VI.

VII.

AGENDA

ACADEMIC SENATE MEETING
CSU San Marcos
Wednesday, November 5, 2014,
1-2:50 p.m., McMahan House

APPROVAL OF AGENDA

APPROVAL OF MINUTES - 10/1/14

CHAIR’S REPORT - Laurie Stowell

CONSENT CALENDAR (attached) pages 3-5
NEAC Recommendations/UCC Report

STANDING COMMITTEE REPORTS (attached) pages 6-16

ACTION ITEMS (Items scheduled for a vote, including second reading items.)

A

APC: Curriculum Proposers Policy — Chetan Kumar, pages 17-18

DISCUSSION ITEMS (Items scheduled for discussion, including first reading items.)

A.

B.

FAC: Applicability of Department RTP Standards —Rationale (attached) pages 19-25

FAC Guidelines for Department RTP Standards (revised)* (attached) pages 26-33

UCC: Resolution on Revision to Routine Curricular Flow for the Academic Senate of
CSUSM* (attached) page 34

SAC: Student Grade Appeals Policy Revision (attached) pages 35-50

Certificate of Advanced Study in Leadership in Middle Level Education (CEHHS-SOE)
Matt Escobar, TIME CERTAIN —2:15 pm (Three attachments)

- Report from BLP, Certificate of Advanced Study in Leadership in Middle Level
Education page 51

- Report from UCC, Certificate of Advanced Study in Leadership in Middle Level
Education page 52

- Approved Documents, Certificate of Advanced Study in Leadership in Middle
Level Education page 53-59

University Assessment Task Force: Undergraduate Learning Outcomes - Linda Shaw,
Yvonne Meulemans, Presentation pages 60-69

BLP/UCC: BA in Music* (3 attachments) pages 70-76

Senate Officers: Student Access Initiative Time Certain 2:30 PM

(continued)
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VIII. PRESENTATIONS (none)
IX. SENATORS’ CONCERNS & ANNOUNCEMENTS

A. 10t Annual Student Media Festival — Spring 2015, Jonathon Berman

B. Senate Officers: Shelter in Place (attached) page 77
X VICE CHAIR’S REPORT - Debbie Kristan

XI. SECRETARY’S REPORT - Vivienne Bennett
- Dual-Listing Lower-Division and Upper Division Courses

XII. PRESIDENT’S REPORT — Karen Haynes (not in attendance)
XII. PROVOST’S REPORT — Graham Oberem

XIV.  ASCSU REPORT - Glen Brodowsky (not in attendance)

XV. CFA REPORT - Darel Engen

XVI.  AS| REPORT - JJ Gutowski

*Pending EC Approval

Upcoming Presentations:
AS, 12/3/14 — Extended Learning “101” and International Programs, Mike Schroder

Note: The Senate Meeting of 12/3/14 will be held at the McMahan House
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CONSENT CALENDAR
November 5, 2014

NEAC RECOMMENDATIONS
Committee Seat & Term Name
Academic Senate CSM 14-16 Rika Yoshii
Academic Senate CEHHS 14-16 Anthony Rosilez
Academic Senate CoBA 14-16 Ofer Melich
Budget and Long-Term Planning Committee | CHABSS 14-16 Bob Yamashita
Faculty Affairs Committee Faculty atlarge 14-16 Anthony Rosilez
General Education Committee CHABSS-HA 14-16 Ibrahim al-Marashi
Arts and Lectures Committee CoBA 14-15 Ofer Melich
Faculty Grants Committee CoBA 14-16 Ofer Melich
Long-Range Academic Master Plan Taskforce | CSM 14-15 Bill Kristan

Provost’s Space Advisory Group

CHABSS 14-15

Miriam Schustack

Student Grievance Committee (alternate)

Faculty at large 14-16

Miriam Schustack

University Global Affairs Committee

CoBA 14-16

Vassilis Dalakas

UCC Course/Program Change Proposals & Reconciliation — November 5, 2014

Undergraduate
SuBJ No | Ne | Course/Program Title Form | Originator ToUCC | UCC
w Type Action
No.
BIO- P-2 B.S. in Biochemistry P-2 | S.Jayasinghe 5/1/14 10/29/14
CHEM
CHEM 275 Quantitative Investigation in C-2 Karno Ng 2/12/14 | 10/22[14
Chemistry
CHEM 405 Physical Chemistry Laboratory C-2 | Paul Jasien 2/12/14 | 10/22/14
EDST 450 Undergrad Math & Science Teach, C Brian Lawler 12/12/13 | 10/29/14
Learn, Theory
FIN P-2 Business Administration: Finance P-2 Wen Tsay 3/12/14 10/29/14
Option
KINE 121 Disc Golf C Paul Stuhr 9/24/14 | 10/29/14
KINE 122 Fitness Walking C Paul Stuhr 9/24/14 | 10/29/14
KINE 123 Hatha Yoga C Paul Stuhr 9/24/14 | 10/29/14
KINE 124 Jogging C Paul Stuhr 9/24/14 | 10/29/14
KINE 125 Mountain Biking C Paul Stuhr 9/24/14 | 10/29/14
KINE 126 Pilates C Paul Stuhr 9/24/14 | 10/29/14
KINE 127 Self Defense C Paul Stuhr 9/24/14 | 10/29/14
KINE 128 Speedminton C Paul Stuhr 9/24/14 | 10/29/14
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KINE 129 Strength Training C Paul Stuhr 9/24/14 | 10/29/14

KINE 130 Surfing C Paul Stuhr 9/24/14 | 10/29/14

KINE 131 Tag Rugby C Paul Stuhr 9/24/14 | 10/29/14

KINE 132 Tai Chi C Paul Stuhr 9/24/14 | 10/29/14

KINE 133 Team Handball C Paul Stuhr 9/24/14 | 10/29/14

KINE 134 Ultimate Frisbee C Paul Stuhr 9/24/14 | 10/29/14

MGMT | 474 Business Sustainability C C. Ratin 3/12/14 | 10/29/14

PSYC P-2 B.A. and Minor in Psychology P-2 | Maureen 3/4/14 10/22/14

Fitzpatrick

PSYC P-2 Child and Adolescent P-2 | Sharon Hamill 3/4/14 10/22/14
Development

PSYC 330 Develop Psychology: Infancy and C-2 | Maureen 3/4/14 10/22/14
Childhood Fitzpatrick

PSYC 331 Infancy and Childhood: Theories C Maureen 3/4/14 10/22/14
and Research Fitzpatrick

PSYC 345 Psychology of Caregiving Across C Sharon Hamill 3/4/14 10/22/14
the Lifespan

PSYC 348 Develop Psychology: Adolescence C-2 | Sharon Hamill 3/4/14 10/22/14

PSYC 349 Adolescence: Theories and C Sharon Hamill 3/4/14 10/22/14
Research

PSYC 395 Laboratory in Developmental C-2 | Maureen 3/4/14 10/22/14
Psychology Fitzpatrick

PSYC 422 | 351 | Social Cognition C-2 | Kimberly 3/4/14 10/22/14

Vanderbilt

SOC P-2 B.A. in Sociology, Concentration P-2 | Bob Roberts 3/3/14 10/22/14
in Health, Educ and Welfare

SPAN 250 Spanish for Spanish Speakers C-2 Michelle Pellicia | 1/31/14 | 10/22/14

SPAN 301 Advanced Spanish for Spanish C-2 | Michelle Pellicia | 1/31/14 | 10/22/14

B Speakers
VSAR 323 Chicano Art of the Border Region C-2 | David Avalos 1/31/14 | 10/22/14
Graduate
SuBJ No New | Course/Program Title Form | Originator ToUCC | UCC
No. Type Action
BIOT 697 Directed Studies C-2 Julie Jameson | 5/1/14 10/28/14
A-F
EDUC P-2 M.A. in Educ: Educational P-2 | Carol Van 8/26/14 | 10/15/14
Administration Option Vooren
MATH P-2 M.S. in Mathematics P-2 Wayne Aitken | 2/12/14 10/15/14
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NURS 532B Adv. Practice Mgmt of C-2 Nancy Coffin- | 2/20/14 10/15/14
Mental Health Families Romig

NURS 533A Advanced Practice C-2 Denise Boren 2/20/14 10/29/14
Management of Clients
and Families

NURS 533C Management of Mental C-2 Nancy Coffin- | 2/20/14 10/29/14
Health Clients and Families Romig

NURS 533D Clients and Families Across C-2 Amy Carney 2/20/14 10/29/14
the Life Span I- FNP

NURS 533E Management of Clients C-2 Denise Boren 2/20/14 10/29/14
and Families Across the
Life Span I-PHN

NURS 534A Management of Clients C-2 Amy Carney 2/20/14 10/29/14
and Families Across the
Life Span Il

NURS 534B Mental Health Clients and C-2 Nancy Coffin- | 2/20/14 10/29/14
Families Across the Romig
Lifespan I

NURS 597 Independent Study in C Denise Boren 2/20/14 10/29/14

ABC Advanced Nursing (1-3)

NURS 598A Directed Graduate Project C-2 Denise Boren 2/20/14 10/22/14
1unit

NURS 598B Directed Graduate Project C-2 Denise Boren 2/20/14 10/22/14
2 units

NURS 598C Directed Graduate Project C-2 Denise Boren 2/20/14 10/22/14
3 units

NURS 599A Graduate Thesis C-2 Denise Boren 2/20/14 10/22/14
1unit

NURS 599B Graduate Thesis C-2 Denise Boren 2/20/14 10/22/14
2 units

NURS 599C Graduate Thesis C-2 Denise Boren 2/20/14 10/22/14
3 units

NURS 600 Thesis/Project Extension C Denise Boren 2/20/14 10/29/14
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APC Senate Report 11/03/14

APC Policy under consideration at Senate 11/04/14 (second reading)
1. Curriculum Originator Policy
Policies APC is currently working on
2. Academic Freedom Policy
Guidelines for Syllabi
Policy that defines Online and Hybrid Courses
Credit Certificate Policy

o v opr oW

Challenge Exam Policy

Extended Learning’s Roles and Responsibilities Policy

~

8. Policy on Winter Intersession

9. Graduate Writing Assessment Policy
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BLP Report to Senate

We have completed reviews of the following P-forms:
e Masters in Public Health from SON in CEHHS to be launched from EL
e Professional Certificate in Accounting in COBA to be funded through EL self-support
o Certificate of Advanced Study in Leadership in Middle Level Education from SOE in CEHHS as a
focus area in the M.A. General Option Program.
e Music Major from the SOA in CHABSS to be supported with state-side funds.

BLP is working on a pre-proposal form that assists program proposers and colleges to ascertain where it
is most appropriate to launch new programs - through EL or stateside.

Along with the UCC chair, we convened two Ad-Hoc committees, as per the program suspension or
discontinuation policy, to address objections to the suspension of the Physical Education option and the
discontinuation of two options in HD—Children’s Services and Adult and Gerontology Services.
Suspension of the Physical Education option was upheld. Opposition to the discontinuation in HD was
withdrawn.
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Faculty Affairs Committee Report to Academic Senate 11/5/14

Carmen Nava, At-large 14-16

Sheryl Lutjens, CHABSS 13-15

Patricia Prado-Olmos, CEHHS 13-15
Ahmad Hadaegh, CSM 14-16

Laura Makey, Lecturer 14-16

Ann Fiegen, Library 14-16

Mayra Besosa, CFA 14-15

Michelle Hunt, ex-oficio, Faculty Affairs
Marie Thomas, At-large 14-16 need substitute for Fall 2014
Vacant, CoBA 13-15

Vacant, At-Large 13-15

Current Business:

e Sent Applicability Article for Department RTP Standards to Executive Committee

e Recently sent comments on the School of Nursing Department RTP Standards to CEHHS
e Sent the FAC Guidelines for Department RTP to the Executive Committee

e Discussing Results from Survey on Emeritus Policy (+100 responses)

e Discussing Changing Student Evaluations of Teaching to Online

e Writing University-wide PRC policy and procedures (for TT faculty)

e Writing CSU Wang Family Excellence Award Policy

Other Referrals Awaiting Action:

e CHABSS Department of History RTP Standards

e CHABSS Department of Economics RTP Standards

e CHABSS Department of Communication RTP Standards
e Conlflict of interest for evaluators of RTP files (per PTC)

From the P & T annual report: “FAC may want to consider a policy that clarifies the
roles an evaluator may or may not play in the RTP process when s/he and the candidate
under evaluation are collaborators insofar as the evaluator is evaluating, in part,
his/her own work as this presents a conflict of interest.”

e University RTP Document updates
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General Education Committee
Report to Academic Senate
November 5, 2014

GEC is busy looking at recertification of the entire GE curriculum, which policy requires every
three years. There are about 102 courses in lower division and area E (for which the committee
issued a recertification call last year) and about 316 upper division GE courses (54 in BB, 97 in
CC, 165 in DD).

GEC continues to process lower division GE and area E (both lower division and upper division)
recertifications, but many are still outstanding. The due date was January 29, 2014. GEC advises
that courses not submitted to the chair by November 21, 2014 may not reach the committee
agenda before spring and hence be decertified for Fall 2015. Of about 102 total lower division
GE courses, GEC has recertified 55, returned 18 to the proposers, and 29 courses have not been
submitted.

