a campus where students have ready access to faculty. As one might expect, almost none believe that social activities are overemphasized on the campus.  Relatively few think the remaining three student characteristics listed in the table are descriptive of the CSUSM student body.

· Much like their counterparts elsewhere, four in five of the San Marcos respondents agree that their teaching and research are valued by their departments and that faculty members are committed to the welfare of CSUSM (see section 1 of Table 10). 

· When confronted with a number of statements relating to equity issues, the vast majority of the San Marcos respondents agree that different types of faculty are treated fairly at CSUSM (see section 2 of Table 10).  In addition, three-quarters agree that the campus should hire more faculty of color, while close to half say more women faculty are needed.  Although the percentage of respondents agreeing that “there is a lot of campus racial conflict” is relatively low, it is higher than at other public four-year colleges (25% vs. 7%).  Respondents saying such conflict is widespread at CSUSM are disproportionately likely to stem from minority backgrounds; 53% of the latter say that there is a lot of campus racial conflict compared to 17% of the white respondents.

· CSUSM respondents are more likely than their counterparts elsewhere to indicate that many courses at CSUSM involve students in community service (63% vs. 34%) or include a feminist perspective (61% vs. 37%).  In addition, one-half of the San Marcos respondents agree that racial and ethnic diversity should be more strongly reflected in the curriculum. 

· At least three-quarters of the CSUSM respondents agree that faculty members are interested in students’ academic and personal problems (see Table 10).  Relatively few feel that students are well-prepared academically or strongly committed to community service.  The last view contrasts with the perceived emphasis on community service in course work. 

Respondents’ Research Activities and Publishing Patterns

· Nine in ten of the CSUSM full-time respondents to the 2001-02 HERI faculty survey report that teaching is the principal activity of their current positions (see first section of Table 11).  They are much like their counterparts at other public four-year colleges in this respect.

· Four-fifths of the San Marcos respondents indicate that their interests lie in both teaching and research, with respondents fairly evenly divided among those who lean more toward teaching and those who lean toward research (see second section of Table 11). CSUSM respondents are less likely than respondents at other public four-year colleges to describe themselves as primarily interested in teaching (14% vs. 31%)  Put somewhat differently, the San Marcos respondents are more likely than others to have at least some interest in research (43% vs. 25%).

· Three in ten of the San Marcos respondents report doing at least some research focusing on women and close to half say that they have done research dealing with racial and ethnic minorities (see first section of Table 12).  The percentage having done work on the latter is greater at CSUSM than at other public four-year colleges (46% vs. 27%).

· Half of the San Marcos respondents indicate that they worked with undergraduates on a research project during the two years preceding the HERI survey (see the second section of Table 12).  In addition, three-fifths report using intra- or extramural funds for research, a percentage that is somewhat higher than at other public four-year colleges (62% vs. 45%).

· Nearly all of the San Marcos respondents report having published at least one journal article during their careers, with more than half publishing at least five articles (see Table 13).  In addition, just over half have published 1-4 chapters in edited volumes and close to half have published at least one book or monograph. The San Marcos respondents are  more likely than those at other public four-year colleges to have published book chapters.

· In keeping with the differences in career-long publishing patterns, the San Marcos respondents are somewhat more likely than others to report having published in the past two years (80% vs. 66%)

The Character of Respondents’ Teaching Activities

· As Table 14 indicates, over four-fifths of the full-time CSUSM faculty members responding to the HERI survey report teaching one or more undergraduate courses during the current term, with close to half teaching general education courses and/or graduate courses.  These teaching patterns are much like those found elsewhere.

· Close to one-third of the respondents report receiving an award for outstanding teaching (see the last row of Table 14).

· Nearly three-fourths of the San Marcos respondents report developing a new course during the two years preceding the HERI faculty survey and more than half indicate placing some course assignments on the Internet (see first section of Table 15).  Very few report teaching on-line courses.

· Close to three in five of the San Marcos respondents report participating in a teaching enhancement workshop during the preceding two years (see third section of Table 15).

· During the two years preceding the HERI faculty survey, interdisciplinary or team-taught courses were taught by 40%-46% of the San Marcos respondents (see second section of Table 15).  During the same period, another quarter taught a service-learning course.

· As shown in Table 16 the San Marcos respondents, much like their counterparts elsewhere, are more likely to report using class discussion than extensive lecturing in their undergraduate classes (84% vs. 41%).  Several types of active learning are also widely used: cooperative learning (used by 61% of San Marcos respondents), independent projects (used by 39%), group projects (used by 39%), and experiential learning (used by 28%).  The San Marcos respondents are somewhat more likely than respondents at other public four-year public colleges to use cooperative learning (61% vs. 44%) and to include readings on racial and ethnic minorities in their courses (36% vs. 21%).

· The responses presented in Table 17 suggest that student performance in CSUSM courses is typically evaluated on the basis of the following: a term paper; an in-class presentation, and  a midterm and final examination, both of which are as likely to feature essay as short-answer questions.  The reliance on essay-assignments as the basis for student evaluation is greater at San Marcos than at other public four-year colleges: 88% of the San Marcos respondents report using at least one of the two types of essays examined compared to 55% of the respondents at other public four-year colleges.  The San Marcos respondents are also somewhat more likely than others to report using student presentations as a basis for evaluation (55% vs. 39%).

