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Summer in San Marcos:

Student Views of State-Supported Summer Sessions at CSUSM


During the last six weeks of the Fall 2001 term, the Office of Analytic Studies administered the first in its annual series of in-class student surveys.  Surveys were distributed in a spectrum of classes meeting on selected days and times, with 1,156 questionnaires completed by early December.  Analysis suggests that in most respects the final survey sample is representative of the larger group from which it is drawn (i.e., all students enrolled in Fall 2001) (see Appendix A).

The 2001 Summer Session – A Special Focus


Participation in state-supported summer sessions served as the inaugural survey’s special focus.  Two sets of questions related to this focus: those dealing with factors affecting students’ decisions to enroll in future summer sessions and those inquiring into the experience of students enrolled during the 2001 Summer term.  Analysis suggests that, like the sample as a whole, the subsample of respondents taking summer 2001 courses is largely representative of the larger group from which it is drawn.  When compared to all students enrolled in Summer 2001, only two, overlapping categories of the subsample are underrepresented: graduate or postbaccalaureate students and students enrolled in the College of Education.
  These constitute only a small segment of all Summer 2001 students (14%), however.  The representativeness of the summer session subsample is discussed in more detail in Appendix B.


The following pages examine responses to both sets of questions dealing with state-supported summer terms.  In addition to describing overall response patterns, relevant subgroup differences are examined.  In the case of the questions answered by all respondents, three key variables are addressed: attendance status (i.e., day vs. evening students), undergraduate entry status (i.e., first time freshmen vs. transfers), and number of units attempted (i.e., full- vs. part-time students).  Prior to summarizing the survey findings, several characteristics of all students enrolled in the first state-supported summer term are compared to those of students enrolled in Fall 2001.  In addition, the grades received by the undergraduates enrolled in Summer 2001 are examined.  Finally, Appendix C reproduces the relevant comments made in response to a question inviting respondents to “make additional comments about the topics considered” in the survey.

Major Findings


The initial set of findings considered reveals that close to half of the students enrolled in the 2001 state-supported Summer Session attempted no more than 3 units, with two-fifths attempting 4 to 6 units.  Among the undergraduates enrolled, close to half took one to two courses during the four-week sessions and earned a GPA of 3.50 or higher.  Those undergraduates devoting a uniform amount of time to their studies throughout the summer term appear to have received better grades, on average, than other students.


The summer school students are much like those enrolling at Cal State San Marcos during the regular Fall and Spring terms.  They are distinct in only two related respects: the summer school students are more likely than students enrolled during other terms to be transfer students and seniors.  The concentration of the second among the summer school students is typical of these sessions at other CSU campuses.


Of the students responding to the Fall 2001 survey, just over one-fifth enrolled in one or more of the courses offered at CSUSM during Summer 2001.  The findings reveal that one-third of these respondents took only one four-week course, while another quarter took two four week courses.  Fewer took eight-week courses or on-line courses of any length, at least in part because relatively few were offered during Summer 2001.  The summer school respondents are somewhat less likely than others to cite the need to work during the summer as an important factor in their decisions to attend CSUSM during this period, suggesting that this need inhibited at least some of the non-participants from taking classes last summer.  The need to work is more important to the summer-school decisions of first time freshmen than it is to those of transfer students.


The majority of respondents enrolled in Summer 2001 reported that the requirements of their courses were much like those in the full-term classes they took during the fall or spring terms, as were the grades they received.  In addition, the majority of respondents deemed their summer classes as useful as their full-term classes and felt they learned similar amounts in both types of classes.  Thus, it should come as no surprise that, given the opportunity, more than half of the respondents would take both four- and eight-week summer courses again, with four-week courses appearing to be somewhat more popular than the eight-week courses.  In part, this positive view of the summer session may stem from respondents’ widespread satisfaction with the campus services offered.  The only service deemed less than adequate by more than 45% of the respondents is the food services provided during Summer 2001.


Seven in ten of the students responding to the Fall 2001 survey expect to take one or more state-supported summer courses during 2002 or thereafter.  They are most interested in being able to complete required courses for the major, according to the findings, particularly if the courses are offered on campus during the day.  When asked, respondents are as likely to articulate a preference for full-term courses as to say they prefer to take a series of half-term courses (i.e., those lasting 4-8 weeks).  Respondents enrolled in Summer 2001, however, are twice as likely as those not enrolled to prefer the half-term courses.  In addition, transfer students taking at least some evening courses are more likely than others to express a preference for the half-term course-taking pattern.