GEC is considering how to do recertification at upper division, given the vast number of such
courses. Options being considered: revise the upper division forms in the manner that lower
division forms were revised and have those forms filled out for all upper division GE courses, or
creation of a more limited review process. There are some aspects to upper division courses that
are new and probably should be looked at: we have upper division area learning outcomes for
areas BB, CC and DD, and we have a working list of program learning outcomes.

GEC is working with the new Assessment Specialist from Academic Programs, Melissa Simnitt,
to create an “Assessment Plan for the CSUSM GE Program.” It now appears that the learning
outcomes we will actually assess are the program learning outcomes to which Senate gave
informal blessing last spring. We need to survey the courses being offered in GE to determine
where these outcomes are achieved. Then we will create what is called a “curriculum mapping”:
a spreadsheet where each program learning outcome will be associated with each course
delivering that outcome. Furthermore, a curriculum mapping will be created to associate the GE
program learning outcomes with higher level university outcomes (e.g., the undergraduate
learning outcomes.) Also, we will create a time line by which each outcome will be assessed, a
process of selecting courses where the outcomes will be assessed, and a process by which the
student outcome achievement will be assessed in those classes.

We filled in some details from an action we took last spring regarding BIOL 210 and the B2
requirement. The following text will be added to the catalog: students who take and pass CHEM
150 & BIOL 210 with a C or better can petition the BIOL department and GEC for B2 credit.
Petition credit was granted in this manner to one student this fall.

Courses certified for GE. DD credit: ID 370, EDUC 374. CC credit: LTWR 340.
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NEAC Nov. report

NEAC has worked to help recruit and recommend faculty for vacant committee seats
through its second call for volunteers. In addition, NEAC members participated in the
first meeting of this year’s NEAC/FAC Lecturer Inclusion Taskforce, which is focused
on the question of compensation for service for lecturer faculty. We have contacted the
leadership of the various interdisciplinary degree programs on campus to help us create a
list of eligible faculty to serve on and vote for the Program Assessment Committee’s new
interdisciplinary seat. We also discussed a proposal that came from FAC/ Senate
leadership to fill unfilled seats.
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PAC: November Report to Academic Senate

PAC has reviewed, or is in the process of reviewing, and writing its
responses to Program Review Self Studies for the following
programs: Anthropology B.A. degree, Economics B.A. degree,
Mass Media B.A. degree, Biotechnology B.S. degree, Nursing M.S.
degree, and Chemistry/Biochemistry B.S. degree. In addition, PAC
Co-chairs Jill Weigt and Linda Shaw have met with external
reviewers for Economics, Biotechnology, and
Chemistry/Biochemistry, and Kinesiology.
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SAC has submitted to the AS Executive Committee the Student Grade Appeal
Committee’s revisions of the existing Student Grade Appeal Policy. The Policy revisions
explain that students who appeal grades must submit the required documents to a SGAC
secured website (i.e., a Moodle container). SAC anticipates that approval to submit the
revised Policy to the Academic Senate will occur at Nov. 5 EC meeting.

SAC is currently revising an existing draft of a University Student Internship
Policy related to Executive Order No. 1064. When revisions are complete, we will submit
a working draft to Academic Department Chairs and College Deans for comments and
suggestions.

SAC is also reconsidering the Engaged Education Definitions developed last AY.
We will apply the outcomes of the Student Internship Policy drafting to inform the

Engaged Education Definitions.
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November 3, 2014

TPAC Report to Academic Senate

Prepared by: Karno Ng

Note: Please refer to p.3 for the list of Tasks (from EC referral dated Aug. 20, 2014)
FYI: The first meeting of TPAC (for AY 14-15) was held on Oct. 6, 2014.

prepared.

-11/3/14: 1%

reading on draft

-2/28/15: Final

draft completed

Priority | Task Time Line Plan/ follow -up Delegate
1 Worked with BLP to draft a policy on expanding state supported programsto | -—------------- This task was
online programs offered through EL. This will continue into next year. A draft completed in the
policy was developed, but LATAC will need to continue working with BLP as the previous AY.
policy moves forward.
2 Provide input for Social Media Policy (developed by Teresa Macklin) -10/13/14: Draft This taskis | -
sent to committee completed on
for review 10/20/14.
-10/20/14: Review
and discussion of
the draft.
-10/20/14:
comments sent to
Teresa Macklin.
3 Create a comprehensive data-base of existing online and hybrid courses, plans for -10/20/14: review Collect information Barbara Tayler
online and hybrid courses (short-term within the next 3 years) , wish-lists for online and | Standard E-mail and for existing online
hybrid courses (long-term) spriidshee; ( tﬁ be) and hybrid courses:
sent 1o each college plans for online and
-10/24/14: E-mail and hybrid courses
spreadsheet sent out . . . .
to all colleges Wish-Lists for online | CEHSS: Jodi Robledo
requesting and hybrid courses | CHABSS: Deborah
information. Kang
-11/24/14 : COBA & CSM
Information collected CSM: Karno Ng
from all colleges.
-12/1/14: review
collected information.
-2/28/15: Data base
completed
4 Development of an open access policy -10/23/14:1% draft Preparation of draft:

Carmen Mitchell

Page 1 of 3
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November 3, 2014

TPAC Report to Academic Senate

Prepared by: Karno Ng

Priority Tasks Time Line Plan/Follow up Delegate

5 Consult with APC on developing definitions of online, distance, and distributed Submit list of 10/13/14: Karno Ng
learning. The committee gathered related policies and definitions from around the CSU | questions to discussed with
and other entities. These were shared with APC, and feedback provided to APC on a Academic Senate by | Veronica Anover
draft revision to the campus Online Instruction Policy. APC's revisions to that policy Spring 2015 (Online teaching
went well beyond updating the definitions of course modalities. This work will continue fellow: AY 13-14 &
into next year. The recent passage of definitions by the system-wide AS should inform Fall 14) regarding
these efforts. online teaching

issues.

-11/3/14: discussion
of APC draft policy
dated 042314
-11/17/14: review
CSU on-line White
paper

-12/1/14: review
QOTT report (due
on 10/22/14) if
available)

Jan. 15: co-ordinate
with APC & EC on
the task.

6 Consult with Vice Provost and Online Quality Teaching Fellows regarding issues Spring 2015 TBD Barbara Taylor (lITS)
surrounding faculty preparation for online teaching, including certification models, Karno Ng ( Online
and needs and resources for professional development. Quiality Teaching

Fellow for Spring
2015)
7 Consult with Senate Officers and EC to determine next steps in terms of guidelines, | Spring 2015 TBD

policy and/or procedures about faculty preparation/training to teach online
courses.

Page 2 of 3
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November 3, 2014 TPAC Report to Academic Senate Prepared by: Karno Ng

Excerpt from “ EC Referral Aug. 20,2014

Library & Academic Technology Advisory Committee

Unfinished business from 13-14

1.

Consult with APC on developing definitions of online, distance, and distributed learning. The committee gathered related policies and
definitions from around the CSU and other entities. These were shared with APC, and feedback provided to APC on a draft revision to the
campus Online Instruction Policy. APC's revisions to that policy went well beyond updating the definitions of course modalities. This work will
continue into next year. The recent passage of definitions by the systemwide AS should inform these efforts.

Worked with BLP to draft a policy on expanding state supported programs to online programs offered through EL. This will continue into next
year. A draft policy was developed, but LATAC will need to continue working with BLP as the policy moves forward.

Create a comprehensive data-base of existing online and hybrid courses, plans for online and hybrid courses, wish-lists for online and hybrid
courses.

New referrals for 14-15

1.
2.

3.

Development of an open access policy (See Resolution passed by Academic Senate)

Consult with Vice Provost and Online Quality Teaching Fellows regarding issues surrounding faculty preparation for online teaching, including
certification models, and needs and resources for professional development.

Consult with Senate Officers and EC to determine next steps in terms of guidelines, policy and/or procedures about faculty
preparation/training to teach online courses.

Meeting times: alternate Mondays 1:00-2:30pm, starting with August 25 KEL 3010
(Chair TBD)

Vacant Seat: Library staff, AA Staff at large

Page 3 of 3
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UCC report- Nov 2014 Senate Meeting

e UCCis responsible for reviewing all curricular forms, including new courses, course changes,
new programs, and program changes. This year UCC has a subcommittee assigned to review of
graduate curriculum forms, which is being chaired by Matt Escobar.

e Since the last meeting, the undergrad UCC has reviewed and recommended the 84 curriculum
forms

e Included in the reviewed curriculum was the P form for the new Bachelor’s degree in Music,
along with 19 C forms to create new courses and 15 C-2 forms to change existing courses

associated with this degree.

e Virginia Mann has returned to Academic Programs and is working on getting the curriculum
tracker up to date.
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Rationale

Definition

Authority

Scope

On May 15, 2002, the Academic Senate approved a resolution from APP
(the Academic Policy and Planning Committee) on “Qualifications of
Originators of Course and Program Proposals” that read (in entirety):

Whereas, The curriculum is within the purview of the faculty; now,
therefore, be it

Resolved, that any changes to, deletions, or additions to curriculum
must have a faculty member as originator.

Since that point in time, Academic Programs and the Academic Senate
have followed the practice articulated in this resolution, but it has not been
officially recognized as a University policy. The question of who can
propose curriculum has been raised this year in the Academic Senate and
referred to the Academic Policy Committee. Additionally, the University
has approved a policy on Academic Program Discontinuance that lays out
the procedure for discontinuing a program.

This policy acknowledges the separate discontinuation process and

reaffirms the decade-old existing University practice of requiring all other
curriculum proposals to have a faculty proposer-of-record.

The purpose of this policy is to establish who may initiate changes,
deletions and additions to curriculum.

The president of the university

This policy applies to all credit-bearing courses taught at CSUSM, and
programs consisting of such courses.

Karen S. Haynes, President Approval Date

For P&P’s proposed by Academic Senate, also include the following signature line:

Graham E. Oberem Approval Date
Provost and Vice President for Academic Affairs
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l. Definition of Faculty

For the purpose of this policy, “faculty” include tenured and tenure-track persons holding

faculty rank in an academic unit at CSUSM and lecturers holding an appointment in an
academic unit at CSUSM at the time the proposal is submitted. Persons holding MPP
appointments are excluded, regardless of retreat rights.

1.  Policy Statement

The official proposer-of-record for any of the following types of curriculum proposals
must be a member of the faculty as defined in section I at the time the curriculum
proposal is submitted to the curriculum review and approval process:

creation of, and changes to, graduate degree programs;

creation of, and changes to, undergraduate majors;

creation of, and changes to, concentrations, tracks and options;

creation of, and changes to, minors;

creation of, and changes to, certificate programs (including Extended Learning)
for credit;

creation of, and changes to, credential programs; and

creation of, changes to, and deletion of individual courses.

I11. Exceptions

This policy does not apply to academic discontinuation of the programs specifically
addressed in the Academic Program Discontinuance Policy:

undergraduate and graduate degree programs;

concentrations, tracks and options;

minors;

certificate programs (including Extended Learning) for credit; and
credential programs.
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Faculty Affairs Committee
Applicability of Department (or equivalent) and College (or equivalent) RTP Standards

FAC Rationale:

During FAC’s review of new department standards for the Department of Speech
Language Pathology (SLP) and the Department of Psychology in AY 13/14, it became
clear that some faculty in the CEHHS and the Library have an “opt-out” option regarding
new or significantly changed college RTP standards. Further, SLP proposed to extend this
same option in their new department standards. The Department of Psychology, by
contrast, submitted a department RTP document that was silent on the issue, meaning
that the new standards would apply to all.

In AY 13/14, the Executive Committee charged FAC with developing an applicability rule
that would apply to all probationary and tenured faculty, and so this element was
removed from the SLP document and FAC worked to draft a new rule to be added as an
article to the university RTP document. (Both of these department RTP policies were
approved by the Senate and have been signed by the president.)

FAC is addressing itself only to department (or equivalent) and college (or equivalent)
RTP documents because, according to practice, the university RTP document applies to
all, and any changes made to it apply to all without exception once the president signs.

FAC is attempting to create a mechanism through which a probationary or tenured
faculty member may formally signal their choice to exempt themselves from the new or
substantially revised department/college RTP document. FAC does not envision that the
faculty member must present their reasons, and FAC believes such a request should be
granted automatically if the rules are followed.

Upon the first reading in the Academic Senate on 4/23/14, FAC received a number of
comments. The feedback varied broadly but significantly, there was strong support for
FAC’s exemption concept. Some commenters suggested that FAC work with a “student
catalog rights” model, but that does not pertain precisely because the university has
created and revised RTP documents over the years, and up until now, the principle has
been that they all automatically apply to all.

FAC would like to clarify that it has carefully read the Collective Bargaining Agreement
(CBA) 15.3:

15.3 Evaluation criteria and procedures shall be made available to the faculty
unit employee no later than 14 days after the first day of instruction of the
academic term. Evaluation criteria and procedures shall be made available to
the evaluation committee and the academic administrators prior to the
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commencement of the evaluation process. Once the evaluation process has
begun, there shall be no changes in criteria and procedures used to evaluate the
faculty unit employee during the evaluation process.