· Nearly all San Marcos respondents, like their counterparts elsewhere,  consider development of the ability to think clearly an important or essential educational goal for undergraduate students (see Table 18). Other goals considered important or essential by at least three-fifths of the CSUSM respondents include enhancing students’ knowledge of and appreciation for ethnic diversity, preparing students for responsible citizenship, preparing students for employment after college, and enhancing students’ self-understanding.   

· Teaching students the classic works of Western civilization is one of the goals rarely considered very important or essential by the San Marcos respondents, a view that, to some degree, distinguishes them from their counterparts at other public four-year colleges; 29% of the latter consider this goal essential or very important compared to 15% of the San Marcos respondents.  In contrast, the CSUSM respondents are somewhat more likely than others to consider it important or essential that students study a foreign language (47% vs. 32%). 

Professional Goals, Options, and Satisfactions

· At least half of the full-time CSUSM faculty members responding to the HERI survey consider all but one of the factors listed in the first section of Table 19 very important in their decisions to pursue an academic career.  More than three in five consider five factors, all related to freedom and flexibility, very important in their decisions: intellectual freedom, intellectual challenge, freedom to pursue scholarly interests, autonomy, and a flexible schedule. Three in five also valued  the opportunity to teach. The San Marcos respondents are more likely than respondents at other public four-year colleges to consider the opportunity to influence social change a very important factor in their decision to pursue an academic career (49% vs. 26%) and somewhat more likely to consider “intellectual freedom” very important (96% vs. 79%).

· Much like their counterparts elsewhere, nearly half of the San Marcos respondents report their decisions to become an academic were influenced by a graduate faculty member or advisor, while two-fifths report that an undergraduate faculty advisor was influential (see bottom section of Table 19).  Approximately 45% of the San Marcos respondents also reported that their fathers were influential in their decisions to become academics, while one-third were influenced by their mothers. 

· Two-fifths to two-thirds of the San Marcos respondents considered at least one of three factors very important in their decisions to accept a position at CSUSM: geographic location, their campus colleagues, and the institutional emphasis on teaching (see Table 20).
  The San Marcos respondents are more likely than those at other public four-year colleges to cite “colleagues” as a very important factors in their decisions to join the faculty of their current institutions (57% vs. 37%) and somewhat more likely to cite geographic location (66% vs. 50%). 

· Just over three-fifths of the San Marcos respondents rate their overall job satisfaction highly; that is, they say that they are satisfied or very satisfied with their jobs (see first section of Table 21).  They are slightly less likely than respondents at other public four-year colleges to express such views (63% vs. 74%).

· Much like their colleagues elsewhere, at least two-thirds of the San Marcos respondents report being satisfied or very satisfied with three interpersonal features of their jobs: their professional relationships with other faculty members, the competency of their colleagues, and their social relationships with other faculty members (see second section of Table 21).  Satisfaction with relationships with the administration is considerably lower, with only 37% of the San Marcos respondents saying they are satisfied or very satisfied with these relationships.  This contrasts with the 58% of respondents at other public four-year colleges who report being satisfied or very satisfied with their relationships with the administration.

· Between 75% and 80% of the San Marcos respondents report being satisfied or very satisfied with their job security, autonomy and independence, and opportunity to develop new ideas.  No more than two-fifths report being satisfied or very satisfied with the other career factors listed in Table 21 or with the two institutional features listed.

· Table 21 indicates  the San Marcos  respondents are less likely than the respondents at other public four-year colleges to be satisfied or very satisfied with four of the career factors examined: their opportunity for scholarly pursuits (36% vs. 56%), their teaching load (27% vs. 52%), their visibility for jobs at other institutions (18% vs. 40%), and the availability of childcare (0% vs. 35%).  The San Marcos respondents are also somewhat less likely than others to be satisfied or very satisfied with their office/lab space (44% vs. 59%).

· Three-quarters of the San Marcos respondents would still choose to be college professors if they were beginning their careers again (see first section of Table 22), a view that is typical of their colleagues elsewhere.  Nonetheless, close to half of the San Marcos respondents (46%) report that they have considered leaving academia for another job during the two years preceding the HERI survey.

· Just over a quarter of the San Marcos respondents report having  considered  early retirement during the two years preceding the HERI survey, while close to a third plan to work beyond age 70 (see second section of Table 22).  Approximately one-quarter of the San Marcos respondents report receiving at least one firm job offer during the years immediately prior to the survey, though for relatively new employees, of course, this is likely to be an offer to teach at CSUSM.

· The majority of San Marcos respondents consider it very important or essential to attain the four professional attributes listed at the top of Table 23, with nine in ten striving to be good teachers and colleagues.  Two-thirds or more also believe it very important or essential to develop a meaningful philosophy of life, raise a family, help promote racial understanding, and help others who are in difficulty.  In addition, the majority hope to influence the values of their society and teach at institutions whose values are congruent with their own.  In contrast, only a quarter consider it very important or essential to help clean up the environment or influence the political structure.  The San Marcos respondents are somewhat more likely than those at other public four-year colleges to wish to influence the values of their society (52% vs. 38%) and somewhat less likely to be concerned with integrating spirituality into their lives (36% vs. 50%).

· Two-thirds to nine-tenths of the San Marcos respondents report that the workload pressures listed at the top of Table 24 were sources of stress to them during the two years preceding the HERI survey, with teaching load topping the list. The last is more likely to be perceived as a source of stress by the San Marcos respondents than by those at other public four-year colleges (88% vs. 69%).