Like the availability of daytime classes, the desire to finish one’s degree quickly plays a role in many students’ decisions to attend summer school.  In contrast, relatively few respondents said a desire to take lighter loads during regular terms would play a role in their decisions.  Moreover, the changed fee structure to be introduced in Summer 2002 will not adversely affect most students’ decisions about attending summer school.  In keeping with these findings, students attending the Summer 2001 session were no more likely than others to attempt to complete fewer units in Fall 2001 than they had attempted the preceding Spring.  Thus, it seems fair to conclude, at least tentatively, that most of the students enrolled in Summer 2001 were motivated by a desire to graduate more quickly rather than by the intention to take lighter loads during subsequent terms.

Summary of Findings

Characteristics of Students Taking Courses during Summer 2001


● An examination of Table 1 suggests that the students enrolled in courses offered during the first state-supported summer session in 2001 are much like those enrolling at Cal State San Marcos during the regular Fall and Spring terms.  Two-thirds are women and close to one third come from racial and ethnic minority backgrounds.  On average, the summer school students are 28 years of age, with just over half 25 years or younger.  Close to three-quarters entered CSUSM as transfer students and three-fifths were seniors in summer 2001.  Finally, half of the students enrolled during Summer 2001 had San Marcos GPAs ranging from 2.8 to 3.7.  The summer school students are distinct from those enrolled in Fall 2001 in two respects: they are disproportionately likely to be transfer students, at least in part because almost two-thirds are seniors, an unusually high concentration (see sections 4 and 5 of Table 1).


● Just over half of the students enrolled in Summer 2001 are majoring in an Arts and Science discipline, with Liberal Studies and social science disciplines accounting for the vast majority of these (see sections 7 and 8 of Table 1).  In addition, just over a third are Business majors.  Compared to the students enrolled in Fall 2001, the Business students are more numerous than one would expect among the summer school students.  In contrast, pre-Business majors are less numerous than one would expect, as are math, science, and undeclared majors.  At least some of these differences by major are likely to be a function of the types of courses offered during Summer 2001 (e.g., relatively few classes for beginning students or those majoring in math or science disciplines.)


● Section 9 of Table 1 indicates that close to half of the students enrolled in Summer 2001 attempted no more than 3 units, with two-fifths attempting 4 to 6 units.  The remaining 13% (190 students) attempted 7 or more units.
Students’ Unit Loads


● Table 2 shows the number of units attempted by students enrolled at CSUSM during the Spring and Fall 2001 terms, with separate figures shown for students who were and were not enrolled during Summer 2001 as well.  The differences between the two groups are modest, with students enrolled during the summer tending to attempt larger numbers of units during both the Spring and Fall.  The differences are more pronounced for the Spring than for the Fall term.  During the earlier term, 71% of the students enrolled in Summer 2001 attempted 12 or more units compared to 58% of those not enrolled during Summer 2001.


● Table 3 examines changes in unit loads from the Spring 2001 to the Fall 2001 terms.  Separate figures are again shown for students enrolling and not enrolling in Summer 2001 courses.  Of the students enrolled in both terms (see last section of Table 3), an increased course load is about as frequent as a decreased course load.  Students enrolled in summer school and attempting 11 or fewer units in the Spring are somewhat more likely than those attempting a similar number of units, but not enrolled in summer school, to attempt a heavier course load in Fall 2001.


● Table 4 uses difference scores to arrive at a more exact assessment of how individual unit loads changed from the Spring 2001 to the Fall 2001 terms.  A comparison of the figures for students attending and not attending the Summer 2001 session suggests that attending summer school has little effect on unit load.  Additional findings reported below tend to confirm this conclusion (see Table 22).  The only modest difference evident is that the summer school students were more likely than those not taking courses to vary their course loads from the Spring to the Fall terms.

Summer Session Grade Point Averages

With the aid of data drawn from the university’s student database, it is possible to examine whether student performance (i.e., grades) varies by number and type of courses attempted in Summer 2001.  The analysis summarized below is confined to undergraduate students, largely because graduate students constitute such a small percentage (14%) of the summer course-takers.
  In assessing the findings discussed, it is important to bear in mind that the number of students considered is relatively small and that the variation in grades awarded is limited.  The patterns observed in some subgroups, therefore, may be atypical; any conclusions suggested by the data are tentative, at best.