And FAC has considered the CFA Faculty Rights team’s interpretation of 15.3, and it’s
recommendation made in spring 2014: “CFA would like to urge FAC to support an opt-in
version instead.” FAC declines to do so because this would not be consistent with the
established practice that RTP policies apply to all upon presidential approval. FAC is
attempting to create an exemption only for Department (or equivalent) and College (or
equivalent) RTP standards; not the university RTP document.

FAC reads 15.3 to mean that the Candidate shall have fair notice of the standards before
an evaluation process begins. Since 15.1 defines “evaluation” as either a periodic
evaluation or performance review, FAC’s proposed exemption rule would be fully
compliant with the spirit and letter of 15.3.

This item was approved by FAC in May 2014 but was tabled in the Executive Committee.

Now in AY 14/15, FAC has given to consideration to a memo from CFA (September 11,
2014), which reiterated its opposition to the FAC model. CFA emphasized CBA 12.2 when
it asserted:

When tenure-track faculty are hired, they are hired into a career path. They are
notified of the "evaluation criteria and procedures in effect at the time of
his/her initial appointment" (12.2). Tenure-track faculty are thereby provided
the standards by which they will be retained, tenured, and promoted for the
duration of their career with the university.

This does not mean that evaluation criteria and procedures may not be revised.
The CBA acknowledges that they are revisable and, thus, states that the faculty
unit employee "must be advised of any changes to those criteria and procedures
prior to the commencement of the evaluation process" (12.2, 15.3).

CFA concluded:

The CBA does not address whether, upon revision or adoption of new RTP
criteria and procedures, tenure-track faculty must be given the opportunity to
"opt in" to vs. to "opt out" of said standards. CFA recommends that faculty be
given the opportunity to "opt in" because, unlike with "opting out," revised or
new criteria and procedures are not automatically imposed upon the faculty
member who was initially hired under different standards. Imposition would
represent a violation of the faculty member’s rights under 12.2.
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78  Since an “opt-in” model is not required by the CBA, the question is whether this would be
79  helpful, fair, feasible, etc. FAC has discussed the model CFA recommends. Like the FAC
80 model, if it were passed, it would be fair in the sense that it does not appear to

81 contravene the CBA and it would be clearly stated for all to see. However, FAC does not
82  believe that an “opt-in” model is helpful because it would in effect say that new or

83  substantively changed department/college/equivalent RTP standards apply to no one,
84  unless one has opted in. FAC also believes that the opt-in model would not be very

85  feasible because it would require paperwork be submitted for each faculty member that
86  opted in (hopefully a large number) whereas in the FAC opt-out model, paperwork would
87  only be required for the (hopefully few) who seek an exemption.

88  FACis informed by the university RTP policy which addresses department RTP standards
89  inthree locations:

90 University RTP Policy (1.B.5.d.): “This procedures document does not specify
91 standards. Each Department may develop its own standards, including guidance
92 on criteria in that unit...”;
93
94 University RTP Policy (IV.A.1.) “Faculty shall be evaluated in accordance with the
95 Unit 3 CBA as well as standards approved for their Departments or equivalent
96 units (when such standards exist), standards approved by their
97 College/Library/School/SSP-AR...”;
98
99 University RTP Policy (IV.B.5.a.) “A Department of equivalent unit may develop
100 standards for the evaluation of faculty members of that Department or
101 equivalent unit.”
102

103 FAC believes these articles basically encourage departments to create standards.

104  Further, FAC believes that tenure-track faculty and tenured faculty collaborating to

105 create or modify department standards is not a matter of “imposition” but rather a

106  process that supports faculty in the evaluation process and contributes to clear and fair
107  evaluation by PRCs and other evaluators. FAC has created the following article based on
108 the above approved university policy. Because neither the CBA nor the University policy
109 explicitly addresses the applicability of revised RTP documents, FAC has constructed the
110  following article to be in compliance with university policy, to support tenure-line faculty
111  in the evaluation process, and to institutionalize the importance of department RTP

112 standards.

113  Thus, FAC recommends allowing an exemption until the next promotion/tenure review
114  and any periodic evaluations that precede it. To restate, the feedback FAC received in
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spring 2014 helped FAC see that it makes more sense to define the exemption in terms of
the significant reviews rather than a number of years.

e For probationary faculty, who are on a “tenure clock,” this allows the exemption
for the remaining probationary period.

e For tenured faculty, who undergo periodic evaluation every five years, and who
may request promotion at any time, this allows them to exempt themselves until
they obtain promotion.

In sum, these proposed rules give all continuing tenure-track and tenured faculty the
option to exempt themselves from new/substantially changed department/college
(equivalent) RTP standards, which FAC believes is fair and appropriate. These proposed
rules would improve the situation by clearly presenting rules that apply to all tenure-
track and tenured faculty.
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Applicability of Department (or equivalent) and College (or equivalent) RTP Standards
[to be added to University RTP document]

Department (or equivalent) and College (or equivalent) RTP standards express values,
expectations, and/or requirements that are more specific than the university RTP
document. These specific standards provide clear guidance to probationary and tenured
faculty members and also provide important information to reviewers at all levels.*

New/significantly revised Department (or equivalent) and College (or equivalent) RTP
standards apply to all probationary and tenured faculty upon the date of approval by
the president, except those who exempt themselves according to the rules below.

When new or substantially revised department/college (or equivalent) RTP standards
are approved, the Dean will notify all affected faculty no later than 14 days after the first
day of instruction of the academic term. Faculty will be provided a copy/URL and will be
informed that the new document applies to all except those who obtain an exemption.

The following rules specify who may and may not obtain an exemption:

Newly Hired Faculty (probationary or tenured) who begin work in an academic
year where department or equivalent or college or equivalent RTP standards are
newly created or revised are not eligible for an exemption. New standards will
apply the subsequent academic year following appropriate notification regarding
the new standards, which is required no later than 14 days after the first day of
instruction of the academic term (per CBA 12.2 and 15.3).

All continuing probationary and tenured faculty may exempt themselves from
new or substantially revised Department (or equivalent) and College (or
equivalent) RTP standards through the relevant tenure/promotion/review
(including PETF?). This exemption only applies for one level of review.

To be exempted, the faculty member shall submit a form to the Office of Faculty Affairs,
with a copy to their Dean’s office, indicating their exemption to the application of the
new/significantly revised RTP standards. The form must be completed prior to the start
of the first evaluation review (periodic, performance, etc.) following the approval of the
new/substantially revised standards. The form will be placed in the faculty member’s
PAF. The faculty member must also include the completed form in each WPAF through

! This article does not address the situation where minor changes are made to college or
department (or equivalent) RTP standards.

2 What was formerly called PTPE or post tenure review was renamed “Periodic
Evaluation of Tenured Faculty” (Academic Senate 4/23/14.)
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their next tenure/promotion review (including PETF) along with any applicable
standards.? Once this decision has been made, it cannot be revoked.

* The WPAF checklist will need to be updated.
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170 Exemption Form 4

171  This form is to be used by faculty exempting themselves from new or substantially

172  revised department/college standards. This form must be completed prior to the start of
173  the first evaluation review (periodic, performance, etc.) following the approval of the
174  new/substantially revised standards. It must be provided to the Office of Faculty Affairs,
175  with a copy to the Dean’s office, to be included in the PAF. Also, the Faculty member
176  must include the completed form in each WPAF through their next tenure/promotion
177  review (including PETF), along with any applicable standards.

178

179 By signing this form | am indicating that | will be exempt from the specific department or
180 college standards indicated below, and that the RTP standards attached to this

181  document must be used by my reviewers. | understand that this exemption only applies
182  for one level of review and will expire following my next applicable

183  tenure/promotion/PETF review. |further understand that once this decision has been
184  made it cannot be revoked.

185

186

187

188 Department or College RTP Standards from which | am exempt
189
190
191

192  Signature & Date
193

194

195  Attachment:

196  Prior RTP standards to be used in lieu of those | am exempt from
197

% To be added as an appendix in the university RTP document.
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| FAC Guidelines for Department RTP Standards \\\{ Formatted: Numbering: Continuous

Rationale
FAC is updating the guidelines originally approved September 28, 2009. See

http://www.csusm.edu/fa/allfrontpagedocs/documents/rtpstandards._facguid
elinesfordept_092809.pdf

FAC points to the following sections of the university RTP document, which address
“Department Standards.”

University RTP Policy I.B.5.d.

5. Guidance on the WPAF

d. This procedures document does not specify standards. Each Department
may develop its own standards, including guidance on criteria in that unit, in
accordance with the “Guidelines for Department RTP Standards” (September
28, 2009). It is the responsibility of the Candidate to seek out and understand
these standards. See [[]V.A.1 and [I]V.B.5. below.

University RTP Policy IV.A.1.

A. General Principles

1. Faculty shall be evaluated in accordance with the Unit 3 CBA as well as
standards approved for their Departments or equivalent units (when such
standards exist), standards approved by their College/Library/School /SSP-
AR, and in accordance with this policy. In case of conflict between the
Department and College/Library/School /SSP-AR standards, the
College/Library/School /SSP-AR shall prevail. The policies and procedures of
this document are subject to Board of Trustees policies, Title 5 of the
California Administrative Code, California Education Code, the Unit 3 CBA,
and other applicable State and Federal Laws.

University RTP Policy IV.B.5.
5. Departmental Standards

a. A Department or equivalent unit may develop standards for the evaluation
of faculty members of that Department or equivalent unit.

b. Department or equivalent unit standards shall not conflict with law or
University policy. In no case shall Department standards require lower levels
of performance than those required by law or University policy.

c. Written Department or equivalent standards shall address:

1. Those activities that fall under the categories of Teaching Performance,
Scholarly and Creative Activity, and Service;

2. A description of standards used to judge the quality of performance;

3. The criteria employed in making recommendations for retention, tenure,
and promotion.
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In addition, FAC wishes to restate the importance of the fact that tenure-line faculty
participate in the process of developing or editing the department RTP standards, by
which they and their tenure-line department colleagues are to be evaluated. FAC
intends that these guidelines will assist tenure-line faculty in the process of developing
or editing the department RTP standards. FAC reaffirms that its fundamental focus is
to review department RTP standards for compliance and not for content.

Changes Approved by FAC:

e FAC has approved the addition of two specific guidelines for format, which were
devised in AY 13-14.

e Further, FAC has reviewed the guidelines and made improvements for clarity.
Some of these improvements have to do with wording; other changes have
required reformatting. FAC agreed to make only the changes that were needed
and sought to preserve as much of the original document as possible.

FAC has approved these guidelines and requests: (1) that the Executive Committee
consider them for approval and consideration by the Senate; and (2) once the
guidelines are approved by the president, that the Senate Office will email the
guidelines to all department (or equivalent) chairs and college (or equivalent) deans.

Guidelines for Department RTP Standards
Approved by the Academic Senate 5/6/2009
Approved by the President 9/28/09

FAC 338-08
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“Department RTP Standards”

A.

A “standard” is a reference point or formalized expectation against

which progress can be measured for retention, tenure, and promotion.

Faculty have a right to clearly articulated performance expectations.
Departmental RTP standards provide consistency in guiding tenure-
track faculty in the preparation of their WPAFs.

“Department” refers to units that are departments or an equivalent
unit.

Department RTP Standards educate others outside of the discipline,
including deans, university committees, and the provost-with-respeet
te about the practice and standards of a particular
department/discipline/field.

Departments must respect the intellectual freedom of their faculty by
avoiding standards that are too prescriptive. Department standards
should be as brief as possible with emphasis on the unique nature of
the department.

Al-DepartmentRER Standards-shall-conform-to-the-CBA-and
i i - Department or equivalent
unit standards shall not conflict with law, CBA or University policy.

The “Department RTP Standards” document shall contain the

elements of the department RTP standards described below and shall

not repeat the CBA, university and/or College,erinclude-department-
fie advice.

Approval Process for Al Department RTP Standards

Standards shall must be approved by a simple majority of all tenure-
track faculty within a department and then approved by the
college/school/library and the Academic Senate before any use in the
RTP decisions.

Elements of the “Department RTP Standards” Document

A.

Formatting

1. Include a Table of Contents at the beginning of the document
that lists each section

2. In section headers, refer to three areas of evaluation in the

terms used in the university RTP document:
= Teaching (or Professional Performance)
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[

= Research/Creative Activity

= Service

Introduction Section

] El] . ..] ! ]” 1d 1 . .

Fespeet—te—the—R—T—P—pmeess DeDartment RTP Standards shall

1. Briefly explain the Department’s philosophy with respect to
RTP.

2. Refleet on-the department-college,and/oruniversity mission;
vision,and-values-statementsand Explain how they apply-te

the dDepartment’s RTP expectations: relate to the college and
university mission.

3. Explain Hhow dees the department views the expected
distribution or value of the three required areas: teaching,
research/creative activity and service2.

Explain hHow dees-the department supports faculty
development through the processes for retention and
promotion, including both evaluative and development

aspects.?