· Institutional procedures and red tape are perceived as a source of stress by close to nine in ten San Marcos respondents (see second section of Table 24).  The majority also perceive the other institutional pressures listed in Table 24, most of which involve around career advancement, as sources of stress.  Although subtle discrimination is least likely to be seen as a source of stress, the San Marcos respondents are slightly more likely than their counterparts elsewhere to perceive it (40% vs. 27%).  They are no more likely than others, however, to report having experienced sexual harassment (see last section of Table 24).

· Among the family pressures examined, managing household responsibilities is the key source stress for respondents, while lack of time for oneself is a key personal source of stress (see third and fourth sections of Table 24).  The majority of respondents also worry about their personal finances.

Respondents’ Family and Position Characteristics

· Just over half of the full-time San Marcos faculty members responding to the HERI survey have tenure.  Three-quarters of these were awarded tenure after 1993, while three-fifths of the larger respondent group joined the San Marcos faculty after that year (see Table 25).  Compared to respondents at other public four-year colleges, the San Marcos respondents are somewhat more recent appointees to their institutions (61% vs. 43% were appointed after 1993) and appear to be more recent recipients of tenure (75% vs. 48% received tenure after 1993).  These differences are in keeping with the earlier finding that the San Marcos respondents are younger than their counterparts elsewhere (see the second section of Table 1).

· Just over one-third of the CSUSM respondents have an administrative title, a somewhat higher percentage than that found elsewhere (see fourth section of Table 25).  Over half of the San Marcos administrators identify themselves as directors of an institute, center, lab, or specially-funded program, while just over a fifth identify themselves as department chairs.  Given the presence on this campus of both academic programs and departments, it may be that the San Marcos respondents found the response categories for the question about administrative titles confusing; thus, it is likely that most of those who said they had administrative positions chair academic programs or departments.

· Seven in ten of the San Marcos respondents are married, with just over a third having spouses who are academics (see the last sections of Table 25); the spouses of the majority of the married respondents work in the vicinity of CSUSM.  The majority of respondents also have children, though the San Marcos respondents appear to be somewhat less likely to have adult children than respondents at other public four-year colleges (35% vs. 53%).

Adjunct and Full-time CSUSM Respondents’ Views of and Experience in Higher Education and Their Academic Positions

Respondents’ Views of Higher Education and Their Current Institution

· Much like their full-time counterparts, approximately nine in ten of the San Marcos adjunct faculty members responding to the 2001-02 HERI survey agree that a racially and ethnically diverse student body enhances all students’ educational experience (see first section of Table 26).  In keeping with this view, just over three quarters disagree that the promotion of diversity leads to the admission of too many under-prepared students.  The majority of respondents also believe that Western civilization and culture should serve as the foundation of the undergraduate curriculum.

· Approximately nine in ten San Marcos adjunct respondents agree that colleges should encourage students to be involved in community service activities, while just over three-quarters agree that community service should be given weight in the college admissions process (see first section of Table 26).  The second sentiment is more strongly held among the adjuncts than among the full-time respondents (78% vs. 57%).

· Approximately three-quarters of the San Marcos part-time respondents agree that external pressures often prevent researchers from being completely objective in their work (see second section of Table 26), a view that is less widely shared by their full-time counterparts (74% vs. 54%).  As a group, the San Marcos adjunct respondents appear ambivalent about the value of tenure: somewhat over half believe that tenure is essential to attract the best minds to academia, while approximately two-fifths think that tenure is an outmoded concept.  Put somewhat differently, 41% of the part-time respondents can be described as strong believers in tenure (i.e., they agree that tenure is essential and disagree that it is outmoded), a percentage that is considerably lower than the one for the full-time San Marcos respondents; 71% articulate views that are strongly supportive of tenure.

· Two-thirds of the adjunct respondents agree that colleges should be actively involved in solving social problems, while more than two-thirds disagree with the following statement: the chief benefit of a college education is that it increases one’s earning power.

· The San Marcos adjunct respondents are considerably less likely than their full-time counterparts to report any involvement in efforts to reform selected features of the campus during the two years preceding the HERI survey.  As Table 27 indicates, the only partial exception is general education, which close to two-fifths of the adjunct respondents report having helped to reform during the recent past.

· Just over four-fifths of the part-time respondents believe that creating a diverse multi-cultural campus environment is a high priority at CSUSM, while 58% say that recruiting more minority students is a high campus priority (see first and second sections of Table 28).  These views are much like those of the full-time respondents from San Marcos and compliment respondents’ commitment to racial and ethnic diversity noted above (see Table 26).

· A healthy majority (55%-60%) of the San Marcos adjunct respondents believe that increasing CSUSM’s prestige and the university’s national image are high campus priorities (see first section of Table 28).  The adjunct respondents are somewhat more likely than their full-time counterparts to believe enhancement of campus’s national image is a high priority (59% vs. 39%).

· Promoting students’ intellectual development is seen as a high CSUSM priority by 86% of the adjunct respondents (see second section of Table 28).  Between 43% and 57% of the respondents also see several areas of student development as high campus priorities: involvement in community service, fostering a sense of campus community, examination of personal values, participation in initiatives to change American society, and developing students’ leadership abilities.