● The majority of undergraduates attempted no more than one course during the 2001 Summer Session and confined their course-taking to a four-week session, more often than not the first (see the first and second sections of Table 5).  Nonetheless, just over two-fifths of the enrolled students took at least one eight-week class.


● Combining number and types of courses attempted (see Table 6) indicates that 54% of the enrolled undergraduates took one to two courses during the four-week sessions.  Of these, only one in seven attempted two courses during a single four-week session.


● Of the undergraduates taking both four- and eight-week courses (157 or 12%), approximately three-fifths (62%) took the equivalent of two courses during one four-week session and one during the other (i.e., one eight-week and one four-week course).  Another quarter (26%) took three courses or the equivalent of two during each four-week session (i.e., one eight-week course and one in each four-week session).


● Overall, students received high grades during the 2001 Summer Session, with almost half amassing GPAs of 3.50 or higher and more than a quarter maintaining 4.00 averages (see the bottom section of Table 5 and the first section of Table 7).


● When considered alone, students’ grade point averages during the 2001 Summer Session do not appear to vary by the number of courses attempted (see Table 7).  GPA does appear to vary by the type of courses attempted.  Undergraduates taking courses during the first four-week summer session only or both four- and eight-week courses performed somewhat less well, on average, than others.


● Table 8 shows the percentage of students with GPAs of 3.50 or higher in various subgroups differing by the number and type of courses attempted, while Table 9 shows the median GPAs for the same subgroups.  Both tables indicate that three subgroups of students performed particularly well: those taking one eight-week course, those taking two eight-week courses, and those taking one course during each four-week session.  These findings suggest that students devoting a uniform amount of time to their coursework throughout the summer perform best.  In contrast, students performing least well devoted uneven amounts of time to their studies during the summer (e.g., by taking two courses during a single four-week session, by taking two courses during one four-week session and one course during the other, those taking one four- and one eight-week course).


● The evidence in Tables 8 and 9 also suggests that students attempting more than two courses may not do as well as those taking fewer courses.  If one ignores the small number of students taking three eight-week courses, who may well be the exception to the rule, 39% of the students taking more than two courses had a GPA of 3.50 or higher; the comparable figure for students taking no more than two courses is 49%.

Types of Summer 2001 Courses Taken


● Of the students responding to the Fall 2001 survey, just over one-fifth (22%) enrolled in one or more of the courses offered at CSUSM during Summer 2001 (see Table 10).  The tables discussed in this section and the next are restricted to this largely representative subsample.


● The vast majority of respondents taking summer courses took no more than two courses, most of which met face-to-face on campus rather than on-line (see Table 11).  Most (85%) took at least one four-week course, while many fewer (38%) took one or more eight-week courses, at least in part because the number of full-term courses was limited.
  Combining length and number of courses taken (see Table 12) indicates that one-third of the respondents took only one four-week course, while another quarter took two four week courses.  Of the latter, 6.5% took an eight-week course in addition.


● Respondents rarely took on-line courses; only 17% reported doing so (see Table 13).  Students taking more than one course are more likely than others to report taking an on-line course (27% vs. 7%).

Respondents’ Views of Requirements and Feedback Received in Summer 2001 Courses


● Table 14 summarizes the information respondents provided on several key requirements in the summer courses they took.  The responses suggest that the majority of courses required two or more examinations, at least two short papers, and no more than one longer paper (i.e., more than 5 pages) or oral presentation.  Some differences by course type are evident, with four week courses more likely than eight week courses to require two or more exams (81% vs. 64%).
  In contrast, the latter are more likely than four-week courses to require more than one longer paper (34% vs. 19%) or oral presentation (38% vs. 28%).  None of these differences are pronounced, however.


● Where oral presentations were required, instructors or classmates generally provided feedback on them, according to the responses (see Table 15).  The opportunity to revise papers was less frequently provided, with revision somewhat more frequent in eight- than in four-week courses (50% vs. 39%).


● The majority of respondents reported that their summer classes were much like the full-term classes they took during the fall or spring terms (see Table 16).  Most frequently, respondents said the amount of required reading was similar, as were the grades received on exams and papers.  Finally, the majority deemed summer classes as useful as full-term classes and felt they learned similar amounts in both types of classes.