5—Isthere [dentify any applicable accrediting body and explain

how accreditation pertains to the RTP process. thatneedsto-be
takeﬂ—lm-eﬂeeeﬂﬂ%j

6—Hoew Explain how dees-the department recognizes distinctive

disciplinary practices, innovation, and unusual exceptional
contrlbutlons eg—teaehmg—f—mst—yea%sfe&deﬂts—meﬂteatmg

Main Section
Department RTP Standards shall:

—| Comment [c1]: The 5 & 6 should not be

struck through.
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1. Address activities that fall under the categories of Teaching or
Professional Performance, Scholarly/Creative Activity and

Service;

2. Describe the standards used to judge the quality of
performance.

3. Describe the criteria employed in making recommendations
for retention, tenure, and promotion.

a. Ferthethreeareas-wherefacultyare-evaluated,explainthe
standardsfor

4. Address the different developmental periods (either in a
separate section or as a part of the three sections):

Periodic Evaluation

Performance/Retention Review

Tenure and/or Promotion to Associate Professor

Promotion to Professor

Poest Tenure Periodic Evaluation of Tenured Faculty

o o0 o

These guidelines include multiple examples of topics;feund-inthe
seetions-below; to which a department may want to write a discipline
specific standard. Only the most relevant or important topics should
be addressed in the department standards. Departments may
consider topics not listed.

1. Teaching

a. Describe BPdepartment priorities and values in teaching and
learning.

b. List the most important department priorities in terms of
teaching. In addition to discussion of what is valued in
teaching, include a statement about expectations emphasized
in or unique to the department with respect to teaching. Such
expectations may include, but are not limited to, descriptions
of:

a—Woerkload-in-terms-of WTUs,contacthours,-andfor ETES

e Types of courses included in a typical semester faculty
assignment
- Classroom teaching
- Laboratory teaching
- Studio teaching
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194 - Clinical teaching

195 - Seminar courses

196 - Undergraduate versus graduate courses

197 - Supervision of field work, independent research,

198 graduate research and theses, and library research
199 - Teaching modality, e.g. on-campus, off-site, on-line,
200 distance learning

201 - Training and supervision of teaching and graduate
202 assistants

203 - Pedagogical tools typically used or expected in the
204 department

205 - Independent study students/courses

206 —Department-approaches-to-supportexcellent-teaching
207 c. Describe the types of evidence used to examine teaching

208 performance. Include specific expectations, citing the College
209 document if necessary, rather than repeating the list. Ata
210 minimum, include expectations with respect to the following:
211 e Student evaluations. How many are required and how are
212 they evaluated?

213 e Syllabi: Are there unique department expectations for
214 syllabi?

215 d. Describe the difference in teaching expectations for

216 undergraduate versus graduate courses, if applicable.

217 e. Describe the value the department places on participation in
218 curriculum development (e.g. course, program, etc.).

219 f. Describe department approaches to support exeellent

220 development and achievement in fgeaching. | Comment [c2]: FAC approved this updated

wording 10/27/14—here and below.

221 2. Professional Performance (For Faculty with Non-Teaching

222 Assignments, such as Librarians, SSPARs, etc.)

223 a. Describe department priorities and values in professional
224 performance

225 b. List the most important department priorities in terms of
226 professional performance. In addition to discussing what is
227 valued in professional performance, include a statement about
228 expectations emphasized in or that are unique to the

229 department with respect to professional performance. Such
230 expectations may include, but are not limited to, descriptions
231 of:

232
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o Workload in terms of assignment of responsibility

e Types of professional duties included in a typical faculty
assignment

e Supervision of staff and/or student assistants

e Pedagogical tools typically used in the department

»—Departmental approaches-to-suppertexcellent professional
performanece

Describe the types of evidence used to examine professional

performance. Include specific expectations, citing the

Library/SSPAR document if necessary, rather than repeating

the list.

. Describe the value the department places on participation in

program development

Describe the value the department places on contributions to
student learning across the curriculum

Describe departmental approaches to support exeellent
development and achievement in professional performance

3. Research/Creative Activity

a. Describe department priorities and values in

research/creative activity.

Describe the department’s research/creative activity
standards within the context of the discipline (i.e. regionally,
nationally, globally).

List the most important department priorities in terms of
research/creative activity. Describe the specific types of
research which are most valued in the department and/or the
field. Cite the lists in the College RTP document, if necessary,
rather than repeating the entire lists.

How should the faculty member describe the contributions of
research when multiple authors are present? Are there
expectations with regard to lead authorship?

. HewdDoes the department expect research to be integrated

into teaching? If yes, how?

What are the major challenges that faculty face in terms of
their research/creative activity in your department? Are there
limitations that may be relevant for the faculty’s progress in
research in this discipline?
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4. Service

a.

Describe the department priorities and values in service
contributions_to the Department, College and University.

List the most important department priorities in terms of
service. In addition to discussing what is valued in service,
include a statement about expectations emphasized in or
unique to the department with respect to service. Such
expectations may include, but are not limited to:

Internal service activities—Department, College,

University.

- Membership or offices held on committees or task
forces

- Leadership or administrative activities

- Special assignments, initiatives

External service activities

- Service to profession/professional organizations

- Membership, offices held, organizing events or
programs, special assignments

- Professional consulting (gratis only)

Service awards and special recognition

Does the Department have specific expectations in terms of
documentation of service other than accurate listing in the
comprehensive CV? (Please note that submitting letters from
committee chairs is not considered best practice.)
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Resolution on Revision to Routine Curricular Flow for the Academic Senate of
California State University San Marcos

Oct. 10, 2014

RESOLVED, that the Academic Senate of California State University San Marcos adopt the
routine flow of C-2 and P-2 forms as outlined below.

RESOLVED, that this resolution be sent to the Colleges and to the Chair of each College
Curriculum Committee.

RATIONALE:

With the goal of maintaining a thorough review of the curriculum while streamlining the review
process, UCC proposes the following standard review:

Following careful review by the College Curriculum Committee, with signatures required from
both the Committee Chair and the Associate Dean, C-2 forms that are not associated with a
new program and all P-2 forms will move on to Academic Programs for further review by the
UCC Chair and the AVP of Academic Programs. Should the changes be deemed ‘not
substantive’, the curriculum will be placed onto a UCC consent calendar. Should the changes be
deemed ‘substantive’, the curriculum will be placed in the UCC queue for review.

This change coincides with the introduction of the new electronic C-form. It is hoped that this
new version will eliminate the need for some of the review currently taking place at UCC.

The proposal involves a phase-in process as follows:

1) AVP Academic Programs and UCC Chair train the College Curriculum Committees on the
review process and what is expected. Fall, 2014

2) Current curriculum in the queue is reviewed to either be sent back to the Colleges or
proceed to UCC for Consent Calendar. Winter, 2014-15

3) Start process in Spring, 2015, hopefully coinciding with the introduction of the new
electronic C-form.

4) Review the process during the transitional period on curriculum that has been passed.
UCC Spring 2015 and Fall 2015

5) Make recommendations to the Senate EC on any revisions needed. Fall, 2015
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Definition: Provides a means for students to seek redress of complaints regarding grades.

Authority: California State University San Marcos Faculty Ethics Policy, and Executive Order
1037.

Scope: The purpose of the Student Course Grade Appeals Policy and Procedures shall be to
enable students to seek redress of complaints about course grade(s) (hereafter referred to
as "grade appeal™). A grade appeal arises when circumstances prevent assignment of an
earned course grade or cause an assigned course grade to be questioned by a student. This
procedure shall also be available for the resolution of grade appeals alleging
inappropriate application to the student of any other rules or policies of California State
University San Marcos. The burden of proof shall rest on the student seeking redress.

Karen S. Haynes, President Approval Date

Graham Oberem, Provost & Vice President for Academic Affairs Approval Date

Revision 3:

Revision 2: 07/14/2009
Revision 1: 09/02/2004
Implemented: 03/21/2002
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Preamble

The California State University San Marcos Student Course Grade Appeal Policy
acknowledges the rights of students and faculty as expressed in "Joint Statement of
Rights and Freedoms of Students" drafted by the American Association of University
Professors, the United States National Student Association, the Association of American
Colleges, the National Association of Student Personnel Administrators, and National
Association of Women Deans and Counselors in 1967, and the rights of ail members of
the campus as outlined in the California State University San Marcos Faculty Ethics
policy, Executive Order 1037 states that "faculty have the sole right and responsibility to
provide careful evaluation and timely assignment of appropriate grades"” and that, "in the
absence of compelling reasons, such as instructor or clerical error, prejudice or
capriciousness, the grade assigned by the instructor of record is to be considered final” (p.
7).

Purpose

The purpose of the Student Course Grade Appeal Policy and Procedures shall be to
enable students to seek redress of complaints about a course grade (hereafter referred to
as "grade appeal). A grade appeal arises when circumstances prevent assignment of an
earned grade or cause an assigned grade to be questioned by a student. This procedure
shall also be available for the resolution of grade appeals alleging inappropriate
application to the student of any other rules or policies of California State University San
Marcos.

Terms and Definitions

Throughout this document, the words, "shall," "will," and "must" refer to mandatory
(required) actions. The words, "may" and "should" refer to discretionary actions (i.e.,
recommended or voluntary, but not required). The word "dean" refers to the dean or
his/her designee (referring to the dean of the college in which the student is filing an
appeal). The word "principals” refers to the student appellant and the instructor
respondent.

__Jurisdiction

This policy applies solely to students' appeals of assigned course grade. Separate
grievance policies and procedures have been established for discrimination and
harassment grievances. Students wishing to initiate a grievance against an administrator,
faculty or staff member because of discrimination on the basis of sex, race, color,
national origin, age, disability, veteran status, religion, or sexual orientation are advised
to obtain written instructions on the filing of such grievances from the Office of Human
Resources and Equal Opportunity or the Office of the Dean of Students.
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Separate policies and guidelines also exist for complaints involving Greek social service
organizations or individual members of a Greek Organization. These policies and
guidelines may be found in the Greek Handbook available in the Office of Student Life
and Leadership Student and Residential Life

Membership

A

Committee Structure
Membership of the Student Grade Appeals Committee (SGAC) shall consist of:

e Three students (two undergraduate, one graduate) to be named under
procedures established by the Associated Students Incorporated (ASI),
Student members serving on this committee must be regular students in good
standing, have at least junior status, and have a minimum of 30 units
completed at CSUSM. Student alternates will be named as needed; see section
V.E.

e Four faculty members and four faculty member alternates selected by the
Academic Senate. All faculty members of the committee and all faculty
alternates must hold tenured appointments.

The Chair shall be elected yearly from the faculty membership of the committee.
Chair's Duties

The Chair is non-voting except in cases of a tied vote. The Chair shall be the
administrative officer of the committee. The duties of the office shall include
arranging for appropriate times and places of committee meetings and hearings;
informing committee members of the committee's standing meeting time and
place, and the time and place of any hearings; informing in writing all interested
parties of the times and places of committee meetings or hearings which they are
requested to attend and supplying them with a statement of the grade appeal;
informing all other interested parties that an appeal is pending; securing and
distributing to the committee written material appropriate for its consideration;
arranging for the recording of committee proceedings; maintaining committee
records; and informing in writing all interested parties of the recommendations of
the committee.

Service of Alternates
Alternates shall be called upon as necessary to fill permanent or temporary

vacancies (see section IV.E., "Vacancies."). Alternates shall serve on the
committee as full voting members for grade appeal grievances.

Page 37 of 77



114

115
116
117
118

119
120
121
122
123

124
125
126
127
128
129
130
131
132
133
134
135
136
137
138
139
140
141
142
143
144
145
146
147
148
149
150
151
152
153
154
155

Terms of Service and Continuation

The term of service on the SGAC shall run from June 1 to May 31. All committee
members/ alternates shall serve two-year staggered terms, from June to May. All
student members shall serve one-year terms. Committee members may serve
consecutive terms of service.

The members who begin hearing an appeal shall continue as a panel for that
appeal until it reaches resolution, unless a member is unable to continue or is no
longer eligible to serve. In the event that a particular grade appeal extends beyond
May 31, the members hearing that particular grade appeal shall continue with that
appeal until the committee's decision is rendered.

Vacancies

1. Permanent vacancies
When a permanent vacancy on the committee occurs mid-term, the Chair
of the committee shall request a replacement by one of the faculty
alternates or, in the case of students, through an appointment made by
ASI. The replacement shall have full voting rights for the remaining term
of office of the original committee member.

2. Temporary vacancies
If a member of the committee is from the same immediate department or
program or has a close personal relationship with the student making the
appeal, that member shall not participate in the appeal process for that
specific grade appeal. (That is, the member must recuse him/herself.)
When, for good cause, a committee member cannot consider a particular
grade appeal, or if the committee identifies a conflict of interest, an
alternate, with full voting rights, shall be appointed to serve in his/her
place for the specific grievance. In addition, a student appellant shall have
the right to have one member of the committee replaced with an alternate
member for any reason within two academic days prior to the committee's
first review of the appeal. An alternate faculty member shall be selected
by the Chair of the committee. An alternate student member shall be
appointed by ASI.

Quorum and Voting

The quorum (which must include at least one student member) for holding
meetings and making grade appeal recommendations shall be a majority of the
seated members of the SGAC. A majority of members in attendance, including at
least two faculty members, is required to make a grade appeal recommendation.
Only members of the committee who have reviewed the documents submitted and
heard all testimony elicited during the hearing on a grade appeal may vote on the
grade appeal.
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VI.