· None of the statements listed in Table 29 are considered to be very descriptive of CSUSM by a majority of the adjunct respondents.  The two most frequently seen as very descriptive ─ by 41%-46% the respondents ─ are that faculty respect each other and that faculty are readily available to students outside of regular office hours.  Two other statements are more likely to be seen as very descriptive by the full-time San Marcos respondents than by the part-time respondents: the faculty are typically at odds with campus administrators (66% vs. 33%) and there is a great deal of conformity among the students (16% vs. 3%).
· Three-quarters or more of the adjunct respondents agree that the faculty at CSUSM are committed to the campus’s welfare and that their teaching is valued by their departments (see first section of Table 30).  They are somewhat less likely to hold the second view than their full-time counterparts (77% vs. 90%).  In addition, they are less likely than their full-time counterparts to think that their research is valued by their departmental colleagues (43% vs. 80%), but more likely to agree that Student Affairs staff are respected by the faculty (71% vs. 51%).
· A large majority of the adjunct respondents agree that faculty belonging to varied groups are treated fairly at CSUSM (see second section of Table 30).  In addition, over half think that the campus should hire more faculty of color, though they are less likely to hold this view than their full-time counterparts (55% vs. 75%).  The adjunct respondents are also less likely than the full-time respondents to agree that “there is a lot of campus racial conflict” at CSUSM (6% vs. 25%).

· Much like their full-time counterparts, between 53% and 65% of the adjunct faculty respondents agree that the CSUSM curriculum is characterized by the inclusion of feminist perspectives and student involvement in community service (see third section of Table 30).  In addition, 55% believe that racial and ethnic diversity should be more strongly reflected in the curriculum.

· Most of the adjunct respondents at CSUSM agree that campus faculty take an interest in students’ academic and personal problems (see the last section of Table 30).  Although only a minority agree that San Marcos students are well-prepared academically, they are somewhat more likely to say so than their full-time counterparts (33% vs. 18%).  Finally, the widespread disagreement with the notion that students are committed to community service contrasts with the perceived commitment to such service in course work and respondents’ own strong commitment noted earlier (see Table 25).

Respondents’ Academic Activities and Publishing Patterns

· Much like their full-time counterparts, close to nine in ten of the adjunct respondents report that teaching is the principal activity of their current positions (see first section of Table 31).

· Four-fifths of the adjust respondents report that their interests lie in teaching, with 43% saying that their interests lean very heavily in this direction (see second section of Table 31).  The adjunct respondents are less likely than the full-time respondents to report that their interests lie in research (19% vs. 43%).

· One fifth of the adjunct respondents from San Marcos have undertaken research focusing on women, while close to a third have done research dealing with racial and ethnic minorities (see first section of Table 32).

· Just over two-fifths of the adjunct respondents from CSUSM have worked with undergraduates on research projects during the two years preceding the HERI survey (see bottom section of Table 32).  Very few report having used intra- or extramural funds for research during the same period; they are considerably less likely to have used such funds than the full-time respondents (13% vs. 62%), presumably because part-time employees rarely have access to them.

· Just over half of adjunct respondents have published at least one article in a professional journal during their careers, with the majority publishing during the two years preceding the HERI survey (see Table 33).
  Only one in five has published either chapters in edited volumes or books.  As one might expect, given the character of their positions, the adjunct respondents are less likely than their full-time counterparts to have published one or more journal articles (58% vs. 92%), chapters in edited volumes (22% vs. 69%), or books (20% vs. 47%).  They are also less likely to have published anything during the two years preceding the survey (44% vs. 80%).

The Character of Respondents’ Teaching Activities

· Just over four in five of the San Marcos adjunct faculty members responding to the 2001-02 HERI survey report teaching one or more credit-bearing undergraduate courses at the time the survey was administered (see Table 34).  Approximately two-fifths report teaching general education courses and three-fifths report teaching other undergraduate courses, with 21% teaching both.  In addition, approximately one-fifth were teaching one or more graduate courses and a few were teaching non-credit-bearing undergraduate courses (e.g., remedial) at the time of the survey.  These teaching patterns are quite similar to those reported by the full-time respondents from CSUSM, with one partial exception: the adjunct respondents are somewhat less likely than the full-time respondents to report teaching non-GE undergraduate courses (62% vs. 78%).

· Just over two-fifths of the adjunct respondents say that they have received an award for outstanding teaching (see last row of Table 34).

· Over half of the adjunct respondents at San Marcos (56%) report having developed a new course during the two years preceding the HERI survey (see first section of Table 35).  Although very few have taught courses exclusively on the Internet during that period, close to half (45%) have placed course assignments on the Internet.  The adjunct respondents are somewhat less likely to have developed new courses than their full-time counterparts (56% vs. 73%).

· Relatively few adjunct respondents report teaching the various types of courses listed in the second section of Table 35 during the two years preceding the HERI survey; interdisciplinary courses are the most frequently mentioned (by 38%).  Adjunct respondents are somewhat less likely than the full-time San Marcos respondents to report having participated in a team-taught course during the recent past (25% vs. 41%).

· A little over three-fifths of the adjunct respondents participated in a teaching enhancement workshop during the two years preceding the HERI survey and almost half report having taught at more than one institution during a single term (see third section of Table 35).  As one might expect, they are more likely than the full-time respondents to report having recently done the second (48% vs. 13%).

· As is true of their full-time counterparts, the adjunct respondents more frequently use class discussion than extensive lecturing in their classes, as the first section of Table 36 indicates (85% vs. 42%).  In addition, seven-tenths of the adjuncts use cooperative learning approaches, while 38%-56% report using three other active learning techniques: independent projects, group projects, and student-developed activities.  They are more likely than the full-time CSUSM respondents to rely on the last (38% vs. 16%).