● Modest differences are apparent in respondent views of four- and eight-week classes.  Students taking four-week classes are somewhat more likely than those taking eight-week classes to report getting better grades on the exams and papers they prepared for their summer school classes than on those they prepare for their full-term classes (33% and 30% vs. 19% and 21%).  They are also somewhat more likely to report learning more (33% vs. 22%) and finding the summer classes more useful than full-term classes (39% vs. 28%).

● A question about respondents’ willingness to take four- or eight-week summer courses yielded an overall evaluation of their summer experience.  Table 17 indicates that the majority of respondents would take both four- and eight-week courses again, given the opportunity.  Four-week courses appear to be the more popular, with 85% of the respondents expressing a willingness to repeat them compared to 61% for the eight-week courses.  Respondents taking more than one course appear to be more interested in taking eight-week courses


● Table 18 suggests that experience breeds commitment;  thus respondents taking four-week courses are more likely than respondents taking eight-week courses to say they would take them if they were making the decision at present.  The opposite holds as well: respondents taking eight-week courses are more likely to view them worthy of repeating than respondents taking four-week courses.  Finally, respondents taking four-week courses appear to be more committed to them.  Of the respondents taking them in Summer 2001, 91% would take them again, compared to 74% of those taking eight-week courses this past summer.

Adequacy of Campus Services Provided During Summer 2001


● On the whole, respondents were familiar with the campus services they were asked to rate (see Table 19).  Two services were almost universally used during the Summer 2001 term: the opportunity to register for classes and consult with instructors.  The services provided by the book store and Cashier’s Office were also very widely used.  The Career Center is the only service that appears to have been relatively infrequently used by summer school students; the Financial Aid Office was also not as frequently used as the other services considered, at least in part because a good many students do not require its services.


● Close to three-quarters of the respondents who are familiar with a service, felt the level of service provided was at least adequate (see Table 20).  The only exception to the general pattern is the food services provided during Summer 2001; barely half of the respondents said these were adequate.

Important Features of Future Summer Sessions


● According to Table 21, seven in ten of the students responding to the Fall 2001 survey expect to take one or more state-supported summer session courses during 2002 or thereafter.  Respondents participating in the Summer 2001 session are more likely than others to say they are very likely to take courses at some time in the future.


● At least some respondents’ decisions to enroll in summer courses will be affected by a range of factors, as Table 22 indicates.  The availability of on-campus classes during the day and the desire to finish one’s degree quickly are important to the decisions made by close to three-fifths of the respondents.  The importance of the last confirms the earlier finding that participation in summer classes does not appear to lower the number of units attempted during the regular fall and spring terms (see Tables 2-4).


● Three additional factors are likely to affect the enrollment decisions of approximately three-tenths of the respondents: the availability of financial aid, the need to work during the summer, and the availability of on-line classes.  The need to work during the summer is more likely to be important among respondents not taking courses in Summer 2001, presumably because it inhibits students from taking courses during this period.


● The changed fee structure to be introduced in Summer 2002 will not play much role in students’ decisions to attend summer school.
  Table 23 shows that the largest number of respondents say that the new fee structure will not affect their decisions to enroll; they constitute the majority (53%) of those able to assess the impact of the new fees on their decisions.  Even among those saying that the new fee structure will affect them, approximately two-fifths say it will discourage them only from taking more than six units.  If anything, respondents enrolled in Summer 2001 are less likely than others to say the new fees will adversely affect their willingness to attend future summer sessions.


● Respondents view required courses for the major as the most important to offer during the summer, according to Table 24, though the majority of respondents taking courses in Summer 2001 are also interested in having upper division GE courses available.  In addition, a good many of these respondents mention the importance of offering elective courses for the major.


● A question about respondents’ preferred course lengths revealed that courses of fairly short duration are favored, with almost three-quarters of the respondents expressing a preference for four to six week courses (see Table 25).  Students taking courses during Summer 2001 are significantly more likely than others to prefer four-week courses, while students not enrolled this past summer are more likely than others to prefer six to eight week courses (58% vs. 38%).  Because the summer school group is the smaller one, this pattern of response suggests that a shift from four- to six-week course lengths may well lead to a net gain in students taking summer courses.