Confidentiality

To protect all parties involved, all participants shall maintain confidentiality to the
maximum extent possible at every level of the appeal process. A breach of
confidentiality is a breach of ethics, code of conduct, and FERPA.

No member of the committee shall discuss personal and/or pertinent information
relating to a specific grade appeal with any persons who are non- committee
members except at the request of the committee as part of the hearing processes
defined in this document. This shall not preclude notification of proper authorities
by the Student Grade Appeal Committee in the event that the committee perceives
the safety of any person or property to be in jeopardy.

No member of the committee shall discuss personal and/or pertinent information
relating to a specific grievance with any of the principals throughout the course of
the investigation and following the recommendation of the committee except at
the request of the committee and/or at a hearing.

Communication Guidelines: All documentation and recommendations relating to
individual grade appeals shall be marked and handled "confidential," and are only
for the use of those directly involved in the grade appeal (interested parties). All
records relevant to an individual grade appeal shall be appropriately maintained
for three years in locked file drawers located in the Academic Senate Office and
then shredded (for physical records), or in a secure electronic location and then
destroyed (for electronic records). Members of the committee shall not discuss the
facts of any grade appeal through electronic mail, such discussion must occur
when the SGAC convenes. Notifications and other procedural correspondence
may be conducted electronically.

Grade Appeal Process

Students who wish to avail themselves of the grade appeal process may obtain
information and assistance from the Office of the Dean of Students, from the Associated
Students, Inc., or their faculty advisor (as applicable).

Consultants may assist with:

Defining the basis of the appeal using the criteria specified in this procedure;
Explaining the options available to the student for resolving the grade dispute;
Suggesting steps toward informal resolution;

Completing the grade appeal form process (advice and critique) and compiling
supporting documentation.

Consultants are expressly prohibited from writing students' grade appeals or supporting
documentation.
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Informal Process Deadlines
The deadlines for completing the informal appeal process shall be as follows:

For courses taken during: Deadline for completion:
Previous fall semester March 15
Previous spring and summer semester October 15

Informal Resolution Process

A good faith effort to settle a dispute must be made before filing a formal grade
appeal. Even after an appeal is filed, efforts to resolve the dispute by informal
means should continue. SGAC Chair may facilitate the resumption of the informal
appeal.

In order to seek resolution before the formal grade appeal filing deadline, students
should begin the informal resolution process as soon as possible. Any grade
appeal policy and procedure of a college or department is considered part of the
informal process, and falls within the time restrictions as discussed in Step 1
through Step 3, below.

Step 1: The student must consult with the faculty member(s) involved to try to
reach an agreement. If the faculty member does not respond or if the
student is unable to reach agreement in a reasonable length of time,
keeping in mind the filing deadline, then the student shall proceed to step
2.

Step 2: The student shall consult with the person at the next level of supervision if
Step 1 does not result in a satisfactory agreement. (e.g. department chair or
program director). If the parties do not respond or reach agreement in a
reasonable length of time, the student shall proceed to step 3.

Step 3: The process shall continue at the level of dean, or the administrative
director of equivalent rank. If the dean does not respond or an agreement
is not reached and the student wishes to pursue the appeal process, the
student shall file a formal grade appeal.

NOTE: Grade appeals involving administrators who have served as the instructor
for the course should be directed to the SGAC after Step 1.

Formal Process
The Formal Process shall be filed on-line via the Student Grade Appeal Committee
(SGAC) secured websitd.

Students filing grade appeals should contact the Academic Senate Coordinator for
access to the SGAC secured website.

[ Comment [Barry1]: Universal change
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The complete grade appeal, including (1) the required informal process log, (2) letter
of appeal and (3) supporting document must be uploaded to the designated places in
the SGAC secured website pestmarked-or stamped-as+eceived-by the-University's
Academic-Senate-Office no later than March 15 (for courses taken during the
previous Fall semester) or October 15 (for Spring and Summer semesters). In the
event of extenuating circumstances, the Provost or designee shall be able to waive
the deadline.

1.

Basic Guidelines for Grade Appeals
a. The SGAC presumes that the grade assigned is correct. It is the
responsibility of the student appealing an assigned grade to
demonstrate otherwise. (See CSU Exec Order 1037, p.9)
b. Students may only appeal grade assignments on the following bases:
= Aninstructor refuses to (or cannot) assign a grade;
= The instructor is not available to review possible computational error;
= The student believes the grade assigned is inequitable or capricious,
unreflective of course performance, or inconsistent with other grade
assignments in the course.

C. The SGAC shall only recommend grade changes when a
preponderance of the evidence supports the student's claim that the
grade was improperly assigned, based on appeal grounds listed in
paragraph (b), above.

d. The burden of proof shall lie with the student.

How to File

Where informal resolution falls, the student may file a formal grade
appeal in writing to the Student Grade Appeals Committee (SGAC),
stating the specific allegations and the desired remedy, accompanied by
available documentary evidence. The grade appeal must be submitted by
completing the (1) Informal Process Log, (2) Student Grade Appeal Form, and
(3) Documentary Evidence }

form (Appendix A) and uploading them via the specific link at the SGAC
secured website. Students may obtain a formal grade appeal form at the
following locations:

o Office or Associated Students Incorporated

e Office or the Dean of Students

Filing Deadline

The written grade appeal must be pestmarked-or-stamped-as
receiveduploaded to the SGAC secured website no later than March 15
for the prior fall session or October 15 for the prior Spring/Summer
session. In the event of extenuating circumstances, the Provost or
designee shall be able to waive the deadline.
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Withdrawal and Termination of Formal Process

A student has the right to withdraw his/her grade appeal at any stage of
the proceedings, in which case the proceedings shall terminate
immediately. Efforts to resolve the dispute by informal means may
continue throughout the formal process. Written notification by the
appellant to the Student Grade Appeals Committee is required to
terminate the proceedings.

The Student Grade Appeals Committee address is:

Student Grade Appeals Committee

c/o Academic Senate Office

California State University San Marcos
San Marcos, CA 92096-0001

Preliminary Screening

Students are required to submit the log for informal process by uploading
it via the specific link at the SGAC secured website.

Upon receipt of the uploaded written grade appeal, the Chair of the
Student Grade Appeals Committee will review the grade appeal to
determine if:

e The Student Grade Appeals Committee has jurisdiction (See section
"Purpose” and "Jurisdiction" page 1.); and

e The filing deadline has been met; and

e The informal process, steps 1 through 3, has been completed.

If any the three above conditions have not been met, the Chair of the
Student Grade Appeals Committee shall respond in writing within seven
(7) calendar days to the complainant stating which condition(s) has not
been met and terminating the appeal.

IT the above conditions have been met, the Chair shall send written
notice of receipt of a grade appeal within seven (7) calendar days to all
parties involved in the informal process. The Chair shall also provide
the instructor (the person responsible for assigning the student’s grade)
with a complete copy of documents submitted by the student, and
request that the instructor provide a written response and relevant
documentation, including the course syllabus and grade roster, to the
committee within ten (10) calendar days.

If the instructor identified in the appeal cannot be contacted through
reasonable efforts because he/she is no longer in residence or is on leave
or vacation, the committee shall provide an additional notification
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period not exceeding one semester. If the instructor cannot be
contacted by the end of one semester it is the responsibility of other
qualified faculty to review the grade (CSU Executive Order 1037, p.5).
Executive Order 1037 specifies that "Qualified faculty" means one or
more persons with academic training comparable to the instructor of
record who are presently on the faculty at California State University
San Marcos. Typically, this is the department or program chair.

Consideration of Grade Appeals

Upon review of documentation from the instructor and the student, the
committee Chair shall establish and distribute to the principals a
timeline for resolution of the appeal. If additional information is
needed, the committee shall use appropriate means to collect relevant
data. Any party within the University community who is contacted by
the Student Grade Appeals Committee Chair for information relevant to
a specific appeal shall cooperate and provide full disclosure of
information. This may include, but is not limited to, requesting that the
instructor(s) provide academic records such as grade roster, graded
materials in his/her possession and other documents such as syllabi and
assignments that may be pertinent to the appeal.

The SGAC may establish and consult with a panel of 2-3 faculty
members knowledgeable about grading practices, teaching strategies, or
classroom management. This panel of experts shall include at least one
individual from the general academic discipline or area of the course in
which the disputed grade(s) occurred.

a. The SGAC shall select the panel from a pool of faculty willing to
serve as consultants, submitted by the chairs, program directors,
or center directors of appropriate academic units.

b. The panel shall not include a faculty member objected to by
either the student or faculty member involved in the dispute.
Either the student or faculty member may ask for the
replacement of no more than two members of the panel. Such a
request must be made in writing and within no more than seven
(7) calendar days of the notification by SGAC.

C. The SGAC shall make its recommendation in the grade appeal
based on information received during its fact-finding, including
information provided by the panel of faculty.

Hearing Process

The committee shall attempt to make its recommendation on the basis of
the documentation provided by the student, the instructor, and any other
parties from whom it has requested information. If, by a majority vote,
the committee determines a need for a hearing, the hearing process will
proceed as follows:
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e The committee shall determine who will be involved in the hearing process.

e The committee may seek advice from a "panel of experts” from the appropriate
area as noted above.

o The committee may invite persons having information related to the grade appeal
to testify in the hearing.

e The committee Chair shall reserve the appropriate facility and notify all parties
involved of the hearing date(s) and location.

The hearing shall be conducted according to the following standards:

e The hearing is a fact-finding/information gathering proceeding, not a
judicial process.

o There shall be no confrontation or cross-examination of witnesses by instructor
and the student.

e Only the committee and those currently providing information shall be present
during that portion of the hearing.

o The Chair shall preside at the hearing.

o Only the committee members, including the Chair, shall ask questions.

All hearings will be audio- or audio and video-recorded. Recordings will
be available for review by the student, the instructor, and committee
members in a specially supervised place. Recordings of hearings shall
only be copied for Student Grade Appeal Committee record-keeping
purposes.

Once all information has been received, including information obtained
through hearings, the committee will issue a recommendation.

Recommendation
The SGAC shall recommend one of two courses of action. Either:

e The original grade was properly assigned and should therefore remain on the
student's record, or

e The original grade was improperly assigned, and the student's work should
therefore be reevaluated, and the assigned grade should be changed.

The SGAC recommendation shall go to the instructor of record, the

student, the instructor's Department Chair or Program Director, the Dean

of the college offering the course, the Provost, and the Office of

Enrollment Services if a grade change is recommended. The

recommendation will be transmitted within ten (10) calendar days of

the completion of the committee’s information gathering procedures and

deliberations.

If a grade change is recommended the instructor of record shall notify the
Student Grade Appeals Committee of the course of action taken within
fourteen (14) calendar days.
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VII.

CSU Executive Order 1037, p. 8, specifies that: "If the instructor of
record does not assign a grade, or if he/she does not change an assigned
grade when the necessity to do so has been established by appropriate
campus procedure... (i.e. SGAC recommendation), it is the responsibility
of other qualified faculty to do so.”

Executive Order 1037 further specifies that "Qualified faculty" means one
or more persons with academic training comparable to the instructor of
record who are presently on the faculty at California State University San
Marcos. The qualified faculty (typically the department or program chair)
shall notify the SGAC of the course of action taken within fourteen (14)
calendar days after receiving the SGAC's request.

9. Appeal of Violations of Procedure
The only possible further action after the SGAC reached its
recommendations is allegation of violation of procedure. Either the student
or the instructor may appeal the procedure by which a decision of the
SGAC was reached.

The sole basis for such an appeal shall be that the SGAC so substantially
departed from the guidelines and procedures set forth herein as to have
seriously prejudiced the outcome of the case. It is recognized that a
procedurally perfect process is impossible to achieve and therefore not
required to satisfy due process. It must be shown that the violation has had
an actual and not merely a speculative adverse effect on the final decision
of the grade appeal.

Such an appeal should be submitted to the Provost or the Provost's
designee within fourteen (14) days of the SGAC's official
recommendations. The Provost or the Provost's designee shall reply within
fourteen (14) days of the appeal.

The Provost or the Provost's designee may:

o Reject the appeal (In this case, the decision of the SGAC shall be final);
or

e Direct the SGAC to reconsider the case, correcting the prior error, and submit a
report.

Annual Reports

The SGAC Chair shall report to the President of California State University San Marcos
and Academic Senate by September 1 the number and disposition of cases heard the
previous academic year (see CSU Exec Order 1037, p.9).
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Appendix A
California State University, San Marcos

Formal Notice of Student Grade Appeal

Instructions

Before completing this form, please take the time to carefully read the Student Grade Appeal
Policy and Procedure; paying particular attention to the basic guidelines for grade appeals
(Section V.B.l.b}. Filing of Formal Process requires the following 3 documents (please save each
document as a separate file. i.e. you should have a total of 3 files ready to be uploaded to the SGAC
secured website).

(1) Informal Resolution Log*
(2) Formal Grade Appeal Form *

(3) Supporting Documentation.
* An electronic version of the template can be downloaded from the SGAC secured website.

Note:
e Access to (2) and (3) are prohibited until the SGAC chair has reviewed and confirmed that
the Informal Process has been completed.
e Students should notify the SGAC chair via e-mail once the Informal Resolution Log has
been submitted to the SGAC secured website.

After reading the policy and procedures, complete this form as thoroughly as possible. You
may request assistance to complete the above 3 documents this-ferm from the Office of the
Dean of Students.