· As the third section of Table 36 indicates, approximately two-fifths of the adjunct respondents report using any one of the three types of assignments examined (i.e., computer-assisted instruction and readings dealing with gender or racial and ethnic issues).

· The responses presented in Table 37 suggest that the adjunct respondents rely on three types of assignments to evaluate student performance: a term paper, an in-class presentation, and a mid-term and final examination.  The examinations are considerably more likely to focus on essay than on short-answer questions (51% vs. 28%), an emphasis that distinguishes the adjunct respondents from the full-time respondents, who are somewhat more likely to employ short-answer questions in their examinations (28% vs. 45%).  The adjunct respondents are also more likely than the full-time to rely on competency-based grading (70% vs. 39%).

· Nearly all San Marcos adjunct respondents, like their full-time counterparts, consider development of the ability to think clearly a very important or essential goal for undergraduate students (see Table 38).  In addition, four-fifths think enhancing students’ knowledge of and appreciation for other racial and ethnic groups is an important or essential goal for undergraduate education, while three-quarters highlight preparing students for post-college employment.  Other goals considered important or essential by approximately three-fifths of the respondents include preparing students for responsible citizenship and enhancing students’ self-understanding.

Professional Goals, Options, and Satisfactions

· Of the CSUSM adjunct respondents to the 2001-02 HERI faculty survey, approximately three-quarters consider three of the factors listed in the top section of Table 39 very important to their decisions to pursue an academic career: the intellectual challenge and freedom and the opportunities for teaching.  In addition, close to two-thirds cite the flexible schedule, the autonomy, and the freedom to pursue scholarly interests as important considerations.  In most instances, the adjunct respondents are less likely to ascribe importance to a particular factor than their full-time counterparts.  These differences are particularly marked for two factors: freedom to pursue scholarly interests (65% vs. 89%) and intellectual freedom (75% vs. 96%).  In addition, the adjunct respondents are somewhat less likely than the full-time respondents to view intellectual challenge (77% vs. 92%) and autonomy (67% vs. 84%) as very important in their decisions to pursue academic careers.

· Much like their full-time counterparts, just over half of the adjunct respondents consider a graduate faculty member or advisor very influential in their decisions to pursue an academic career (see bottom section of Table 39).  An equal number mention their mothers as a very important influence, something the full-time respondents are somewhat less likely to do (54% vs. 35%).

· Close to three-fifths of the adjunct respondents mention geographic location and the institutional emphasis on teaching as very important in their decisions to come to CSUSM, while three-tenths identify their prospective colleagues as very important (see Table 40).  The adjuncts are less likely than their full-time counterparts to see the last as very important (31% vs. 57%) and somewhat less likely to view two of the more infrequently-mentioned factors as very important in their decisions to teach on this campus: the institutional emphasis on research (8% vs. 22%) and job opportunities for their spouses (4% vs. 17%).

· Close to two-thirds of the adjunct respondents from CSUSM report being satisfied or very satisfied with their jobs (see first row of Table 41).  Their level of overall satisfaction is similar to that of their full-time counterparts.

· Between one half and two-thirds of the adjunct respondents report being satisfied with three interpersonal features of their work at CSUSM: professional relationships with other faculty, the competency of their colleagues, and relationships with the administration (see second section of Table 41).  The adjuncts are less likely than their full-time counterparts to express satisfaction about their social relationships with other faculty members (38% vs. 68%) and somewhat less likely to be satisfied with their professional relationships with their colleagues (68% vs. 85%).

· More than four-fifths of the adjunct respondents report being satisfied or very satisfied with the autonomy and independence they enjoy in their jobs, while 60%-65% express satisfaction about their teaching load and opportunity to develop new ideas (see third section of Table 41).  The adjunct respondents are considerably more likely than the full-time respondents to express satisfaction about their teaching loads (64% vs. 27%), but considerably less likely to be satisfied with their job security (26% vs. 80%).

· Close to three-fifths of the adjunct respondents are satisfied or very satisfied with the quality of the students they encounter at CSUSM (see last section of Table 41).  They are more likely than their full-time counterparts to voice such sentiments (59% vs. 33%).

· As Table 42 indicates, more than four-fifths of the part-time faculty respondents would choose to be college professors if they were beginning their careers again.  Nonetheless, half have considered leaving academia for another job during the two years preceding the HERI survey.  Very few adjunct respondents have recently considered early retirement, at least in part because two-fifths plan to work beyond age 70.

· All adjunct respondents consider being a good teacher a very important or essential professional objective, with fully four-fifths considering it essential (see first section of Table 43).  Four in five also consider being a good colleague an essential or very important professional goal, while almost three-fifths feel similarly about becoming an authority in their special fields.  The full-time San Marcos respondents articulate largely similar professional goals.

· Just over three-quarters of the CSUSM adjunct respondents see raising a family as a very important or essential personal objective (see second section of Table 43).  In addition, 60% to 70% consider four other personal and social goals essential or very important: helping to promote racial understanding, developing a meaningful philosophy of life, helping others who are in difficulty, and teaching at institutions whose values are congruent with one’s own.  In contrast, less than three-tenths of the respondents consider involvement in environmental clean-up and influencing the political structure to be important goals for them personally (see last section of Table 43).  With one exception, the part- and full-time respondents are committed to a similar array of personal and social objectives: the former are less likely than the latter to believe that development of a meaningful philosophy of life is essential (34% vs. 53%).