● A second question about course length posed the issue more abstractly by asking respondents which of two course-taking patterns they preferred: concentrating on a few courses during a 4-8 week period (half-term courses) or taking a larger number of courses that meet simultaneously during a 12-16 week term (full-term courses).  Table 26 indicates that overall, respondents are as likely to prefer the half-term as the full-term pattern.  Students taking courses during the Summer 2001 term, however, have considerably different preferences than those not taking courses, with the former twice as likely as the latter to articulate a preference for the half-term course-taking pattern.

Subgroup Differences by Entry and Attendance Status

In addition to examining differences by summer school attendance status, the questions posed to all respondents and summarized in the preceding section were examined for differences by undergraduate entry status (first time freshmen vs. transfer students), attendance status (students taking primarily daytime classes vs. students taking at least some evening classes), and number of units typically attempted.  Differences by the last parallel those by attendance status and are relatively limited.  Since the two variables are fairly closely related, with evening students more likely than day students to be attempting 11 or fewer units (see the first section of Table 27), differences by units typically attempted are not presented here.  Although entry and attendance status are also related, with evening students somewhat more likely than day students to be transfer students, the relationship is considerably weaker (see the second section of Table 27).  Thus, the limited differences by attendance status are presented along with those for entry status.


● Table 28 shows how preferred course-taking patterns vary by entry and attendance status.  The top two sections indicate that transfer and evening students are somewhat more likely than first time freshmen or day students to prefer to take half-term courses; the majority of the latter prefer to take full-term courses.  Combining the two characteristics reveals that transfer students taking at least some evening classes are most likely to prefer the half-term course-taking pattern.  First time freshman, in contrast, are the most likely to prefer the full-term pattern, regardless of whether they are day or evening students.


● Table 29 indicates that entry status differentiates the degree to which selected factors affect students’ decisions to enroll in summer classes.  More specifically, first time freshmen are more likely than transfer students to indicate that their need to work during the summer affects their ability to enroll in summer classes.  In contrast, transfer students are slightly more likely than first time freshmen to say that their decisions are influenced by their desire to finish their degrees as quickly as possible.


● As one might expect, first time freshmen are more likely than transfer students to believe it is important to offer lower division GE courses during the summer session (see Table 30).  In addition, transfer students are somewhat more likely than first time freshmen to stress the need to offer required courses for the major.

Open-Ended Comments About the State-Supported Summer Session


● The last question included in the questionnaire for the Fall 2001 survey asked respondents for any comments they might have about the topics considered in the survey.  Approximately one-fifth of these comments concerned summer session classes; they are reproduced in Appendix C.


● The open-ended comments most frequently suggest specific courses that should be offered during the summer term.  In keeping with the findings reviewed above (see Tables 24 and 30), courses required for the major are the courses most frequently mentioned, followed fairly closely by a variety of upper division courses.


● A second frequently mentioned theme revolves around the need for greater variety in the types of courses offered during the summer session and in the times at which they are offered.

● Other less frequently mentioned topics include the cost of summer courses, the reasons students take summer course elsewhere, and the length of the summer session.

Appendix C:

Open-Ended Comments Relating to the 2001 Summer Session


The last question in the Fall 2001 Survey of Student Opinion asked respondents for any additional comments they might have about topics considered in the survey. Seventy-one respondents used the open-ended question to comment on the 2001 summer session. These comments have been grouped into the categories listed below. Wherever possible, respondents’ comments were grouped in terms of their main theme. When a single respondent commented on more than one of the identified issues, the comments were subdivided and placed into the appropriate categories. The numbers in parentheses next to the category and subcategory titles indicate the number of comments in each grouping.

C o d i n g   C a t e g o r i e s   U s e d
I. Availability of classes 

A. Greater variety of courses and times needed (14)

B. Specific classes should be offered  

1. Courses required for major (14)

2. Upper division courses (8)

3. General Education courses (3)

4.  Lower division courses (4)

5.  Graduate/credential courses (2)

C. Requests for on-line courses (2)

II. Cost of summer courses

A. Too high/should not be raised (7)

B. Cost prevents student from taking summer courses (5)

III. Summer classes taken at another institution

A. Because classes cost less (3)

B. Because desired classes unavailable (2)

IV. Length of summer session

A. Prefers a longer session that is comparable to regular session (5)

B. Prefers shorter session (3)

V. Current Arrangements satisfactory (5)

VI. Miscellaneous

A. Summer schedule published too late (3)

B. Other (3)
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R e s p o n d e n t   C o m m e n t s

I. Availability of Classes 
A. Greater Variety of Courses and Times Needed

The lack of variety of courses offered during the summer session has forced many students to take longer to obtain their degrees.  The average student today needs more options in order to be successful in college.

