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affirmation condition decreased gender identity, increased
math identity, and did not change math-gender stereotype.

F(1.95, 318.02) = 3.20, p = .04.
2. The overall level of balance between the groups did not

differ, but the affirmation changed the nature of the

balance.
3. Women in the affirmation condition scored higher on the

mechanical aptitude test compared to women in the

control condition. F(1,163) = 4.004, p =.047.
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