· Table 44 lists 19 workload, institutional, family, and personal pressures that might have been sources of stress for respondents during the two years preceding the HERI survey.  Among the CSUSM adjunct respondents, time pressures are the only workload or institutional pressure seen as stressful by most respondents (77%).  The other sources of stress that are as widely mentioned revolve around respondents’ personal and home lives: managing household responsibilities, a shortage of personal time, and management of personal finances.  The last is one of the few that the adjunct respondents are somewhat more likely than the full-time respondents to perceive as a source of stress (75% vs. 53%).  In contrast, the adjunct respondents are somewhat less likely than the full-time respondents to see on-the-job time pressures as stressful (77% vs. 89%).

· In addition to perceiving on-the-job time pressures as a source of stress, half of the adjunct respondents see students as a source of stress (see first section of Table 44).  They are somewhat less likely to do so, however, than their full-time counterparts (51% vs. 68%).  In addition, the other three workload pressures listed are far less likely to be seen as sources of stress by the part-time respondents than by the full-time respondents: teaching load (39% vs. 88%), committee work (10% vs. 75%), and faculty meetings (10% vs. 67%).  Presumably the reason for the adjuncts’ inattention to the last two lies in their lack of involvement in these activities.

· Only one institutional pressure is seen as a source of recent stress by the majority of the adjunct respondents: keeping up with information technology, a concern they share with their full-time counterparts (see second section of Table 44).  Three other institutional pressures are much less frequently seen as sources of stress by the adjunct respondents than by the full-time respondents: institutional procedures and “red tape” (37% vs. 87%), colleagues (33% vs. 59%), and research or publishing demands (31% vs. 63%).  In addition, the review and promotion process is somewhat less frequently seen as a source of stress by the adjunct respondents (41% vs. 57% for the full-time respondents).  A number of the observed differences are functions of the differing types of appointments held by the two groups of respondents.

· Just over a third of the adjunct respondents report having interrupted their careers for more than a year for family reasons, while virtually none report having experienced sexual harassment at CSUSM (see bottom section of Table 44).

Respondents’ Family and Position Characteristics
· The majority of the adjunct faculty members responding to the HERI faculty survey first started teaching at CSUSM during the 1999-2001 period, with very few being hired before 1994 (see first section of Table 45).  Thus, at the time of the survey, close to three-quarters had been teaching at CSUSM for no more than four years and half for no more than two years.  The adjunct respondents tend to be more recent employees than their full-time counterparts, who have been at CSUSM for an average of 5.5 years, with half teaching at the university between three and nine years.

· Much like their full-time counterparts, well over half of the adjunct respondents are married or living with a partner (see third section of Table 45).  Of the four-fifths who are married, 55% have partners working in the same city.  Just over a quarter of the adjunct respondents have spouses or partners who are also academics, while relatively few have parents who were academics (see fifth section of Table 45).

· Seven-tenths of the adjunct respondents have one or more children (see sixth section of Table 45).  One fifth have children who are 18 or older, while 45% have one or more children under 18.  The families of the full-time respondents are quite similar in composition.

Appendix A.

Data Collection Procedures and Sample Representativeness


The data discussed in the main body of this report were collected during the last months of 2001 and the first months of 2002.  They stem from the eighth triennial administration of the Higher Education Research Institute’s (HERI) Faculty Survey.  The survey questionnaire inquires into a range of issues affecting college and university faculty members, including the character of their teaching and research activities, their job satisfaction, their goals for undergraduate education, and their views of the university’s priorities.

Data Collection Procedures


The distribution and collection of the survey questionnaires was undertaken jointly by the Office of Analytic Studies (OAS) here on campus and HERI staff.  In late September 2001, OAS sent HERI a list of the names and campus addresses of the teaching faculty to be surveyed.  The list included all tenured and tenure track faculty members in residence during the Fall 2001 term, as well as the adjunct faculty members teaching one or more classes during that semester.  The initial survey mailing went out in late October 2001; a second mailing to non-respondents was distributed in January 2002.  In each case, addressed survey packets were forwarded to OAS; they contained a cover letter from Alexander Astin, the Director of HERI; a copy of the questionnaire; a list of disciplinary areas; and a postage-paid return envelope.  OAS staff added a cover letter from the Office’s director and distributed the individual packets via campus mail.


Completed surveys were returned directly to the HERI vendor in Minnesota.  Thus, no one at CSUSM handled the completed questionnaires at any time.  Although identifiers were put on the questionnaires for the purpose of tracking non-respondents, they were dropped when individual responses were processed by the HERI vendor.  As a result, the data file OAS staff eventually received included only the anonymous responses; no identifiers were included.  To further insure the confidentiality of responses, no HERI or campus reports included subgroups of fewer than five faculty members.


By late April 2002, 77 full-time tenured and tenure track faculty members had completed questionnaires, as had 53 part-time adjunct faculty members.  These respondents represent 47% of the full-time faculty members teaching at Cal State San Marcos in Fall 2001 and 25% of the adjunct instructors.
  The response rate of the former is a bit higher than that for full-time faculty members at comparable institutions (44%).  Although difficult to estimate, because some respondents failed to specify a department, the response rates across Colleges appear to be fairly similar.