Confidentiality will be maintained in accordance with Student Grade Appeals Policy and
Procedures, "Confidentiality," Section IV.G.

Once you have completed this form, place in a sealed envelope and send it to:

Student Grade Appeals Committee

C/O Office of the Academic Senate
California State University, San Marcos
San Marcos, CA 92096-0001
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(1) INFORMAL RESOLUTION LOG

Note: an electronic copy of this log is posted at the SGAC secured website. Students should
download this template, filled it out and upload the filled template at the specific link in the
SGAC secured website.

INFORMAL PROCESS LOG

Date of Submission

Your Name

Your Campus E-mail Address:
Your Phone Number

Your Mailing Address

Semester:
Course Name
Course Number
Instructor Name

Note: According to the current Student Grade Appeal Policy, in order for the Student Grade Appeal Committee
(SGAC) to accept an appeal case from the students, students have to demonstrate that they have completed the
informal grade appeal process with the instructor, department chairman and Dean.

Record of contact with (1) instructor, (2) department chair and (3) Dean should be listed in the following log
table. Failure to contact all 3 of these people (instructor, department chair and dean) is considered as ‘“ informal
process incomplete” and the case will be rejected.

E-mail and phone Conclusions from Eormat of
number for the the meeting Communication
person you met .
Title of the (phone or E-mail)
Name of Person You Note: if E-mail
the Contacted please attach
Date person (please scanned copy of the
you indicate the e-mail
contacted department) communications

from all the persons
you had contacted
and submit all them
as ONE SINGLE file
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(2) FORMAL GRADE APPEAL FORM

Note: an electronic copy of this log is posted at the SGAC secured website. Students should

download this template, filled it out and upload the filled template at the specific link in the
SGAC secured website.

Please type or print clearly

STUDENT INFORMATION

Date:
Student

Name: ID Number:
Current
Address:

Street

City State ZIP
Home Message
Phone: Phone:
Expected E-Mail
Graduation: Address:
CLASS INFORMATION
Class: Semester:
Title:
Instructor(s):

BASIS FOR GRADE APPEAL
Check all that apply and provide evidence and documentation for each basis checked.
[ The instructor refuses to (or cannot) assign a grade
O The instructor is not available to review possible computational error.
[ The grade assigned is:
O A result of an instructor or clerical error
[ Inequitable or capricious
O Unreflective of course performance
O Inconsistent with other grade assignments in the course

Page 48 of 77



542

543
544
545
546
547
548
549
550
551
552
553
554
555

556
557
558

559
560
561
562
563
564
565
566
567
568

569
570

571
572
573
574
575
576
577
578
579
580

581

NARRATIVE

Please provide a brief chronological description of the events and actions leading to the
assignment of your grade. Please be sure to include the names of any individuals who may
have relevant information. If the space provided here is insufficient, please append the entire
narrative on separate page(s).

EXPLANATION OF THE APPEAL

For each box checked under "Basis for Appeal" please provide a brief explanation showing how
the events and actions cited in your narrative compel a change in your grade. Explain each
basis separately, even if this requires citing the same events more than once. If the space
provided here is insufficient, please append the entire explanation on separate pages.

o Please upload ONE Adobe pdf file that includes ALL of your supporting documents
for your appeal case.
o Separate each document by inserting a cover page between each document.
o« Examples of supporting documents may include one or more of the following items:
o Syllabus
o Graded assignments
o __Graded projects
o Graded quizzes, tests and exams
o __Correspondence with your instructor or other individuals involved with your

appeal.

The following format should be used. Failure to follow the format will result in
rejection of the case.

Example of submitted file with 4 support documents:
Note: remember to insert a cover page to separate each document.
(1) Cover page with the title " Course Syllabus" [put actual syllabus here]
(2) _ Cover page with the title " Graded Assignments" [put all graded
assignments here]
(3) Cover page with the title " Graded Projects" [put all graded project
documentation here]
(4) Cover page with the title "Graded quizzes, tests and exams" [put all
graded quizzes, tests and exams here]
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(50 ACKNOWLEDGEMENT AND RELEASE

I have received and read the Student Grade Appeals Policy and Procedures and
understand what | am required to do in the Formal Grade Appeals Procedures.

Initials

I hereby release to the Student Grade Appeals Committee all documents, including my
academic records, that may be pertinent to the Committee’s investigation.

Initials

I certify that, to the best of my knowledge, the information | have provided is accurate
and the circumstances surrounding the problem are as | have described them.

Signature Date
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Report from BLP, Certificate of Advanced Study in Leadership in Middle Level Education (COEHHS, SOE)
October 21, 2014

The budget and Long Range Planning Committee (BLP) has reviewed the proposed Certificate of Advanced Study in
Leadership in Middle Level Education as well as the resource implications. We thank proposers Erika Daniels and Janet
McDaniel for their input and assistance as we reviewed the program’s resource implications.

At present, practicing teachers have no options for developing their middle level expertise past he credential level
because there are no masters programs specifically geared toward this age level. The proposed program is comprised of
4 courses (12 units) that would become a focus area within the current Masters in Education — General Option and
would be launched stateside.

Program Demand:

As the only middle level education preparation credential in the state of California, the graduates from the credential
program over the last 20 years would be the pipe line for students interested in this program.

Resource Implications:

Current faculty in the Middle Level Credential Program are adequate to teach the four courses, which are planned to be
offered on a bi-annual rotation once a cohort of 15 students have been recruited. Since graduate classes are offered in
the evenings during underutilized times, there is currently sufficient space for the one class per semester. If space were
to become an issue, the Middle Level Program has a dedicated building at Woodland Park Middle School that could be
used. Library and technology resources are currently sufficient. However, the campus has lost computer labs and library
costs increase incrementally with student growth. Academic Affairs and the University Budget Committee will need to
monitor technology and library cost increases for all programs to ensure adequate resources and support.

Recommendation:

BLP unanimously recommends approval of the Program in Middle Level Teacher Leader Certificate in the M.A. Education
Option.
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Report from the University Curriculum Committee (UCC), Certificate of Advanced Study in Leadership
in Middle Level Education

In December 2013, UCC received a P-form to create a new graduate certificate in Leadership in Middle
Level Education. The certificate will be awarded to students who complete four courses (12 total units)
related to instruction and leadership in middle schools (grades 6-8). All of the component courses have
been previously approved:

EDMI 661- The Young Adolescent Learner

EDMI 662- Middle Level Curriculum, Instruction, and Assessment
EDMI 663: Leadership in Middle Level Education

EDUC 619: Teacher Inquiry to Improve Student Learning

In order to enroll in the certificate program, students must possess a teaching credential. The program is
designed to provide practicing educators (teachers, administrators, counselors, etc.) with the
knowledge, skills, and dispositions needed for effective school-based leadership at the middle school
level. CSUSM is the only university in California that offers a teacher education program focused on
middle schools, and this certificate will expand the reach of this unique curriculum to students who
received their teaching credentials at other universities.

The proposers of the Certificate of Advanced Study in Leadership in Middle Level Education are Dr. Erika
Daniels (Associate Professor, Literacy Education) and Dr. Janet McDaniel (Professor Emerita, Middle
Level Education). The associated courses will be taught by Dr. Daniels and Dr. McDaniel, as well as six
other faculty in the School of Education.

UCC's review process was focused on the academic integrity and quality of the certificate. Following

consultation with Dr. Daniels during Oct. 2014, Graduate UCC voted unanimously to recommend the P-
form for Senate approval.

Page 52 of 77



9
CALIFORNIA STATE UNIVERSITY SAN MARCOS REC D D E C 1 7 2013
NEW PROGRAM PROPOSAL - P Form Signature Pages For Curriculum and Scheduling Office Use Only

D.B. Catalog l File[

COLLEGE/SCHOOL I coas T coBA SoN Discipline !
TITLE OF PROGRAM |Adltnced 61‘()09 m Teache Leadershio i AAdiddle Lece ! .
Edeelation

This form is the signature sheet for new programs and new options/concentrations/tracks within existing programs.
For all changes to existing programs (other than addition of new options/concentrations/tracks), use the Form P-2.

Check one: ™ New Undergraduate Major or New Graduate Degree Attach a completed New Program Proposal Template

{ New Option/Concentration/Track
i~ New Minor Attach a completed New Option/Concentration/ Track,

, . i Minor, or Teaching Credential Proposal Template
[~ New Teaching Credential

{3¢ New Certificate Attach a completed New Cettificate Proposal Template
Does this proposal impact other disciplines? I™ Yes & No

If yes, obtain signature(s). Any objections or concerns should be stated in writing and attached to this form. Please check the box to
indicate whether a memo has been attached.

st

[ [~ support  {~ Oppose ™ Memo attached
Discipline #1

Signature Date

[™ Support " Oppose [ Memo attached

Discipiine #2

Signature Date

- ) T [~ support | Oppose [~ Memo attached

Discipline #3
Signature Date
I - o 7 Support Oppose  {~ Memo attached
Discipline #4
Signature Date
{ support | Oppose = Memo attached
Discipline #5
Signature Date

Curriculum and Scheduling Office
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CALIFORNIA STATE UNIVERSITY SAN MARCOS
P-FORM PREPARATION
v/

Crika Daniels ol iz

()rlg ator (Please print)

Libréian Ligifon for Library Report*

PROG IDEPARTMENT-LEVEL REVIEW

VA e Sl /10 (Y73

ngram/Dcpartmcn(— Director/Chair* Date

COLLLGI/SC HOOL-LEVEL REVIEW

o pad Jon lee . 19/9/2

College/School Clirriculum Committec* Date

REVIEW (Signatures must be obtgfned bp p aposer)

/2 s

Date

1212/

at brary CN /) Dale
Ddie © l"rcsldcm for Finance and Admlmsl tive Date
1Ly,
Date 3
COLLEGEISCHOOL-IIJZVEL RECOMMENDATION
5. ) W ZIQ ‘QI_L;
College/School Dcan/[)holmr* Date
UNIVERSITY-LEVEL REVIEW
(May not begin until all signatures numbered 1-5 have been obtained.)
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CALIFORNIA STATE UNIVERSITY SAN MARCOS
CEHHS, School of Education
Proposal for Certificate in Middle Level Education

Title: Certificate of Advanced Study in Leadership in Middle Level Education

Contact persons: (Submitting faculty on behalf of the Middle Level Education faculty team)
Rong-Ji Chen, Associate Professor of Education, rchen@csusm.edu
Erika Daniels, Assistant Professor of Education, edaniels@csusm.edu
Janet McDaniel, Professor of Education, mcdaniel@csusm.ed

Proposed Date: Fall 2014

Existing programs in the discipline(s) under which the new Certificate is to be offered:

a.

Masters of Arts in Education, General Option

Existing program(s) that may be affected by the proposed Certificate:

a.

Masters of Arts in Education, General Option

Purpose of the proposed Certificate, including specific academic objectives served, professional
applications, potential student market, and a statement explaining the need for the Certificate in
comparison to existing related majors, minors, and Graduate programs.

a.

Because the state of California does not issue a teaching credential specifically authorizing
individuals to teach at the middle school level, school districts hire teachers with either a Multiple
Subject (elementary) or Single Subject (secondary) Credential. Since the advent of No Child Left
Behind (NCLB), districts have been moving toward having Single Subject specialists at the
middle school. Neither the Multiple nor Single Subject Credential truly addresses the unique
needs of the young adolescent. At the request of local school district superintendents, the then-
College of Education created the Middle Level Education program more than 20 years ago.
CSUSM offers the only teacher education program to prepare middle level teachers in the state.
In effect, the state of California has just about 25 new teachers every year who go into middle
school teaching well-prepared to meet the needs of their students. Graduates of our program earn
a Multiple Subject Credential as well as a Single Subject Credential or Subject Matter
Authorization in one or more areas and are credentialed to teach in grades K-12. This flexibility in
addition to the expertise of Middle Level graduates has led to a strong reputation in the
community and region. The majority of our graduates teach in middle schools in Southern
California and other areas of the United States.

At present, practicing teachers have no options for developing their middle level expertise past the
credential level because there are no masters programs geared specifically toward understanding
the academic, cognitive, social, and emotional needs of young adolescents. The proposed
certificate program will provide practicing middle school teachers with advanced topics in
research and practical applications pertaining to young adolescent development, middle level
curriculum, teaching and learning, leadership, and so on. Graduates are expected to become
leading teachers for middle schools.

The proposed Certificate provides practicing educators (teachers, administrators, counselors, etc.)
with the knowledge, skills, and dispositions needed for effective school-based leadership at the
middle school level. Completion of the program will signify an expertise in the education of
young adolescents—typically those in grades six through eight. Because California does not offer
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specialized teacher credentialing in middle level education, very few middle school teachers have
initial preparation for teaching in middle school.

The proposed Certificate will serve currently credentialed teachers who either teach in middle
schools or aspire to do so. It is designed to be appropriate both for CSUSM Middle Level Teacher
Education Program graduates and those who have had no middle grades preparation. Experienced
educators will bring with them classroom experience on which to build in the program.