Please make summer classes available!

I wanted to take a summer class, but there weren’t enough classes offered to choose from.

The only reason I did not attend summer classes last year was because the list of available classes and times were very poor.  I could not work and go to summer classes because of the lack of available class times offered. 

More class variation during summer would be great.

I would like to see more classes offered during the summer session.

The summer sessions should have a variety of courses targeting all majors, electives and class status of students.

Considering the summer of 2002 will be my last semester, I hope there will be internship classes, elective classes, and upper division classes offered so that I will have a variety of classes to choose from.  Also, that the internship classes will either have more than 15 people to a class or just offer more classes.

If we have to pay the full amount for a summer course, then all, or a very wide variety, of classes should be offered.

It would be great to have more classes offered during the summer as well as during the winter.  There are many students who are willing to study year round to graduate sooner and summer sessions help to accomplish early graduation.

I believe the summer and winter sessions should offer more variety if possible so people with all majors can have summer sessions available for them.

I was very disappointed with last summer’s class availability and variety.  Summer school is especially important to me because I can get a lot of credits out of the way and complete my degree quicker.  However, I was unable to get a lot done because barely any of the classes I needed were available.  Please try and see if you can improve the availability for this upcoming summer session.

There should be more summer and winter class sessions available.

The summer program should be pushed heavily.  People want to make money and get on with life.  However, to do so they need extra sessions so that they are able to get out of school ASAP and get on with life.

Appendix C cont’d. - 3

I. B. Specific Classes Should be Offered  

1. Courses Required for Major

I think more Biology classes (major requirements) should be offered during summer sessions.

I would like to see more of a variety of classes offered in my major (Biology) during the summer

More summer classes in the Biology major should be made available (as there are very few, if any, offered usually).

It would greatly enhance CSUSM’s biology program to offer some summer courses in the biology area.  Many of the upper division required courses for this major are offered once a year, which makes is very inconvenient.  This campus enrolls many transfer students.  Therefore many have varying types of required courses needed to graduate.  This curriculum is set up on the assumption that students follow an ordered series of courses and it never works out that way.  Biology courses in the summer would decrease the time it takes to graduate but would lessen the profit for the campus.  

I would like the ability to take summer classes with a science major, i.e., upper division Biology and Chemistry classes.

I would like to see Chemistry 150 and Analytical Calculus II offered this summer.

I would like to see more offerings for majors courses in the winter and summer terms.

Offer major classes during summer school.

I would like to see more major-specific classes offered during winter and summer sessions

The total lack of courses in my major during the summer and winter sessions was a very big problem.

For those of us who want to graduate soon, it would be nice to provide more classes associated with the majors during the summer since many GE courses are offered throughout the semesters

Considering the topics that are related to major, there were very few questions about them.  We need classes for majors in summer session.

Have more classes offered during the summer that are related to major and also have same courses offered during the summer as in Fall/Spring.

More upper division major classes need to be offered during winter/summer sessions.

 2. Upper Division Courses

I suggest that CSUSM expands its upper division courses offered during summer session.  I would have liked to take summer classes, but I could not find anything that I needed.  

I chose the 4-week summer classes 350 and 364 during summer.  However, the state-sponsored payment classes did not have class time available.  I had to pay Extended Studies because they offer so many more classes.
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Expand summer session hours for upper division work.

I have spoken to numerous other students who have said that they would take summer classes if they offered classes that were needed to fulfill upper division requirements!

Need more summer classes of upper division courses.

I would like to see more upper division math classes offered in the summer.  

Summer school should also include upper division classes so students can fulfill their degree within the time they wish to graduate. 

Summer sessions should have more upper division classes, especially Spanish.

I. B. 3. General Education Courses

Summer and winter sessions need to offer General Ed. classes so that there are some valuable classes being taken.  I feel that if they are general, then most people will take them here and not just go to Palomar.

I would only take summer session to satisfy a lower division GE.

Summer and winter sessions need to offer more upper division and lower division GE’s.  I was going to take a couple of winter classes this year in order to get rid of a couple GE requirements, but there are only a handful of classes being offered, so now I’m not going to attend winter session.