Table A-1. Response Rates for HERI Faculty Survey by College

	
	
	

	College
	Full-time Faculty Members
	Part-time Faculty Members

	
	
	

	
	
	

	Arts and Sciences
	52.7
	26.5

	Business
	44.0
	22.9

	Education
	51.9
	28.6

	
	
	


As the above figures indicate, CoBA faculty members appear to be somewhat underrepresented in the final response sample, though this may be an artifact of the way missing data were handled (see footnote 12 below).

Representativeness of the Response Sample


In the light of the anonymity of the survey data, the representativeness of the response sample is difficult to assess.  Still, by combining some of the questionnaire data with available information for the larger group from which the respondents were drawn, it proved possible to compare both respondents and non-respondents on four characteristics.  Table A-2 shows these characteristics for the faculty members completing the HERI survey and for the comparable instructors teaching one or more courses in Fall 2001; the full- and part-time faculty groupings are considered separately.


The figures indicate that, by and large, the two subsamples are very similar to the larger groups from which they are drawn in terms of discipline, academic rank, gender, and racial and ethnic background.  Women may be slightly over-represented and minorities slightly under-represented in the full-time track grouping, but otherwise there are no noticeable anomalies.  The data summarized in Table A-2 are too sparse to allow one to conclude that the two subsamples are representative of all faculty teaching at Cal State San Marcos in Fall 2001, especially since they are flawed in a number of respects (e.g., discipline and racial and ethnic background are unknown for a good many respondents and non-respondents).
  Nonetheless, nothing in the available data suggests that the two respondent groups are unrepresentative of the larger groups from which they are drawn.

KEY FINDINGS FROM 2001-02 HERI FACULTY SURVEY

CSUSM Full-Time Respondents vs. Respondents from Other Public, Four-Year Colleges


Compared to respondents at other public four-year colleges, the CSUSM full-time respondents are disproportionately female, young, politically liberal, and from minority backgrounds (especially Asian and Latino). – Table 1


Compared to respondents at other public four-year colleges, the full-time San Marcos respondents are more likely to report spending 9 or more hours per week on committee meetings/work. – Table 5

(footnote point below)


footnote: The full-time CSUSM respondents are somewhat more likely than those from other public four-year colleges to report being involved in efforts to reform governance structures at their institutions during the two years preceding the HERI survey. – Table 7  As one might expect, the part-time participants from CSUSM are less likely than the full-time respondents to participate in any reform activities. – Table 27


The San Marcos full-time respondents are disproportionately likely to say that two things have a high priority on this campus: creating a diverse multi-cultural campus environment and facilitating student involvement in community service. – Table 8


The San Marcos full-time respondents are more likely than their counterparts at other public four-year colleges to report that the following statement is very descriptive of their institution: the faculty are typically at odds with campus administrators. – Table 9  The San Marcos part-time respondents are less likely than their full-time counterparts to share this sentiment. – Table 29


The San Marcos full-time respondents are more likely than others to agree that many courses on this campus involve students in community service and/or consider feminist perspectives. – Table 10


The San Marcos full-time respondents are more likely than their counterparts elsewhere to report at least some interest in research and engaging in research focusing on racial and ethnic minorities. – Tables 11 & 12


The full-time respondents at CSUSM are more likely than respondents at other public four-year colleges to require students in their courses to complete term/research papers. – Table 17


The San Marcos full-time respondents are disproportionately likely to report that the “opportunity to influence social change” was very important in their decisions to pursue an academic career. – Table 19


The full-time San Marcos respondents are more likely than other comparable respondents to report that their future colleagues were a very important factor in their decisions to work at CSUSM. – Table 20  The adjunct respondents are less likely than the full-time respondents from San Marcos to consider their future colleagues a very important factor in their decisions to teach at CSUSM. – Table 40

Key Findings cont’d. - 2


Compared to their counterparts at other public four-year colleges, the full-time San Marcos respondents are less likely to say they are satisfied or very satisfied with prevailing relationships with the administration.  They are also less likely to report satisfaction with four career-related features of their jobs: opportunities for scholarly pursuits, the teaching load, the visibility of their jobs at other institutions, and the availability of campus childcare. – Table 21  The part-time respondents from CSUSM are more likely than their full-time counterparts to be satisfied with their teaching load. – Table 41


The San Marcos full-time respondents are more likely than others to perceive “teaching load” as a source of stress during the two years preceding the HERI survey. – Table 24  The adjunct respondents from CSUSM are less likely than the full-time respondents to see the teaching load as a source of stress. – Table 44

CSUSM Adjunct Respondents vs. CSUSM Full-Time Respondents

Differences that Function of Differences in Respondents’ Positions


The adjunct respondents from CSUSM are distinct from their full-time counterparts on several of the characteristics examined in the HERI survey because of differences in the nature of the two groups’ teaching appointments.  Thus, all adjuncts occupy non-tenure line positions and are less likely than the full-timers to have completed a doctorate or have an administrative position. – Tables 1-3


On average, the adjunct respondents from CSUSM were teaching fewer courses at the time of the HERI survey than their full-time counterparts. – Table 4


The CSUSM adjunct respondents are less likely than the full-time respondents to agree that tenure is essential to attracting the best minds to academia. – Table 26


The part-time respondents from CSUSM are less likely than the full-time respondents to have participated in campus reform efforts in the two years preceding the HERI faculty survey. – Table 27


The adjunct respondents from CSUSM are less likely than their full-time counterparts to think their research is valued by their departmental colleagues. –Table 30