CSUSM has approximately 450 graduates of the Middle Level Teacher Education Program.
Many of them have completed an MA program either at CSUSM or elsewhere. We know,
however, that a great number of them have not continued their professional education beyond
their initial credential. No other university in California offers a Certificate or MA program in
Middle Level Education. Because of the reputation of CSUSM as a leader in Middle Level
Education, we expect to draw a robust student body from our service area. If we eventually move
to offer the Certificate program online (we are considering this), it will appeal to a larger pool of
educators, not all of whom will be from California.

7. Student Learning Outcomes: Graduates of the Certificate will be able to:

a.
b.
c.

d.
e.

Analyze the major theory and research related to young adolescent development.

Analyze and apply the research focused on planning and implementing curriculum that develops
young adolescents” competence in subject matter.

Identify the major principles and theories underlying the philosophical foundations of
developmentally responsive middle level programs and schools.

Analyze and apply the major principles and research related to assessment-driven instruction.
Reflect upon their complex roles as educators of young adolescents.

8. List of the courses: There are four proposed Middle Level courses (total 12 units). The table below
indicates the list of courses for students who are interested in learning more about middle level education
and young adolescent learners. Graduate students can select any of the courses depending on interest or
need. Also the four Middle Level courses can be packaged as a local Certificate for Advanced Study in
Middle Level Education or in conjunction with the Master’s of Arts in Education — General Option
Program.

It is anticipated that some students may initially enroll in one or more courses as stand-alone
trainings and then seek to expand their skill sets by completing all requirements for the local
certificate. This program is also viewed as a potential recruiting ground for applicants to SoE's
Master of Arts in Education program. The only prerequisite to enrolling in the Middle Level courses
is the possession of a teaching credential.

Middle Level Certificate

EDMI 661 The Young Adolescent Learner

(approved)

EDMI 662 Middle Level Curriculum, Instruction, and Assessment

(approved)

EDMI 663 Leadership in Middle Level Education

(approved)

EDUC 619 Teacher Inquiry to Improve Student Learning

(approved)
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9. Minimum Level of Competence: Students must demonstrate the ability to pass graduate-level
courses with a grade of B or better in each Certificate course. Students earning a B or better in all
four Middle Level courses will be eligible for the Certificate of Advanced Study in Middle Level
Education.

10. Waiver: There are no assessment waivers of lower division requirements.

11. Catalog Descriptions:

EDMI 661: The Young Adolescent Learner

Considers the social, cultural, cognitive, emotional, linguistic, and behavioral development of young
adolescents from multidisciplinary, multicultural, and applied perspectives. Students will explore how to create
learning environments and social contexts that support cognitive and developmental processes. Through a
critical inquiry process, students will learn theoretical perspectives and empirical research on young adolescent
development as they create an understanding of the factors that influence the social contexts in which
practitioners and young adolescents exist.

EDMI 662: Middle Level Curriculum, Instruction, and Assessment

Explores various issues and techniques in curriculum design, instruction, and assessment in light of middle-
level philosophy and young adolescent development. Students will expand their practical repertoire of teaching
and assessment strategies for meeting young adolescents’ intellectual, social, and emotional needs. Students
will engage in field experiences and consider organizational structures that shape middle-level students’
learning and development.

EDMI 663: Leadership in Middle Level Education

Presents a theoretical framework for critical reflection on the characteristics of effective middle level schools
and leadership. Promotes an understanding of how to implement, and advocate for, effective strategies for
meeting young adolescents’ intellectual, social, and emotional needs. Introduces and applies action research
that impacts practices in schools in light of middle level philosophy and young adolescent development.
Addresses deeper leadership skills and strategies as a teacher leader in order to shape middle level students’
learning and development.

EDUC 619: Teacher Inquiry to Improve Student Learning

For teachers interested in conducting teacher research in their classrooms. The goal is to create a
community of practice for teachers as-researchers who can reflect on, investigate, understand and share
their craft, students and classrooms with colleagues.

12. Faculty Members: No new faculty hires are anticipated to support these courses. Six of the School
of Education’s current tenure-track faculty have the necessary expertise to offer relevant courses, and
one additional lecturer also possesses the requisite backgrounds for contributing to the program. The
prospective lecturer instructors for the courses has taught both in middle schools and in teacher
education programs with ample experiences in adult training and professional development at district
and county level. The following faculty members would be interested in teaching the proposed
aggregate of courses:

¢ Rong-Ji Chen, Ph.D., Associate Professor, Mathematics Education (EDUC 619, EDMI 661, 662)

o Erika Daniels, Ed.D., Associate Professor, Literacy Education (EDUC 619, EDMI 661, 662)
Ana M. Hernandez, Assistant Professor, Multilingual and Multicultural Education (EDUC
619, EDMI 661, 662)

o Kathryn Martin, Ph.D., Lecturer (EDUC 619, EDMI 661, 662, 663)

e Janet McDaniel, Ph.D., Professor, Social Studies Education (EDMI 661, 662, 663)

e Moses Ochanji, Ph.D, Associate Professor, Science Education (EDUC 619, EDMI 661, 662, 663)
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o Laurie Stowell, Ph.D, Professor, Literacy Education (EDUC 619, EDMI 661, 662)

13. Instructional resources: No additional tenure-track faculty hires anticipated at this time. Existing
classroom space at CSUSM might be utilized; however, we also have our own CSUSM classroom at
Woodland Park Middle School in San Marcos. It contains a complement of middle school curriculum and
journal resources. Library resources will include those needed for any graduate program in Education.
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CATALOG COPY:

Certificate of Advanced Study in Leadership in Middle Level Education

The School of Education offers a Certificate of Advanced Study in Leadership in Middle Level Education that is
associated with its Master of Arts in Education programs.

The goals and objectives of the certificate are to provide practicing educators (teachers, administrators, counselors,
etc.) with the knowledge, skills, and dispositions needed for effective school-based leadership at the middle school
level. Completion of the program will signify an expertise in the education of young adolescents—typically those
in grades six through eight.

The certificate is intended to serve currently credentialed teachers who either teach in middle schools or aspire to do
s0. It is designed to be appropriate both for CSUSM Middle Level Teacher Education Program graduates and those
who have had no formal preparation in middle school instruction. Experienced educators will bring with them
diverse classroom experience, which the program will build upon.

Students who earn a B or better in all four Middle Level Education courses will be eligible for the Certificate of
Advanced Study in Leadership in Middle Level Education. The only prerequisite to enrolling in the courses
associated with the certificate is the possession of a teaching credential.

Required Courses:

EDMI 661 3
EDMI 662 3
EDMI 663 3
EDUC 619 3
Total Units 12
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University Assessment Councill
and
Undergraduate Learning Outcomes

Presented by:
Yvonne Meulemans, Library faculty
Linda Shaw, CHABSS faculty
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Presenter
Presentation Notes
 


L
Agenda

- Assessment Structure and Process Update

- Presentation/discussion of Undergraduate
Learning Outcomes

- Questions & Answers

Page 61 of 77



University Assessment Councill -
Members

Area represented Name

CoBA Wayne Neu Faculty

CoBA Mohammad Oskoorouchi |Associate Dean

CSM Sajith Jayasinghe Faculty

CSM Ricardo Fierro Associate Dean
COEHHS Jacqueline Thousand Faculty

COEHHS Cameron Stevenson Assessment Specialist
COEHHS Denise Garcia Associate Dean
CHABSS Linda Shaw Faculty

CHABSS Anne Lombard Facutly

CHABSS Scott Greenwood Associate Dean
Library Yvonne Meulemans Faculty

EL Mike Schroder Dean

Student Affairs  |Alan Brian Planning, Assessment and Compliance Manager

Page 62 of 77



Presenter
Presentation Notes
 


University Assessment Council —
Progress

- Meets every 2 weeks

- Created Subcommittees
- Undergraduate Learning Outcomes — completed task
- Software — target completion date, end of Fall semester

- Assessment Plans/Reports — ongoing

- Developed new Annual Plan template
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Undergraduate Learning Outcomes —
What are They?

- Articulate what a CSUSM Undergraduate degree means
- Derived from Mission Statement

- Required by WASC as an indicator of the Meaning,
Quality, and Integrity of the degree

- Required by Chancellor’'s Office when proposing new
programs
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Undergraduate Learning Outcomes:
History

- Discussion began on September 20, 2013 at a Discovery
Café

- Task forces of faculty/administrators drafted version 1
(February 2014)

- Reviewed by Executive Committee in March

- Task force (EC members and AVP- AP) drafted version 2
(May 2014)
- University Assessment Council drafted version 3

(October 2014)
- Involvement of over 65 faculty
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Developing version 3 — Changes and
guiding principles

- Changed prior name — Institutional Learning Outcomes —
to show these are intended for Undergraduates

- Received feedback from WASC liaison — shorter is better
- Respected principles and language from versions 1 and 2

- Worked to develop a draft that would be acceptable to the
campus community

- Realized that this is a living document
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L
Next Steps

- Two readings at Senate (November and December)
- Incorporate into WASC essay (once approved)

- Academic Programs works with faculty to map program
learning outcomes to ULOs

- Questions or comments submitted to Linda or Regina (co-
chairs of UAC)
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Endorsed by University Assessment Council — October 1, 2014
Discussed at EC — October 29, 2014

Students graduating with a Bachelor’s degree from CSU San Marcos will be life-
long learners who are:

1) Knowledgeable in their field of study. Students will be able to:
a. Articulate, integrate, and apply theories and methods of a field of study to create
professional, scholarly, and/or artistic work

2) Comprehensive and critical thinkers. Students will be able to:
a. ldentify key concepts and develop a foundation for future inquiry
b. Analyze complex problems and develop solutions by applying quantitative and
gualitative reasoning, integrating knowledge and skills from a variety of
disciplines
c. Construct well-reasoned arguments based on evidence

3) Globally and culturally intelligent. Students will be able to:
a. Apply multiple perspectives to address local, regional, global, and cultural issues.
b. Demonstrate an intermediate proficiency in a language other than English

4) Skilled communicators. Students will be able to:

a. Communicate clearly and effectively in both written and oral forms
b. Tailor communication to audience and context
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Report from BLP, Music Major (CHABSS)
October 21, 2014
DRAFT

The budget and Long Range Planning Committee (BLP) has reviewed the proposed Music Major Program as well as the
resource implications of the program’s launch. We thank proposer Bill Bradbury for his input and assistance as we
reviewed the program’s resource implications. The music major will be launched with state-side funding.

Music is considered by the CSU Board of Trustees to be one of the specific subject areas or “foundational programs” that
make up the “Broad Foundation Program” in the CSU system. The foundation program for all campuses in the system
consists of the liberal arts and sciences, business administration, and teaching. The Board designated specific subject
areas that would be regarded as the “Broad Foundation Program,” which was updated in 1979 by the Project Team on
Academic Programs to include: undergraduate programs in anthropology, art, biology, chemistry, economics, English,
foreign languages, geography, geology, history, mathematics, music, philosophy, physics, political science, psychology,
sociology, speech/communication, and theatre arts/drama. Societal need and student demand are not the “preeminent
criteria” for offering baccalaureate programs in these disciplines.

Program Demand:

Both Mira Costa and Palomar music programs indicate the need for a pipeline from their campuses into a major. In
addition, the music program at San Diego State has declared impaction. There is a likely pipeline of students who would
have applied there as well. As a comparison, music majors at SDSU comprise .78% of the total undergraduate majors.
That translates to 78 possible majors at CSUSM.

Resource Implications:

There is currently a music option in the Visual and Performing Arts degree serving 30+ majors. With regard to
anticipated growth as a result of offering a major, the program has completed a cost and revenue analysis for a period of
5 years. By year 3, dependent upon growth, there is a plan to add one additional faculty member to support student
growth and the new courses. Also, dependent upon growth, there will be an increased need for lecturers to support the
lesson requirements of the major. Assuming that CSUSM continues to receive additional FTE growth from the
Chancellor’s office and that the major grows to the anticipated 78 majors, FTE generated revenue is sufficient to cover
costs. Program faculty have been successful in receiving scholarship grants that support some of the lessons. They will
continue to pursue other fund raising efforts.

In the long term, growth in the program will require additional space. The director of the School of Arts has a long-term
fund-raising plan to secure a performing arts building. There will be a need in the long term for additional rehearsal
space. Similarly, library and technology resources are currently sufficient. However, the campus has lost computer labs
and library costs increase incrementally with student growth. Academic Affairs and the University Budget Committee
will need to monitor technology and library cost increases for all programs to ensure adequate resources and support.

Recommendation:

BLP unanimously recommends approval of the Music Major.

Page 70 of 77



For the complete curriculum associated with this proposal, visit the Curriculum Review
website, line 51:

http:/ /www.csusm.edu/academic_programs/catalogcurricula/2014-
15_curriculum_chabss.html

Proposed Catalog Language for the
Bachelor of Arts in Music

©O© 00 N o g b wNPE

Office:
ARTS Building, Third Floor

Telephone:
760-750-4137

Program Director:
William Bradbury

Full-time Faculty:
William Bradbury, DMA
Ching-Ming Cheng, DMA
Merryl Goldberg, Ed.D.
Mtafiti Imara, Ph.D.