I. B. 4. Lower Division Courses

Additional Spanish classes are needed in the summer session. 

Summer sessions should incorporate Spanish classes.

I am commenting on the summer sessions.  I believe CSUSM should offer more Spanish (foreign language) courses.  It appears as though there are too few teachers who are interested in teaching these courses or maybe the campus does not have enough instructors.

For summer 2002 I would like to see more lower division courses available in evening classes that start at 6:00 p.m. or later; i.e., Spanish 201, Studio Arts, Global Dance, Sociology.  

I. B. 5.Graduate/Credential Courses

I wish you would offer more graduate school classes toward my reading specialist credential during the summer.

I really would like to see some undergraduate elective and graduate level courses during the summer sessions.  
Appendix C cont’d. - 5

I. C. Requests for On-line Courses

Offer more on-line courses, especially during summer semester.

Also, I think more on-line classes should be available.

II. Cost of summer courses

A. Too High/Should Not Be Raised

The cost of summer courses should not be raised to normal semester rates.

As to summer classes, the fee structure should be broken down for students who can only attend one class due to the selection or class schedule.  Charging $499 for one class is too expensive for students on limited incomes, especially when they have no control over what is offered and at what time.

Summer fees should not be outrageous if only taking 3 units.

I feel summer sessions should cost a lot less than fall sessions.

I think the tuition during summer session should be lower.  If I decide at the last minute to take the class, I may not have requested enough money on my loan for that year.

It is absolutely ridiculous to charge so much for summer classes with such little variety of classes offered as well as the little variety during fall and spring.  Unfortunately, most of us are students under 24 years without parents who pay for our schooling, but we still get denied for financial aid.

Prices for summer classes should not be as high as regular semesters.

B. Cost Prevents Student From Taking Summer Courses

Summer session courses are shorter than full semester courses.  Had they been less expensive, more people, including me, would be interested in taking them.

I would like to see a variety of classes offered for summer and winter session; however, I don’t think I will be attending here at CSUSM due to the high cost.  

I need and would like to attend winter or summer session, but I cannot afford the fees.  Every summer and winter session I try to attend.

I will not attend summer session if prices increase.

I would go to summer sessions if they were included in my financial aid.  
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III. Summer Classes Taken at Another Institution

A. Because Classes Cost Less 

I took summer classes for the last two years at Mesa College.  It was a far drive for me, but the $ was right and they didn’t cancel my classes. 

Most such GE’s can be taken for transfer credit from a community college at $11/unit.  Why should I pay more? 

Also, it would help to make classes financially comparable to Palomar.

B. Because Desired Classes Unavailable 

I did take a summer class, but was forced to drive to SD-Mesa College to take it.

I was registered for a class in the summer and it was cancelled. Due to the cancellation, I could not replace a grade I received in a class here even though it was taken the following summer at Mesa (and received a B+).  This system angers me.  
IV. Length of Summer Session

A. Prefers a Longer Session That is Comparable to Regular Session

I would like to see the university go to a trimester schedule, offering full course load in the summer session.

It would be nice if summer session classes were spread out over the entire quarter.  The current method of first, second and third session may provide a nice break for faculty, however, it is an impossible time commitment for students who work a traditional 9-5 workday—who may/may not have a family.

The summer session should be similar to any other session except at a faster pace.

Summer session for Spanish 201:  too short a time period.

I believe we should change the structure of the quarters time wise, to accommodate another full semester to support math classes in summer.

IV. B. Prefers Shorter Session

I would love to take classes in summer session if they were 4 weeks.  I can’t take more time than that off work.  

I also like the four-week classes during summer.

I enjoyed taking the short 4-week classes over the summer.  I felt like I learned a lot.  
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II. Cost of summer courses

B. Too High/Should Not Be Raised

The cost of summer courses should not be raised to normal semester rates.

As to summer classes, the fee structure should be broken down for students who can only attend one class due to the selection or class schedule.  Charging $499 for one class is too expensive for students on limited incomes, especially when they have no control over what is offered and at what time.

Summer fees should not be outrageous if only taking 3 units.

I feel summer sessions should cost a lot less than fall sessions.

I think the tuition during summer session should be lower.  If I decide at the last minute to take the class, I may not have requested enough money on my loan for that year.