The adjunct respondents from CSUSM are less likely than their full-time counterparts to say their interests lie in research, but more likely to say they lie very heavily in teaching. – Table 31


During the two years preceding the HERI survey, the adjunct respondents from CSUSM are less likely than the full-time respondents to have used extramural funds for research, but more likely to have taught at more than one institution during the same term. – Tables 32 and 35


The adjunct respondents from CSUSM are less likely than the full-time respondents to have published in any form. – Table 33

Key Findings cont’d. - 3


The part-time respondents are less likely than their full-time counterparts at CSUSM to be satisfied with their job security. – Table 41


During the two years preceding the HERI survey, the adjunct respondents from CSUSM were less likely than the full-time respondents to experience two workload pressures as stressful: committee work and faculty meetings.  In addition, they were less likely to perceive university research and publishing demands as a source of stress. – Table 41

Other Differences


The part-time respondents from CSUSM are less likely than the full-time respondents to be politically liberal or union members.  In addition, the adjuncts have generally been teaching at CSUSM for a shorter period of time than the full-timers. – Tables 1-3


The CSUSM adjunct respondents are more likely than the full-time respondents to agree that community service should be given weight in the college admissions process. – Table 26


The adjunct respondents from CSUSM are less likely than their full-time counterparts to think that the campus should hire more faculty of color or that there is a lot of racial conflict at CSUSM. – Table 30


The San Marcos adjunct respondents are more likely than the full-time respondents to rely on student-developed activities in their courses and to use competency-based grading. – Tables 36 & 37


The part-time CSUSM respondents are less likely than their full-time counterparts to consider two factors very important in their decisions to pursue an academic career: intellectual freedom and the freedom to pursue scholarly interests. – Table 39


The San Marcos part-time respondents are less likely than the full-time respondents to mention their future colleagues as a very important factor in their decisions to teach at CSUSM. – Table 40


The CSUSM adjunct respondents are more likely than the full-time respondents to be satisfied with their teaching load and the quality of the students at the university, but less likely with their social relationships with other faculty members. – Table 41


During the two years preceding the HERI survey, the adjunct respondents from CSUSM were less likely than the full-time respondents to experience university teaching loads as a source of stress.  In addition, they were less likely to perceive two institutional pressures as stressful: institutional pressures and “red tape” and colleagues. – Table 41
















	� For more detailed discussion of this point, see page 12 and Social and Behavioral Research Institute, CSU Faculty Workload Report, February 2002.


	� The full-time CSUSM respondents are somewhat more likely than those from other public four-year colleges to report being involved in efforts to reform governance structures at their institutions during the two years preceding the HERI survey.  As one might expect, the part-time participants from CSUSM are relatively unlikely to participate in any reform activities.


	� The full-time San Marcos respondents are also disproportionately likely to agree that many course on this campus consider feminist perspectives.


	� The adjunct respondents are also more likely than their full-time counterparts to use competency-based grading as a means of evaluating student work.


	� Although the organization of Figure 3 clearly involves some duplication, it makes for the clearest summary of the findings.


	� See Tables 12A and 25 in Social and Behavioral Research Institute, CSU Faculty Workload Report, February 2002.


	� The conclusions about the relationship between classroom time and preparation time assume that respondents reporting a similar range for both (e.g., 1-4 hours per week) spend the same amount of time preparing as teaching.  This need not be the case, but seems likely, since classes at CSUSM typically meet for three hours a week.  Because respondents were asked to provide a range of hours spent on various activities, the relationship between hours taught and hours spent preparing cannot be pinpointed more precisely.


	� The San Marcos respondents appear to be less likely than those from other public four-year colleges to spend time consulting with patients and clients (13% vs. 33%), but somewhat more likely to report outside or freelance consulting (30% vs. 17%); these differences, however, may merely be an artifact of the ambiguity in the two response categories.


	� Although an institutional emphasis on research is the next most frequently mentioned factor, it is only mentioned by one-fifth of the San Marcos respondents as a very important consideration in their decision to come to CSUSM.


	� Of the adjunct respondents who have published one or more articles, 60% have published in the last two years.


	� The adjunct respondents are somewhat more likely than the full-time faculty respondents to report that the opportunities for teaching were a very important factor in their decisions to pursue an academic career (75% vs. 63%).  Although the difference in response is not statistically significant, it is worthy of mention because the teaching opportunities factor is the only one listed in the top section of Table 39 that is more frequently mentioned by the adjunct respondents than by the full-time respondents.


	� In contrast, the adjunct respondents are somewhat more likely than the full-time respondents to report considering the institutional emphasis on teaching a very important factor in their decisions to come to CSUSM (58% vs. 43%).  As was the case for Table 39, the difference is not statistically significant, but is worth mentioning because only three of the 11 factors included in Table 40 are more frequently mentioned by the adjunct respondents than by the full-time respondents.


	� In the data file received from HERI, the tenured and tenure track group included 8 full-time lecturers.  If one expands the base to accommodate them in calculating the response rate, it drops to 44%.  In turn, the response rate for the adjunct group increases to 26%.


	� The discipline-specific findings in Table A-2 do not confirm the difference in college-specific response rates evident in Table A-1.  The two tables differ because the respondents whose discipline was unknown were excluded from consideration in Table A-2, but distributed among the three colleges in Table A-1.  The procedure used in Table A-2 is the more conservative and perhaps the more accurate.