Part-time Faculty:
Dana Burnett, MM
Ron Jessee, MA
Eduardo Garcia, MM
Randy Griswold, MA
Robert Kostlan, MM

Programs Offered:

¢ Bachelor of Arts in Music

e Minor in Music

* Minor in Music Technology

The Music Major presents all aspects of music as integral parts of a complete music
education; students in the Major are expected to learn the language of music through
the study of theory, history, performance, composition, and technology. While doing so,
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Report from the University Curriculum Committee (UCC), B.A. in Music

In Oct. 2014, UCC reviewed a P-form to create a new Bachelor of Arts degree in Music along with
associated C-forms to create 19 new courses, and C-2 forms to modify 15 existing courses. The program
was designed as an elevation of the current Music Option within the VPA major. It was also designed
with a great amount of flexibility in upper division music coursework to allow students a variety of
options within the major. New courses will be taught by current faculty, and the program will institute a
‘rotation of courses’ approach that enables courses to be offered every year or every other year). UCC’s
review process was focused on the academic soundness and quality of the proposed and edited courses
and the degree as a whole. Following extensive review and consultation with the proposing faculty (Bill
Bradbury, Professor, Music), UCC voted to recommend the P-form and all associated C and C-2 forms for
Senate approval.

Currently, the Music Program/Visual and Performing Arts Department offers a Music Option in the
Visual and Performing Arts Major, a Minor in Music and a Minor in Music Technology. The CSUSM major
in music will provide a four-year music education for students (currently not available in CSUSM’s
admissions area) and for students throughout the county and region. It will provide an educational
experience that will prepare graduating students to enter the workforce or continue in graduate school.

The proposed B.A. in Music will be offered as a stateside program. The current Music Option in the VPA
major has approximately 20-25 students on an ongoing basis. It is anticipated that the major will grow to
50-60 students over the first five years. The program includes 51 units of general education, 32 units of
preparation for the major, 26 units of upper division curriculum associated with the music major, and 11
units of electives.
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they will investigate various musical cultures, create their own original music or
interpretations of others” music, communicate with an audience to present their
completed work, and archive their work. Music is placed in a societal context and
students will participate in their local music community.

Students will achieve the following Student Learning Outcomes:

1) Articulate and demonstrate proficiency in the language of music including
scales, chords, harmony, rhythm, analysis, counterpoint, form, instrumentation,
reading skills, ear-training, and music technology.

2) Apply knowledge of musical culture in a global context including Western
concert music, American popular music, and music from other global traditions.
3) Create work in performance, music technology, improvisation and/or
composition and present work in a public forum either through recitals,
installations, or presentations of technology or composition work.

4) Demonstrate proficiency with primary instrument or voice, in solo
performance and in small or large ensembles.

In addition students will:

-Document work in the form of recordings, papers or videos.

-Provide community service through internships or concerts in the community.
-Learn skills for a career in music or admission to graduate school.

The curriculum is designed with maximum flexibility and allows the student to create
his/her own course of study under advisement from one of the music faculty. Music
majors might emphasize one of several areas including performance, music technology,
composition, and world music or a combination of two or more of these areas. After
completing a core of courses at the lower division, the student becomes more focused at
the upper division. All students present a capstone project in their last semester of the
senior year.

Educational and Career Opportunities

The music major is designed so that graduates will be adequately prepared to pursue
careers in music or to enter graduate school. Students graduating with a B.A. in music
have numerous employment opportunities upon graduation. These include private
music teaching, sound or recording technology, performance, composition, teaching in
primary and secondary school or work in the music industry.

Admission to the Major

Students entering the program at the freshman level should have the skills expected of
musicians who have studied music privately or in secondary school. Understanding of
the fundamentals of music and music notation is expected. Students without these skills
can complete remedial work at area community colleges to obtain them.
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The Music Major is designed to integrate well with community college curriculum.
Students entering the program at the junior level must have completed the lower
division core (either in community college or at CSUSM) before pursuing work at the
upper division. The core can easily be completed at any of the community colleges in
the area; see the Music Program Director for information.

Continuation in the program

All courses counted toward the major, including Preparation for the Major courses,
must be completed with a grade of C (2.0) or better.

TOTAL UNITS IN THE MAJOR

Area Units
General Education 51*
Preparation for the Major Curriculum  32*

Music Major Upper Division Curriculum 26
Students must take a sufficient number of

elective units to bring the total number of

units to a minimum of 120

* Three lower division units in Area C1 of general education are automatically satisfied
by courses taken in Preparation for the Major

PREPARATION FOR THE MAJOR:

Course # Course Title Units
MUSC 101 Music Theory I (includes ear-training) 4
MUSC 102 Music Theory II (includes ear-training) 4
MUSC 201 Music Theory III (includes ear-training) 4
MUSC 202 Music Theory IV (includes ear-training) 4
MUSC 120 Introduction to Music (GE C1 credit) 3
MUSC 220 Survey of Western Music 3
MUSC 240 Vocal or Instr Instruction (2 semesters) 2
MUSC 189-196 Ensembles (2 semesters) 2
MUSC 145 Beginning Piano 3
MUSC 210 Intro to Music Technology 3
PREPARATION FOR THE MAJOR: 32
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MAJOR REQUIREMENTS

The student in the music major works with a faculty advisor to design a plan of
coursework that addresses his/her individual needs. Courses are selected from the
broad categories listed below. In some cases, independent study work may be
substituted for courses not offered (under advisement).

Requirement Units
Select two from ensembles 2
MUSC 389-396 (1 unit courses)

Studio courses

Three or four semesters for a total of 6-9 units
from advanced theory, composition,

technology, instrumental instruction, ensembles.
(Students emphasizing performance will need
four semesters of MUSC 340, and an additional
two semesters of MUSC 389-396.)

MUSC 301-313, 340, 389-396, 402 6-9
MUSC 322 Survey of World Music (required) 3
Survey courses

Select one from MUSC 321-325, MUSC 420-431 3

Upper Division Music Electives 6-9
MUSC 490 Capstone Project 3

TOTAL MUSIC MAJOR UPPER DIVISION UNITS:26

New Courses being approved with this Degree Program:
MUSC 146 Intermediate Piano

MUSC 194  Vocal Ensemble

MUSC 195 Javanese Gamelan Ensemble
MUSC 196 Jazz Ensemble

MUSC 201  Music Theory III

MUSC 202  Music Theory IV

MUSC 220 A Survey of Western Music
MUSC 301 Orchestration

W Wk )l W
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MUSC 305
MUSC 306
MUSC 307
MUSC 308
MUSC 311
MUSC 312
MUSC 313
MUSC 389
MUSC 430
MUSC 431
MUSC 490

Songwriting

Studio Composition

Scoring for Film

Arranging Music

Advanced Recording Techniques
Electronic Music Synthesis
Sampling and Sound Design
Chamber Ensemble

Survey of Ethnomusicology
Research Methods in Ethnomusicology
Senior Capstone
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Shelter in place concerns

e On 10/13/14, the campus experienced a “shelter-in-place” false

alarm. Question: what is the responsibility of faculty when a shelter-in-
place occurs outside of the classroom?

e When teaching a class, faculty are clearly the authority figure in the room and

can instruct students to get down, get away from the windows, help
barricade the door, etc. During an event like last week, many students were
unaware it was happening. The notification went out over landlines and
text messages, but because it was an accidental trigger it was NOT
announced over the public address system loudspeakers, building doors
didn’t lock, no computer alerts were displayed, and not everyone received
phone alerts.

e Typically “shelter-in-place” means barricade yourself in your immediate

location, and not let anyone in once barricaded, since they might be at
gunpoint or actually be the shooter. This is contrary to what faculty might
have to do in a public or open space like the library, USU, or any building
lobby or outdoor meeting areas, when students may need further
direction.

¢ Building marshals from Kellogg will be meeting with UPD and Robert Williams to

follow up what kind of training, emergency announcements, protocols etc
should be in place for this kind of incident in the library. Are there other
faculty concerns or recommendations regarding this issue that need to be
discussed at Senate?

e One suggestion is that messaging in the alerts (on landlines, computer screens,

text, PA, etc) be more specific. For example, "This is an emergency. Shelter
in place, get down, get away from windows, secure yourself under a desk or
behind a door, wait there until you hear the alert has been lifted...”

e Some of the rooms in our Science | do not have campus phones and students do

not hear the alert messages. The university needs to address this safety
issue and put phones in spaces where students take classes/do research.
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	B-Guidelines Department RTP Standards Approved Revised for EC Third Discussion.pdf
	I.  “Department RTP Standards”
	A. A “standard” is a reference point or formalized expectation against which progress can be measured for retention, tenure, and promotion.
	B. Faculty have a right to clearly articulated performance expectations. Departmental RTP standards provide consistency in guiding tenure-track faculty in the preparation of their WPAFs.
	C. “Department” refers to units that are departments or an equivalent unit.
	D. Department RTP Standards educate others outside of the discipline, including deans, university committees, and the provost, with respect to about the practice and standards of a particular department/discipline/field.
	E. Departments must respect the intellectual freedom of their faculty by avoiding standards that are too prescriptive. Department standards should be as brief as possible with emphasis on the unique nature of the department.
	F. All Department RTP Standards shall conform to the CBA and University and College RTP Documents. Department or equivalent unit standards shall not conflict with law, CBA or University policy.
	G. The “Department RTP Standards” document shall contain the elements of the department RTP standards described below and shall not repeat the CBA, university and/or College, or include department-specific advice.
	H. Approval Process for All Department RTP Standards
	Standards shall must be approved by a simple majority of all tenure-track faculty within a department and then approved by the college/school/library and the Academic Senate before any use in the RTP decisions.

	II. Elements of the “Department RTP Standards” Document
	A. Formatting
	1. Include a Table of Contents at the beginning of the document that lists each section
	2. In section headers, refer to three areas of evaluation in the terms used in the university RTP document:

	B. Introduction Section
	1. Briefly explain the Department’s philosophy with respect to RTP.
	2. Reflect on the department, college, and/or university mission, vision, and values statements and Explain how they apply to the dDepartment’s RTP expectations. relate to the college and university mission.
	3. Explain Hhow does the department views the expected distribution or value of the three required areas: teaching, research/creative activity and service?.
	4. There should be both evaluative and developmental aspects of this process. How are faculty expected to use the RTP process? Explain hHow does the department supports faculty development through the processes for retention and promotion, including b...
	5. Is there Identify any applicable accrediting body and explain how accreditation pertains to the RTP process. that needs to be taken into account?
	6. How Explain how does the department recognizes distinctive disciplinary practices, innovation, and unusual exceptional contributions, e.g. teaching first-year students, mentoring majors, supervising undergraduate research, teaching in graduate prog...
	1. Teaching
	a. Describe Ddepartment priorities and values in teaching and learning.
	b. List the most important department priorities in terms of teaching. In addition to discussion of what is valued in teaching, include a statement about expectations emphasized in or unique to the department with respect to teaching. Such expectation...
	 Types of courses included in a typical semester faculty assignment
	c. Describe the types of evidence used to examine teaching performance. Include specific expectations, citing the College document if necessary, rather than repeating the list. At a minimum, include expectations with respect to the following:
	 Student evaluations. How many are required and how are they evaluated?
	 Syllabi: Are there unique department expectations for syllabi?
	d. Describe the difference in teaching expectations for undergraduate versus graduate courses, if applicable.
	e. Describe the value the department places on participation in curriculum development (e.g. course, program, etc.).
	f. Describe department approaches to support excellent development and achievement in  teaching.

	2.  Professional Performance (For Faculty with Non-Teaching Assignments, such as Librarians, SSPARs, etc.)
	a. Describe department priorities and values in professional performance
	b. List the most important department priorities in terms of professional performance. In addition to discussing what is valued in professional performance, include a statement about expectations emphasized in or that are unique to the department with...
	 Workload in terms of assignment of responsibility
	 Types of professional duties included in a typical faculty assignment
	 Supervision of staff and/or student assistants
	 Pedagogical tools typically used in the department
	 Departmental approaches to support excellent professional performance
	c. Describe the types of evidence used to examine professional performance. Include specific expectations, citing the Library/SSPAR document if necessary, rather than repeating the list.
	d. Describe the value the department places on participation in program development
	e. Describe the value the department places on contributions to student learning across the curriculum
	f. Describe departmental approaches to support excellent development and achievement in professional performance

	3. Research/Creative Activity
	a. Describe department priorities and values in research/creative activity.
	b. Describe the department’s research/creative activity standards within the context of the discipline (i.e. regionally, nationally, globally).
	c. List the most important department priorities in terms of research/creative activity. Describe the specific types of research which are most valued in the department and/or the field. Cite the lists in the College RTP document, if necessary, rather...
	d. How should the faculty member describe the contributions of research when multiple authors are present? Are there expectations with regard to lead authorship?
	e. How dDoes the department expect research to be integrated into teaching? If yes, how?
	f. What are the major challenges that faculty face in terms of their research/creative activity in your department? Are there limitations that may be relevant for the faculty’s progress in research in this discipline?

	4. Service
	a. Describe the department priorities and values in service contributions to the Department, College and University.
	b. List the most important department priorities in terms of service. In addition to discussing what is valued in service, include a statement about expectations emphasized in or unique to the department with respect to service. Such expectations may ...
	c. Does the Department have specific expectations in terms of documentation of service other than accurate listing in the comprehensive CV? (Please note that submitting letters from committee chairs is not considered best practice.)
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