It is absolutely ridiculous to charge so much for summer classes with such little variety of classes offered as well as the little variety during fall and spring.  Unfortunately, most of us are students under 24 years without parents who pay for our schooling, but we still get denied for financial aid.

Prices for summer classes should not be as high as regular semesters.

B. Cost Prevents Student From Taking Summer Courses

Summer session courses are shorter than full semester courses.  Had they been less expensive, more people, including me, would be interested in taking them.

I would like to see a variety of classes offered for summer and winter session; however, I don’t think I will be attending here at CSUSM due to the high cost.  

I need and would like to attend winter or summer session, but I cannot afford the fees.  Every summer and winter session I try to attend.

I will not attend summer session if prices increase.

I would go to summer sessions if they were included in my financial aid.  
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V. Current Arrangements Satisfactory 

I think summer school in 4, 6 & 8 weeks is a good idea.  It gives the students more choices to work with their summer schedules.

I really enjoyed summer school, but my overall opinion of the school is that it has improved since I started in 1995.  My lower-division portion of my education was unproductive.

I am a big fan of summer session classes.  I enjoy getting the class done in a fast manner.  I feel I learn more and I am not so bored with the subject matter by the end of the semester.  I do better on my test because the material is still fresh in my mind.

I really enjoyed my summer classes.  Making the classes on-line made it very convenient for me and did not allow me to fall behind since I was responsible for posting material from what I read.  

I really enjoyed the summer session classes because it enabled me to get two classes done and out of the way.  It helped me in completing my major faster.  
VI. Miscellaneous

A. Summer Schedule Published Too Late

I also wish you would make decisions regarding this early on in the year so that I can make summer plans for vacation and school.  

I need to know what classes will be available (for summer) so I can figure out what to take in the spring.  

 I plan on taking summer school this next summer, but I noticed the classes I need to finish my social studies degree are limited.  I need to know what classes will be available (for summer) so I can figure out what to take in the spring.  

B. Other 

System for dropping classes, especially for summer sessions should be clearer when students register for their classes.  Summer session guidelines are unclear as to the deadlines to drop.

I wish the topic of the Extension Studies had been addressed.  San Marcos “touts” the credential program being offered at night at satellite campuses such as Temecula.  I enrolled in two summer school classes.  Both had low enrollment and were cancelled.  The instructors that showed up to teach were motivated and wanted to still conduct the classes even with the low enrollment.  San Marcos said no, they would not fund it.  I am taking extra classes (1) this semester because of this and it is a strain!

For summer school you need to advertise that there are no specific times.  Many of us found out accidentally as it is just mentioned in the fine print of the schedule.
	� Only graduate students and students in the College of Education are underrepresented in the response sample.  In addition, some part-time students are underrepresented (i.e. those taking 6 or fewer units).  This last sample deficiency, which is not unexpected, was compensated for during data analysis by controlling for number of units attempted.


	� It is also likely that students taking eight-week courses during Summer 2001 are somewhat underrepresented in the subsample.


	� Students taking Math 51 were also eliminated from consideration because, in Summer 2001, all sections of this course lasted eight weeks.  Thus, the inclusion of the students in this remedial course had a distorting effect on the grade distribution for the eight-week courses.


	� The contrast between students taking courses during the first and second summer session is striking, but also puzzling.  Since there is no logical reason why students’ performance should differ in two such similar sessions─it may be a function of the particular configuration of courses offered─the two sessions are combined in Tables 8 and 9.


	� The figures shown in Table 5 suggests that students taking eight-week courses may be somewhat underrepresented in the survey subsample.  Although 42% of the undergraduates enrolled in the Summer 2001 session took one or more eight-week courses, only 36% of the comparable summer school respondents did so.


	� There is some overlap between the four- and eight-week groupings because the responses of students taking both types of classes are included in both groups.


	� In Summer 2002 students will pay one of two flat fees that differ somewhat for undergraduate and graduate students: $475-$499 for 6 or fewer units and $775-$814 for 7 or more units.  In Summer 2001, in contrast, students paid fees on a sliding scale that ranged from $166 to $814 and varied by student status and the number of units attempted.


	� If all students preferring four-week courses and enrolled this past summer did not enroll in future summer sessions, 137 fewer students would be enrolled.  This would be more than counterbalanced by the 250 students not enrolled this past summer and preferring six-week courses.





